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1. Rannsoknin

[ mars 2011 sampykkti Rannséknastofa um haskdla ad veita Rannsdkna og préunarmidstéd Haskélans
a Akureyri (RHA) og Midst6d skdlaprounar vid Haskdlann @ Akureyri (MSHA), fyrir hond rannséknar-
teymis fra Haskélanum & Akureyri og Haskdla islands, styrk til ad vinna ad rannsékn 4 samfélagslegu
hlutverki haskéla. | rannséknarteyminu eru eftirfarandi:

Dr. Amalia Bjdrnsdéttir, désent vid Hi

Audur Palsdéttir, adjunkt vid Hi

Hjalti J6hannesson, forstodumadur RHA

Hjordis Sigursteinsdottir, sérfreedingur RHA

Dr. Ingdlfur Asgeir J6hannesson, préfessor vid HA og Hi

Dr. Sigurdur Kristinsson, forseti Hug- og félagsvisindasvids HA
Trausti borsteinsson, lektor vid HA

Hjalti og Trausti hafa einkum haldid utan um verkefnid fyrir hond RHA og MSHA. Eftir dkvoréun um
Uthlutun styrks Rannsdknastofu um haskdla héfst rannsdknarteymid handa vidé ad undirbda net-
kénnun medal starfsmanna haskdélanna vid rannséknir og i akademiskum st6dum. Midad var vid ad
konnun pessi myndi leita svara vid rannsdknarspurningum 1 og 2 sem Rannsdknastofa um haskédla
setti fram upphaflega, p.e.

1. Hvernig skilja islenskir haskdlakennarar og sérfreedingar starfsskyldur sinar og fagmennsku?
2. Hvernig skilja islenskir haskdlakennarar samfélag sitt og samfélagslegar skyldur?

Rannséknarteymid fundadi fjdrum sinnum arid 2011 og sex sinnum 2012. | atta skipti var um ad raeda
fjarfundi milli HA og Hi en i 7. febrtar 2012 hittist hdpurinn i Reykjavik og 1. juni 2012 & Akureyri. |
tengslum vid fundinn 1. juni 2012 og dagskra 25 ara afmaelis Haskdlans & Akureyri hélt Pall Skalason
ondvegisfyrirlesturinn ,Sidferdileg kollun haskdla” i Haskdlanum & Akureyri. Sidasti fjarfundur verk-
efnishdpins var samradsfundur med stjérn Rannsdéknastofu um hdskdla pann 15. névember 2012.

Rannsdknarteymid hofst handa & vormanudum 2011 vid ad prda spurningalista og la hann i stérum
drattum fyrir i jani. Um haustid var listinn unninn afram og forpréfadur medal starfsmanna allra ha-
skdlanna og midad vid ad pessir starfsmenn vaeru med sem fjolbreyttastan bakgrunn (sja vidauka 1).
Samhlida pvi var hafist handa vid ad afla netfanga starfsmanna haskélanna til ad unnt veeri ad fram-
kveema kénnunina rafraent. Nokkurra vikna t6f vard & ad spurningalistinn vaeri lagdur fyrir skum
bess ad fléknara var ad afla leyfa hja sumum stofnunum til ad nota netfong starfsmanna en vonir
stédu til { upphafi.

Kénnunin var 16gd fyrir 901 starfsmann haskdlanna i nbvember 2011 og lauk gagnadfluninni i des-
ember. Svorun reyndist vera 50,4% sem getur talist vidunandi par sem um pydiskdnnun var ad raeda.
Gognin voru flutt yfir | SPSS og greind. A vormanudum 2012 voru ymsar greiningar gerdar Gr kénnun-
inni og var sun vinna ad mestu i hdndum Hjordisar Sigursteinsdéttur og Amaliu Bjornsdéttur.

Samhlida pessum greiningum og i framhaldi af peim hefur rannsdknarteymid kynnt verkefnid og
nidurstddur pess & nokkrum malpingum og radstefnum. [kafla 5 er yfirlit yfir birtingar og i vidaukum
3-8 ma sja peer greinar og kynningar sem pegar liggja fyrir og hafa verid dkvednar.



Rannsdknateymid hefur gert med sér samkomulag um afnot af gégnum rannséknarinnar og munu
afnot af peim verda opin fyrir medlimi teymisins og er pad vilji pess ad gogn verdi sem adgengilegust
fyrir adila utan teymisins med peim takmoékunum sem reglur um medferd persénulega greinanlegra
upplysinga kveda 4 um. Pannig ma hugsa sér ad gera kannanir sem framkvamdar eru i verkefninu
eda dkvedinn hluta peirra adgengilegar a innri vef haskdlanna til frekari drvinnslu og rannsdkna nem-
enda og freeGimanna utan rannsdknateymisins.

Sigurdur Kristinsson dsamt Hjalta J6hannessyni og Trausti Porsteinssyni fékk i jandar 2012 uthlutad
styrk ar Rannséknasjédi Haskdlans & Akureyri til ad vinna afram dr kénnun i verkefninu og undirbua
naestu skref i rannsékninni sem fylgir i storum drattum upphaflegri rannséknardaetlun.



2. Bakgrunnur rannsoknar og fraedilegt samhengi

[ rannséknaraaetluninni sem 16gd var upphaflega fyrir Rannséknastofu um héskdla var rannséknin sett
i freedilegt samhengi med eftirfarandi heetti.

Haskolar eru sérstok tegund stofnunar og hafa sérstaka st6du i hverju samfélagi. beir eru sjalfsteedar
menntastofnanir, sem sinna kennslu, rannséknum, vardveislu pekkingar, pekkingarleit og sképun a
svidum visinda, fraeda, taeknipréunar eda lista (Log um héaskdla nr. 63/2006). Skipulag peirra getur
verid mismunandi m.a. vegna 6likra landfraedilegra og ségulegra adstaedna. | Magna Charta yfirlys-
ingunni frd 1988 sem porri evrépskra hdskdla hafa undirritad segir ad haskdlar skapi, fjalli um, meti
og flytji 4fram menningu med rannséknum og kennslu en til pess ad maeta pérfum pess samfélags
sem peir starfa i, verda rannséknir og kennsla ad vera sidferdilega og pekkingarlega 6had 6llu poli-
tisku og efnahagslegu valdi. [ 16gum um héaskéla nr. 63/2006 segir um hlutverk haskéla:

Hlutverk haskdla er ad studla ad skopun og midlun pekkingar og faerni nemenda og samfélagsins alls.
Starf haskdla midar ad pvi ad styrkja innvidi islensks samfélags og stodu pess i alpjédlegu tilliti. Haskali
er midst6d pekkingar og hluti af alpjédlegu mennta- og visindasamfélagi.

Haskolar eru helstu menntastofnanir hvers samfélags. beir hafa sjalfdeemi um starfsemi sina og veita
menntun, sem tekur mid af porfum samfélagsins hverju sinni. HUn getur hvort sem er verid fraedilegs
edlis, starfsmidud nema ad hvort tveggja sé. Pall Skalason (2003) greinir prju sérkenni hdskdla sem
stofnunar. | fyrsta lagi er hann stofnun sem helgar sig leerdémi og er skipulégd i pagu hans. [ 68ru lagi
er hann félagsheild fraedimanna, kennara og nemenda, sem adhyllast sdmu grunngildi frjdlsra rann-
sokna 4 hverju pvi sem pa fysir ad skilja og i pridja lagi stofnun sem parf ad styra og reka a skilvirkan
og arangursrikan hatt en pd i samraemi vid skipulag hans sem stofnunar.

{ Magna Charta (1988) yfirlysingunni, sem undirritud var af rektorum evrépskra haskéla i Bologna,
segir ad grundvallarskilyrdi haskola sé ad par tvinnist saman kennsla og rannsdknir eigi fraedsla peirra
ekki ad dragast aftur ur breyttum poérfum pegnanna, kr6fum samfélagsins eda framférum i visinda-
legri pekkingu. [ yfirlysingunni er dhersla 16gd & frelsi i rannséknum og pjalfun og segir par ad baedi
stjérnvold og haskdlar verdi ad fremsta megni ad tryggja virdingu fyrir peirri grundvallarkrofu. Yfir-
lysingin samanstendur af fjérum grundvallarskilyrdum sem muni, nd og um ékomna framtid stydja
starf haskéla: 1) Vidleitni til ad vardveita sidferdilegt og andlegt sjalfstaedi gagnvart stjornmalalegum
og fjarhagslegum 6flum, 2) dherslu & ndin og virk samskipti milli kennslu og rannsdkna, 3) dherslu &
frelsi i rannséknum og pjalfun og 4) vardst6du um himaniska hefd Evrépu i sékn eftir algildri
bekkingu.

Ljést ma vera ad haskdlar gegna margvislegu og mikilvaegu samfélagslegu hlutverki, en eins og Jon
Torfi Jénasson (2010) bendir 4 er vandinn sa ad pegar a reynir pa virdist litid samkomulag um pad i
hverju petta samfélagslega hlutverk felst, hvernig haskdlar eiga ad pjona samfélaginu. Su deila sem
lengst hefur stadid um hdskdlann snyst um tengsl hlutverks stofnunarinnar vid pekkingaroflunina a
moti freedsluhlutverkinu, milli pess ad afla (eda vidhalda) upplysinga og pekkingar & méti midlun
hennar (Jon Torfi Jénasson, 2008).

Akademiskt frelsi og sjalfstaedi haskdla er lykilatridi i starfi opinberra haskéla. bad er margslungid
hugtak er felur pad i sér ad hdskolar tryggi kennurum sinum frelsi til ad kenna og rannsaka vidfangs-
efni sin eins og peir sjalfir telja skynsamlegast. | ntgildandi rammalégum um haskdla er ekki vikid



sérstaklega ad akademisku frelsi en rektorar islenskra haskéla hafa sjalfir undirritad yfirlysingu um
forsendur og frelsi haskdla. Yfirlysingin er eins konar stjérnarskra haskdla hérlendis sem kvedur a um
bau grunngildi sem peim ber ad starfa eftir. [ yfirlysingunni segir ad hlutverk haskéla sé ad skapa
skilyrdi til frjdlsrar pekkingarleitar, -skdpunar, -vardveislu, og -midlunar a svidi visinda, freeda og lista.
Med starfsemi sinni pjoni peir fredunum og langtimahagsmunum samfélagsins. Haskélunum ber ad
standa vord um akademiskt frelsi sem felur pad m.a. i sér ad einstaklingur geti stundad rannsdknir,
kennslu, eda ndm an déedlilegrar ihlutunar laga, stofnana, eda félagshdpa. Sa sem nytur akademisks
frelsis getur leitad pekkingar og tjad sannfaeringu sina dn pess ad eiga a4 haettu ad pad bitni 4 starfs-
oryggi hans eda 6drum mikilvaegum hagsmunum. Samkvaemt yfirlysingunni naer akademiskt frelsi til
kennslu, rannsékna og nemenda. bad felur i sér rétt kennara til ad fjalla um kennslugrein sina @ pann
hatt sem hann telur skynsamlegt og i samrami vid fraedilegar kréfur og til ad meta arangur nemenda
a faglegum forsendum. Nemendur hafa frelsi til ad velja sér ndmsgrein, komast ad eigin nidurstédu
og tja skodun sina. En akademisku frelsi fylgir jafnframt su dbyrgd ad viokomandi starfi af heilindum
og gangist undir fraedileg viomid. Honum ber ad fordast ad eigin hagsmunir hafi ahrif 4 rannséknar-
nidurstodur. Akademiskt frelsi dregur ekki Ur dbyrgd starfsmanns a ad fara ad almennum starfs-
reglum og sidareglum stofnunar sinnar (Yfirlysing, 2005).

Akademiskt frelsi haskélakennara felur i sér rétt hans til ad fjalla um kennslugrein sina & pann hatt
sem hann telur skynsamlegt og i samraemi vid krofur fagsins. bad felur i sér rétt til ad meta arangur
nemenda a faglegum forsendum, i samraemi vid pa stefnu sem deild eda haskdlastofnun hefur
sampykkt. Akademiskt frelsi nemenda felur i sér rétt til ad velja ndmsgrein, komast ad eigin nidur-
stodum og tja skodun sina.

Akademiskt frelsi til rannsékna felur i sér rétt til ad velja vidfangsefni og adferdir. Pad felur i sér rétt
og skyldu til ad birta nidurstédur opinberlega, hverjar sem paer kunna ad vera, svo framarlega sem
rannsoknin stenst krofur faglegs jafningjamats.

Akademiskt frelsi i haskélasamfélagi felur i sér rétt haskélamanna til ad gagnryna stefnu og starfs-
haetti stofnunar sinnar. pad felur i sér borgaralegan rétt til tjaningar og patttoku i stjérn- og félags-
malum utan haskdlans, an pess ad pad bitni 4 drangursmati, framgangi, eda starfskjorum.

Akademisku frelsi einstaklings fylgir su dbyrgd ad hann starfi af heilindum og gangist undir fraedileg
vidmio og taki patt i métun peirra med sannleikann ad leidarljési. bvi fylgir su skylda ad fordast ad
eigin hagsmunir hafi ahrif 4 rannséknarnidurstodur. Akademiskt frelsi starfsmanns dregur ekki ar
abyrgd hans 4 ad fara ad almennum starfsreglum og sidareglum stofnunar sinnar.

Frelsid er b6 ekki sjalfgefid og upp hafa komid vidhorf sem telja ad pvi purfi ad vera takmork sett.
Arid 2006 alyktudu samtok haskélakennara & Nordurldndum um akademiskt frelsi par sem fram
koma peer ahyggjur kennara ad pad eigi undir hogg ad seekja. Einkenni pessa téldu peir birtast i
eftirfarandi:

e  Vaxandi skrifreedi og aukin midstyring 4 rannsdknum og kennslu haskdlakennara.

e  Minnkandi lydraedi og takmoérkud adkoma starfsmanna ad dkvordunum er varda haskdlasamfélagid.

e Hert pdlitisk styring a rannsdknarfé og uthlutun pess.

e  Skertur réttur til frjdlsra birtinga a nidurstodum rannsdkna. Aukin dhersla & ad einkaleyfa sé aflad og
bess krafist i rikara maeli en 4dur ad rannsdknarnidurstédum sé haldid leyndum (Kennarafélag
Kennarahaskéla islands, 2006).



Benda haskdlakennarar a ad akademiskt frelsi sé grundvallar forsenda pess ad rannsoknir geti
blémstrad innan haskdlanna. beir segja i akademisku frelsi felist frjalst val rannsdknarefna og ad-
ferda, frjals og dheft birting a rannsdéknarnidurstddum og frjalsraedi i skodanaskiptum visindamanna
um rannséknir og rannséknarnidurstodur. Jafnframt ad pad feli i sér frelsi til gagnryninnar umraedu
um pau mal er varda samfélagid og préun pess. Um leid leggja kennarar aherslu 8 ad krofu um frelsi
fylgi rik abyrgd gagnvart peim verkefnum sem haskdélakennarar eru radnir til ad sinna og i samraemi
vid pad hagi peir stérfum sinum (Kennarafélag Kennarahdskéla islands, 2006).

Jon Torfi Jonasson (2008) segir ad pad séu tvaer innbyrdis tengdar asteedur fyrir pvi ad telja ma sjalf-
steedid gridarlega mikilveegt haskélum. Par sem pekking er akaflega 6flugt verkfaeri eru likur til ad
ymsir peir sem hagsmuna eiga ad geeta reyni ad hefta eda stjérna 6flun hennar. Slikar tilraunir bein-
ast m.a. ad peirri pekkingu sem 6gnad getur radandi 6flum eda ad upplysingum sem nyta ma tiltekn-
um malstad til varnar eda framdrattar. betta getur haft neikvaed ahrif 4 hvort heldur pekkinguna sem
slika eda samfélag pad sem henni er atlad ad pjéna. bess vegna verdur ad standa vord um sjalfstaedi
oflunar og midlunar pekkingar. Vilhjalmur Arnason (2009) segir hugsjonina pé ad fraedimoénnum beri
einungis ad luta kennivaldi fraedilegra roksemda og halla aldrei réttu mali vegna annarra hagsmuna
sem peir kunna ad hafa eda vegna prystings utanadkomandi afla. bessi hugsjon kallast a vid skilgrein-
ingar freedimanna a fagmennsku eda fagstéttum (profession). Dr. Broddi J6hannesson skilgreindi a
eftirfarandi hatt pad sem hann nefndi lifsstarf og kaus ad nota i stad hugtaksins fagstétt:

Starfid veltur 8 vidurkenndum forda sameiginlegrar sérpekkingar, kunnattu sem leikni, og
sameiginlegu sidgaedi starfsmanna. Geaeta peir pess sjalfir an ytri ihlutunar og af pvi
hugarfari, ad skyldur peirra vid skjolstaedinga sina séu 2dri 66rum skyldum starfsins.

Fagstéttir reisa tilvist sina a visindalegri pekkingu eda hafa & annan hatt a valdi sinu sérfraedi sem
grundvollud er 4 peim visindum sem sérsvid peirra lytur ad. Fagmadurinn er pvi talinn hafur til ad
bregdast vid a pydingarmiklu svidi vid mjog floknar adstaedur. Til ad geta brugdist vid hverju vio-
fangsefni purfa fagmenn ad hafa vidtaekt sjalfstaedi i starfi en um leid undirgangast peir sidferdilegar
skyldur.

En haskolar bua ekki adeins yfir akademiskum starfsménnum sem hafa rannséknarskyldu sem hluta
af rddningarkjérum sinum. Innan peirra eda rannséknarstofnana sem reknar eru undir merkjum
haskdlanna starfar fjoldi sérfreedinga sem vinna vid rannsoknir af ymsum toga og verda ad afla tekna
til ad kosta vinnulaun sin. Oftar en ekki annast sérfreedingar pjonusturannsoknir af ymsu tagi, peir
starfa @ samkeppnismarkadi og annast rannséknir fyrir hagsmunasamtdk, einstaklinga, fyrirtaeki eda
stofnanir. Radningarformid sem slikt dregur ekki ur akademiskum kréfum sem haskoélinn gerir til
starfsmanna sinna en heaetta er 4 ad vidfangsefnin og fjarmoégnun peirra geti varpad ryrd a nidur-
stodur rannsokna sérfreedinga sem sjalfstaedra, hlutlausra rannsakenda.

i natimanum herja efnahagsleg 6fl & visindin. Vilhjalmur Arnason (2008) segir ad i pvi |jési verdi ad
igrunda hugmyndina um gridland freedanna. Hun feli alls ekki i sér skeytingarleysi um pad hvernig og i
hvada skyni freedin eru notud heldur hvetur hin til pess ad fraedimenn standi vord um sjalfsteedi sitt
gagnvart 6llum peim 6flum sem vinna gegn hinni visindalegu hugsjon, og ad peir hafi gagnrynid eftir-
lit med storfum sinum i samraemi vid pad. Fraedimenn purfa ad skoda gagnrynid hvernig pekkingin er
virkjud i pagu rikjandi afla i samfélaginu. A8 68rum kosti aukast likurnar a pvi ad freedimenn verdi
handbendi rddandi afla eda andstaedinga peirra. betta getur gerst hvort heldur med pvi ad fraedin séu



notud gagnrynislaust sem framleidslutaeki eda ad fraedimenn verdi ,aktivistar” og noti freedin sem
verkfaeri i pélitiskum atokum sem koma sannleiksleitinni ekkert vid.

i kjolfarid & hruni islenska bankakerfisins og vid uppgjér & pvi kom m.a. fram gagnryni & hlut fraedi-
manna. beir péttu oft og tidum ekki hafa sinnt naegilega vel hlutverki sinu. [ skyrslu rannséknar-
nefndar Alpingis 4 orsékum og afleidingum bankahrunsins kom m.a. fram ad margir hafi gert sér
grein fyrir vidtaeekum &hrifum bankanna & haskdlastarf, lista- og menningarlif. | pessu sambandi gat
t.d. verid um ad raeda greidslur til haskdla vegna rannsdkna, t.d. styrkir eda stédur fraeedimanna en
hatt er vid ad starfsmenn stofnunar eda fyrirtaekis syni eiganda sinum eda borgunarmanni dkvedna
undirgefni eda audsveipni. Pannig virdist gagnryni a préun mala i addraganda bankahrunsins hafi 3
koflum ekki verid sem skyldi. Forsvarsmenn fjarmalafyrirtaekja og stjornmalamenn nyttu sér enda oft
utgafur freedimanna til ad auka trdverdugleika sinna fyrirtaekja eda peirrar stefnu sem unnid var eftir
a pessum tima. Sumar pessar Uttektir voru kostadar af adilum sem attu hagsmuna ad gaeta um peer
nidurstédur sem fraedimennirnir komust ad. Nefnd eru nokkur deemi um mal af pessum toga i skyrslu
rannsoknarnefndar Alpingis um sidferdislegan hluta bankahrunsins. pannig fengu haskélar landsins
ad einhverju leyti styrki fra fjarmalastofnunum fyrir bankahrunid. Naudsynlegt er ad i pessari rann-
sokn verdi skodad hvort haskélakennarar eda rannsakendur hafi ordid fyrir prystingi fra kostunaradil-
um um nidustédur rannsdkna eda patttoku i umraedu um tiltekin samfélagsleg alitamal.

Allmargir islenskir freedimenn hafa komid fram eftir bankahrunid og fjallad um pad hvernig haskdlar
geta betur reekt hlutverk sitt til ad rannsaka samfélagsleg vidfangsefni samtimans a hlutleegan hatt og
til pess ad veita naegilegt adhald i samfélaginu. Medal annars kemur fram hja Vilhjalmi Arnasyni
(2009) ad pad vinnumatskerfi sem haskdlakennarar og sérfraedingar vinna samkveemt sé i raun and-
snuid pvi ad taka patt i rannsdknum par sem alitamal samtimans eru til umfjollunar og tekid patt i
umraedu vid adila utan akademiunnar. bPréunin i pessu matskerfi hafi hins vegar verid su ad meta
meira starf haskolakennara sem felst i samraedu vid adra innan akademiunnar, s.s. med ritun ritr-
yndra freedigreina i stad pess ad skrifa skyrslur eda alitsgerdir og veita radgjof sem vardar alitamal
samtimans. Naudsynlegt er ad rannsaka hvort petta sé raunin ad rannsakendur hafi beint rannsékn-
um sinum inn 4 dkvednar brautir vegna matskerfisins. P4 bendir sami héfundur 4 ad pegar fraedi-
menn sitja fyrir svérum hja fjélmidlum vardandi ymis alitamal er vardar freedasvid peirra sé ahugi
fjidlmidla fremur a skodunum peirra en fraedilegum rékum og greiningu. Sé petta svo, virdist ekki fyrst
og fremst vid freedimenn ad sakast en ljést ad hér parf ad baeta vinnubrogd og pad hlytur ad vera
hlutverk freedimanna ad syna akvedid frumkvaedi hvad petta vardar. Naudsynlegt er ad rannsaka
frekar hvort petta eigi vid rok ad stydjast og pa hvernig baeta megi Ur. Su nalaegd sem skapast gjarnan
i hinu famenna islenska samfélagi kann ad valda pvi ad freedimoénnum kann ad pykja éhaegt um vik ad
tja sig um pdlitisk deilumal samtimans, m.a. par sem pad geti bitnad a peim sidar 4 einn eda annan
hatt. Sdmuleidis kann alit sérfraedinga ad vera dregid i efa vegna tengsla peirra vid stjérnmalaflokka
eda fyrirtaeki. [ sidfraedihluta skyrslu rannséknarnefndar Alpingis (2010) er fjallad um pessi atridi og
vitnad i “Reykjavikurbréf” Morgunbladsins fra lokum agust 2009 um ad erfitt hafi reynst fyrir blada-
menn bladsins ad fa dlit freedimanna 4 ymsum alitamalum af framangreindum astaeedum. Umsaek-
jendum pykir rétt ad rannsdknin taki m.a. mid af pessum fullyrdingum til ad kanna hvort pzer eigi vid
rok ad stydjast og hvort breytingar 4 pessu hafi att sér stad eftir 2008.



3. Azetlun um naestu skref

Sigurdur Kristinsson, Hjalti J6hannesson og Trausti bPorsteinsson fengu i jantdar 2012 dGthlutad um 900
pbusund kr. styrk Ur Rannsdknasjodi Haskdlans @ Akureyri til ad vinna afram ar netkénnuninni og
undirbua naestu skref i rannsékninni sem fylgir i storum drattum upphaflegri rannséknardaetlun.
Hefur rannsdknarhdépurinn akvedid ad sa afangi muni einkum felast i rynihépavidtélum med
einstaklingum innan haskdlasamfélagsins.

pa er einnig 4formad ad gera athugun a umfangi kostunar fraedistarfs i hdskdlasamfélaginu. Enn-
fremur verdur unnid ad 6flun og samantekt fyrirliggjandi gagna og tolfraedilegra upplysinga um
haskdlastigid 4 [slandi. Pa hefur verid reett um ad afla styrkja fyrir haskélanema til vinna ad véldum,
afmorkudum vidfangsefnum i rannsdkninni.

Rannséknarhdpurinn hefur gert med sér samkomulag um notkun gagna og skjala i rannsdkninni par
sem fram kemur hvernig adgengi ad gognum er hattad, baedi innan teymisins og gagnvart 68rum, sja
vidauka 2. Veentir hdpurinn pess ad unnt verdi ad gera pessi gogn adgengileg fyrir fleiri i freeasam-
félaginu, baedi nemendur og kennara, t.d. gegnum Uglu, upplysingakerfi opinberu haskélanna.
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4, Kynningar a nidurstéoum

Nidurstodur verkefnisins hafa verid kynntar a eftirfarandi radstefnum og malpingum a arinu 2012:

e Ré&dstefnan islensk pjodfélagsfraedi 2012, Haskdlanum & Akureyri, 20. — 21. april 2012:
o Bakgrunnur rannséknar og greining @ véldum gégnum. (Trausti Porsteinsson, Hjérdis
Sigursteinsdottir og Sigurdur Kristinsson)
e Menntakvika, Haskola islands, 5. oktéber 2012:
o Samfélagslegt hlutverk hdskdla. (Sigurdur Kristinsson , Hj6rdis Sigursteinsddttir og
Trausti borsteinsson)
e Dbjédarspegillinn, Haskéla [slands, 26. oktéber 2012:
o Vidhorf hdskdlakennara til kennslu. (Amalia B6rnsdottir og Audur Pdlsdottir)
o Bolognaferlid, akademiskt frelsi og geaedi i hdskdlastarfi. (Ingdlfur A. Jéhannesson)
o Kostun hdskdlastarfs. (Hjalti J6hannesson, Sigurdur Kristinsson og Trausti
borsteinsson)

Akvedid hefur verid ad taka patt i eftirfrandi radstefnu:

e NERA, the Nordic Educational Research Association and the School of Education, Haskdla
islands, 7.-9. mars 2013:
o The Public Role of Universities — Survey among Icelandic Academics. (Sigurdur
Kristinsson)

Greinarskrif:
Trausti borsteinsson, Sigurdur Kristinsson og Hjordis Sigursteinsdoéttir. (2012). Samfélagslegt hlutverk
haskéla. Stjiornmdl & stjornsysla 2. tbl. 8. arg. (281-302).

Ing6lfur A. J6hannesson (2012). Excellence, Innovation, and Academic Freedomin University Policy in

Iceland. (veentanlegt).
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5. Naestu skref og aframhaldandi fjarmoégnun verkefnis

Til ad fylgja eftir akvednum hlutum rannséknarinnar, gera frekari greiningar 4 kénnunargégnum og
undirbua naestu skref rannsdknarinnar fengu Sigurdur Kristinsson, Hjalti J6hannesson og Trausti
borsteinsson i jandar 2012 dthlutad um 900 pusund kr. styrk dr Rannséknasjédi Haskdlans @ Akureyri.
Fylgir st daetlun i stéorum drattum upphaflegri rannséknardaetlun. Hefur rannséknarhépurinn akvedid
ad naesti afangi muni einkum felast i rynihdpavidtélum med einstaklingum innan haskdélasamfélagsins
og er undirbuningur pessa afanga hafinn.

pa er einnig 4formad ad gera athugun a umfangi kostunar fraedistarfs. Ennfremur verdur unnid ad
6flun og samantekt fyrirliggjandi gagna og tlfraedilegra upplysinga um haskdlastigid 4 islandi. Reett
hefur verid um ad afla styrkja fyrir hdskdlanema til vinna ad voldum, afmoérkudum vidfangsefnum i
rannsokninni.

Rannsdéknarhdpurinn hefur gert med sér samkomulag um notkun gagna og skjala i rannsékninni par
sem fram kemur hvernig adgengi ad gognum er hattad, baedi innan teymisins og gagnvart 6drum, sja
vidauka 2. Vaentir hdpurinn pess ad unnt verdi ad gera pessi gogn adgengileg fyrir fleiri innan
freeGasamfélaginu, baedi nemendur og kennara t.d. i gegnum Uglu, upplysingakerfi opinberu
haskdlanna.

Rannsdknahdpurinn er sammala um ad leita styrkja til ad vinna afram ad verkefninu og bjéda
meistara- og/eda doktorsnema ad pvi. Pa mun hépurinn halda afram ad leita eftir fé i rannséknasjodi
haskdlanna. Jafnframt verdur kannad hvort moguleikar séu a sérstokum fjarveitingum eda styrkjum
fra opinberum adilum.

Telur rannséknahdpurinn ad med peirri vinnu sem kynnt er i pessari greinargerd hafi hann lokié peim
afanga verkefnisins sem upphaflegur styrkur fra Rannséknastofu um haskdla var veittur til. P hefur
ad mestu leyti verid unnid samkvaemt peirri daetlun sem gerd var vegna styrks fra Rannsdéknasjédi
Haskdlans & Akureyri i jandar 2012. Ljést er pd ad hér er um vidamikid og mjog parft rannséknarefni
ad raeda sem hdpurinn vaentir ad verdi 16gd reekt vid ad sinna 4 naestu arum.
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Grunnupplysingar Vidauki 1

1. Ert pu karl eda kona?

3. Hvert er starfshlutfall pitt?

©) Fuit starf (100%)

@ 50-99%




4. Hvada profgradum hefur pu lokid og hvadan?

LAl LAl Fra haskola i N,
. Lo Fra haskola & Fra haskola i Evropu utan o Fra haskola & 68rum
Fra islenskum haskéla . Bandarikjunum eda
Nordurléndunum Nordurlandanna K d svaedum
anada

Bakkalarprof |E| D D D D
Meistaraproéf D D D D D
Doktorsprof D D D D D

5. Hvert er helsta fraedasvio pitt?

@ Félagsvisindi

@ Heilbrigdisvisindi

@ Raunvisindi

@ Verk- og taeknifreedi

@ Annad freedasvid og pa hvada?




6. Hvert er starfsheiti pitt eda helsta starfssvid innan haskolans?

@ A8junkt

@ Sérfraedingur, fraedimadur eda visindamadur

@ Annad starfssvid og pa hvada?

7. Hafdir pa starfad a almennum vinnumarkadi adur en pu byrjadir i niverandi starfi?

@ Nei




8. Starfsreynsla a vinnumarkadinum. Merktu vid allt sem vid a.

innan vid ar 1-3 ar 4-10 ar 11-15 ar Meira en 15 ar
Eg vann sem adstodarmadur eda stundakennari i
rannséknum eda kennslu

Eg vann i 68rum haskéla/haskolum
Eg vann i opinbera geiranum

Eg vann i einkageiranum

0000 O
0000 O
0000 O
0000 O
0000 O

Eg var sjalfsteett starfandi




9. Hversu moérg ar hefur pu haft starfid i haskélanum sem pu starfar hja sem adalstarf?

10. Hvert er rekstrarform stofnunarinnar sem pu vinnur hja?
@ Rikisrekinn haskoli

@ Einkarekinn haskoli

@ Rannsdéknarstofnun haskola med sjalfstaedan fjarhag

@ Rannséknarstofnun haskdla a fjarlsgum

@ Veit ekki

@ Annad rekstrarform og pa hvada?




Spurningar um kennslu

11. Hefur pu lokid nami eda fengid skipulagda pjalfun i kennslu? Merktu vid allt sem vid
a.

|I| Lauk kennsluréttindanami (halfsarsnami eda lengra)

D Hef sott styttri namskeid um kennslu

[] Hef ekki fengi® neina pjalfun i kennslu

|I| Annad nam/pjalfun - vinsamlegast tilgreinid hvada annad nam/pjalfun

12. Hve margar einingar var kennsla pin a sidasta skolaari, p.m.t. kennsla,
undirbiningur, namsmat og umsjon?

©) 1-300

(©) 301-600
(©) 601 -900
(©) 901- 1200
(©) 1201-1500
(©) Meira en 1500




13. Hversu sammala eda 6sammala ertu eftirfarandi fullyrdingum?

) . Hvorki sammala Frekar
Mjég sammala Frekar sammala | | | | |
né 6sammala ésammala

Hlutverk haskéla er ad studla ad almennri
menntun, proska og vidsyni nemenda

Hlutverk haskdla er ad sja atvinnulifinu fyrir
sérhaefoum starfskréftum

Hlutverk haskola er ad mennta fagstéttir

Hlutverk haskdla er ad undirbda nemendur
undir rannsékna- og freedistorf

Hlutverk haskadla er ad yta undir gagnryna
hugsun

Hlutverk haskola er ad yta undir
sidferdisvitund/sidferdisproska

Kennsla er mér mikilveeg til ad halda mér
vid sem fraedimadur

Eg vil gjarnan kenna minna
Eg vil gjarnan sleppa vié ad kenna

Eg hefdi gagn af radgjof til ad baeta
kennslu mina

beir sem kenna a haskolastigi eiga einnig
ad sinna rannséknum

bverfraedilegt samstarf haskolafolks er
mikilveegt

Nam um sidfraedi aetti ad vera hluti af 6llu
bakkalarnami

Nami um sidfraedi er neegilega sinnt i
minni deild

Nam um sjalfbeerni zetti ad vera hluti af
bakkalarnami fyrir nemendur i minni deild

Nam um sjalfbaerni aetti ad vera hluti af
6llu bakkalarnami

begar haskdlastdédur eru kostadar bitnar
pad a akademisku frelsi

begar haskodlastodur eru kostadar bitnar
pad & freedilegri hlutlaegni

Setja parf reglur um kostun a
haskolastédum

Matskerfi skélans skerdir akademiskt frelsi

© 000000000 O GO GO G 6
O 00000000000 0000 a0
O 00000000000 0000 a0
O 00000000000 0000 a0

mitt

Mjég 6sammala Vil ekki svara

O 000000000 00o 0000 a0
O 00000000000 0000 a0




14. Nu koma nokkrar spurningar um hzefniviomio (sbr. auglysingu nr. 530 um utgafu

viomida um 29ri menntun og profgradur, dags. 16. mai 2011).

Hversu vel edaiilla ...

hefur pu kynnt pér
Bolognaferlid um nam og
kennslu?

hafa haefnividmid skerpt
syn & inntak nams i pinum
namskeidum?

hefur skilgreining
haefnividmida aukid
fiélbreytni kennsluadferda
og namsmats?

hefur skilgreining
haefnividmida aukid gaedi
kennslu i peim haskéla
sem pu starfar vid?

samraemast haefnividmid
hugmyndum pinum um
akademiskt frelsi i kennslu?

Mjog vel

©
©
©

Frekar vel

©
©
©

Hvorki vel né illa

©
©
©

Frekar illa

©
©
©

Mijég illa

©
©
©

A ekki vid

©
©
©




15. Hversu miklu eda litlu rada eftirtaldir adilar um inntak namskeida sem pu kennir?

) . Hvorki miklu né . L . .
Mjég miklu Frekar miklu litl Frekar litlu Mjog litlu A ekki vid
itlhu

Fraedasvid

Deild
Namsbraut/namsnefnd
Umsjonarkennari
Hépur kennara

Nemendur

0000000
0000000
elelelelele)e)
0000000
0000000
0000000

Utanadkomandi adilar

16. Hversu miklu eda litlu rada eftirtaldir adilar um inntak i pvi nami a pvi svidi/deild sem
pu kennir i?
Hvorki miklu né

Mjég miklu Frekar miklu it Frekar litlu Mjog litlu A ekki vid
ithu

Yfirstjorn haskolans
Fraedasvid

Deild

Namsbraut
Namsnefnd

Hopur kennara
Nemendur

Utanadkomandi adilar

00000000
00000000
00000000
00000000
00000000
00000000




17. Kenna stundakennarar i namskeidum sem pa hefur umsjon med?




18. Hver er helsta astadan fyrir pvi? Merktu vid allt sem vid a.
|I| Laegri launakostnadur
[] bekking ekki til stadar & deild/svidi

|I| Mikilveegt ad fa pekkingu/reynslu utanadkomandi adila

|I| Onnur astaeda og pa hver?




19. Vinsamlegast taktu afstodu til eftirfarandi fullyrdinga.

[ hdskélanum sem ég starfa vid ...

felur gaedakerfi i sér virkt
umbétaferli

eru upplysingar ur
kennslumati nemenda
nyttar til umbéta i kennslu

eru starfsmannasamtol
mikilveegur pattur til
umbéta

eru kannanir skipulega
nyttar til umbota

eiga starfsmenn adild ad
pvi ad mota geedavidmid

Mjég sammala

OO0 0O 00

Frekar sammala

@ © @ 00

Hvorki sammala

Frekar 6sammala Mjég 6sammala

né 6sammala

OO0 0 00

OO0 0 00

OO0 0 00

A ekki vid

0 0O 00




20. Hversu vel eda illa hefur pu kynnt pér sidareglur sem gilda a pinum vinnustad?

@ Hvorki vel né illa
@ Frekar illa

@ Mjog illa

@ Engar sidareglur til

@ Veit ekki hvort til eru sidareglur




Spurningar um rannsoknir

21. Hversu vel eda illa studlar vinnumatskerfi haskolafolks ad:

Hvorki vel né i e . .
Mjog vel Frekar vel i Frekar illa Mjog illa A ekki vid
illa

eflingu rannsékna?

eflingu islensks samfélags?

pjonustu haskélanna vid samfélagid?

0000
0000
0000
0000
0000
0000

midlun nyrrar pekkingar til
fraeedasamfélagsins?




22. Hversu mikil eda litil ahersla er a eftirfarandi i pinu starfi?

) . Hvorki mikla né . L . .
Mjég mikla Frekar mikla litl Frekar litla Mjog litla A ekki vid
itla

Ad birta freediefni i
bokarformi

Ad birta ritryndar greinar i
ISI timaritum

Ad birta ritryndar greinar i
timaritum 68rum en ISI

Ad birta annad efni i
ritryndum timaritum

Ad birta greinar i
oritryndum timaritum

Ad birta greinar i ritryndum
radstefnuritum

Ad rita og birta bokakafla
Ad birta fraedilegar skyrslur
Ad rita og birta alitsgerdir
A flytja erindi fyrir
faghépa a
visindaradstefnum

Ad taka patt i listsyningum
og ténleikahaldi

Ad halda

inngangsfyrirlestra a
alpjodlegum radstefnum

Ad halda erindi a
radstefnum i bodi
haskodla/visindaakademiu

Ad skrifa greinar i bl66 og
timarit
Ad midla pekkingu &

fundum og rédstefnum

Ad midla pekkingu i
ljosvakamidlum

AJ taka patt i
samfélagslegri umraedu

Ad stunda rannsdknir sem
studla ad meiri sjalfbeerni i
pjodfélaginu

O 00000 O 00 00000000 O0oO0o
@ 000G 0 600 O © O O 0 O 6
@ 000000 0 600 Ot G O G 0 O 6
@ 000000 0 00 OO G O G O O 6
@ 000000 0 00 OO G O G O G 6
O 00000 O 00 00000000 O0O0

Ad stunda pverfraedilegt
samstarf vid rannsoknir




23. Hversu mikla eda litla aherslu myndir pu vilja leggja a eftirfarandi i pinu starfi?

) ) Hvorki mikla né ) T . o
Mjég mikla Frekar mikla lit Frekar litla Mjoég litla A ekki vid
itla

Ad birta fraediefni i
bokarformi

Ad birta ritryndar greinar i
ISI timaritum

Ad birta ritryndar greinar i
66rum en ISI

Ad birta annad efni i
ritryndum timaritum

Ad birta greinar i
oritryndum timaritum

Ad birta greinar i ritryndum
réadstefnuritum

Ad rita og birta békarkafla
Ad gera greedilegar skyrslur

Ad rita og birta alitsgerdir

OO G0 G0 O ©
0000 O O O O O 0O

Ad flytja erindi fyrir
faghopa a
visindaradstefnum

Ad taka patt i listsyningum
og ténleikahaldi

Ad halda
inngangsfyrirlestra a

O O

alpjodlegum radstefnum

Ad halda erindi a
radstefnum i bodi
haskéla/visindaakademiu
Ad skrifa greinar i bl6d og
timarit

Ad midla pekkingu a
fundum og radstefnum

Ad midla pekkingu i
lj6svakamidlum

AJ taka patt i
samfélagslegri umraedu

O 0000 O

Ad stunda rannsdknir sem
studla ad meiri sjalfbaerni i
pjédfélaginu

O 00000 O 00 00O OO0 oo
@ @00 000 0@ 00 OO G0 G G C
@ @00 000 0@ 00 OO 06 O G @
@ @0 0000 0@ 00 oo 0 @ @ @

@ 00000 O 060

Ad stunda pverfraedilegt
samstarf vid rannséknir

O




24. Hefur pu att adild ad umsokn um rannsoknarstyrk til Rannis a sidustu premur
arum?
@ Ja og fengid uthlutad fé

@ J& en ekki fengid uthlutad fé

@ Ja en ekki fengid svar
@ Nei

25. Hversu mikil eda litil finnst pér fyrirh6fnin vid ad sakja um styrki til
samkeppnissjoda?

@ Mjbg mikil




26. Ad hve miklu eda litlu leyti telur pa ad rannséknir haskélamanna attu ad vera

fjarmagnadar af:
Ad Ollu leyti Ad miklu leyti Ad jofnu leyti Ad litlu leyti Ad engu leyti A ekki vid

Samkeppnissjédum @ @ @ @ @ @
Med rannssknarfé & © © © © © ©

fjarldgum

Med styrkjum fra @ @ @ @ @ @

fyrirteekjum

27. Hefur pu a sidastlionum premur arum unnid ad rannséknum sem kostadar eru af
fyrirtaekjum eda einkaadilum?

@ Nei




28. Hversu sammala eda 6sammala ertu eftirfarandi fullyrdingum?

Hvorki sammala

Mjég sammala Frekar sammala Frekar 6sammala Mjég 6sammala

né ésammala
Fjarmégnun @ @ @ @
rannsoknarverkefna af
einkaadilum getur dregid
ur fraedilegri hlutleegni

Fiarmognun @ @ @ @

rannsoknarverkefna af
opinberum adilum getur
dregid ur fraedilegri
hlutleegni

Fjarmégnun @ @ @ @

rannsoéknaverkefna af
samkeppnissjédum getur
dregid ur freedilegri
hlutleegni

Tryggja parf starfsskilyrdi @ @ @ @

haskoéla svo ad peir verdi
ekki hadir fyrirteekjum um
fijarmagn

©

©

A ekki vid

©

©




Spurningar um samskipti og samstarf haskélamanna ut a vid

29. Hversu sammala eda 6sammala ertu eftirfarandi fullyréingum?

X i Hvorki sammala A A e A . .
Mjég sammala Frekar sammala L. i Frekar 6sammala Mjég 6sammala A ekki vid
né ésammala

bad er mikilvaegt ad @ @ @ @ @ @
haskolafolk taki patt
opinberri umreedu

pad er mikilvasgt ad @ @ @ @ @ @

haskélafolk eigi samstarf
vid fagfolk & vettvangi

Pegar haskolafolk tjair sig i @ @ @ @ @ @

fiélmidlum aetti pad fyrst
og fremst ad tja sig ut fra
freedasvidi sem pad hefur
sjalft rannsakad

Haskolafélk er almennt @ @ @ @ @ @

gagnrynid a
samfélagsproun

Vinnumatskerfié eflir © © © © © ©

patttoku haskolafolks i
samfélagsumraedunni

Haskolafolk 6ttast neikvaed © © © © © ©

vidbroégd ahrifamanna i
atvinnulifi eda
stjérnmalum vid gagnryni
pess




Vidauki 2

Samkomulag um notkun gagna og skjala { rannsékninni Samfélagshlutverk haskola

Samfélagshlutverk haskola (SamHa) er rannsoknar- og préunarverkefni unnid vid
Haskolann 4 Akureyri og Haskéla {slands og styrt sameiginlega af Rannsékna- og
brounarmidstdd Haskdlans 4 Akureyri og Midstdd skélapréunar vid Haskolann a
Akureyri. Doktors- og meistaranemar taka einnig patt { verkefninu.

Verkefnid héfst { april 2011 og ekki hefur verid skilgreint hvenser pvi Iykur. Verkefnid er
unnid eftir verkaztlun sem Iyst er { umsdkn til Rannsdknastofu um haskdla dags.
15.2.2011. batttakendur { verkefninu eru midad vid februar 2012:

Dr. Amalia Bjérnsdéttir, désent vid Hi

Audur Palsdéttir, adjinkt vid Hi

Hjalti Johannesson, adstodarforstédumadur RHA

Hjordis Sigursteinsdéttir, sérfraedingur RHA

Dr. Ingdlfur Asgeir J6hannesson, préfessor vid HA og Hi

Dr. Sigurdur Kristinsson, forseti Hug- og félagsvisindasvids HA
Trausti Porsteinsson, lektor vid HA

Styrihép mynda Hjalti, Sigurdur og Trausti.

Nyir adilar geta baest vid verkefnid og ordid fullgildir patttakendur 4 grundvelli bessa
samkomulags. Skulu beir undirrita frumritid og allir patttakendur 4 nytt 1josrit.

I verkefninu verdur safnad gognum af ymsu tagi. Mcdal beirra eru:

Tolfraedileg gdgn og gagnaskrar,

Hljé6dupptdkur med vidtdlum.

Vidto! skrad 1 ritvinnslu.

Upplysingar um vidmelendur, bréf send vidmeelendum og onnur skjél sem
tengjast viotalsrannséknum.

Minnispunktar og fundargerdir rannsoknarhopsins.

e Vinnuplogg, drog ad textum o.fl. pess hattar ébirt efni.

e Skyrslur rannsoknarhopsins.

Medan 4 hinni formlegu vinnu stendur hafa patttakendur i rannséknarhépnum jafnan
aBgang ad skjélum og gégnum enda skal fyrst og fremst nyta pau i vinnu samkvaemt
verkaaetlun, Onnur afnot, t.d. fyrirlestrar og greinar sem ekki eru hluti af
rannsoknaraztlun, skulu vera med vitund og sampykki rannsakendanna. Sérstakt
samkomulag skal gert um adgengi ad gognum sem er safnad sem hluta af meistara- og
doktorsverkefnum.

Gogn verdi tryggilega vardveitt hja RHA og pess gatt ad utanadkomandi adilar fai ekki
adgang ad peim.
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Eftir ad rannsoknarverkefninu lykur formlega skulu rannsakendurnir hafa frjélsan adgang
ad gognum til ndnari trvinnslu, umsdkna um framhaldsrannséknir eda nyjar rannsoknir,
greinaskrifa, fyrirlestra og kennslu en tilkynna hinum rannsakendunum fyrir fram um
notkunina og tilgang hennar. Premur 4rum eftir ad verkefninu er formlega lokid Iykur
timabili slikrar tilkynningaskyldu. b6 gilda adrar reglur um gdgn nemenda, sbr. sidustu
efnisgrein.

Um notkun persénulega greinanlegra gagna gilda almennar reglur um tranad. Adilar utan
hépsins skulu undirrita trinadaryfirlysingu vilji beir f4 adgang ad slikum gégnum.

Afnot sem ekki eru tilgreind { pessu samkomulagi og afnot einstaklinga utan hépsins og
beirra sem kunna ad koma ad gagnaséfnun sidar eru h4d sampykki annarra i hopnum.

Notkun skjala verkefnisins 1ytur almennum reglum um héfundarrétt.

I efni sem pétttakendur birta skal tilgreina tengsl vid rannsdéknina SamHa i
nedanmadlsgrein texta eda 4 annan skyran hatt. Deemi um texta: Greinin er unnin upp ur
gbgnum sem aflad var i verkefninu Samfélagslegt hlutverk haskola. Meginmarkmid pess
verkefnis er a0 leita svara vid eftirfarandi ranns6knarspurningum 1) Hvernig skilja
islenskir haskélakennarar og sérfreedingar starfsskyldur sinar og fagmennsku? og 2)
Hvernig skilja islenskir haskélakennarar samfélag sitt og samfélagslegar skyldur?

Verkefnid hefur til dagsins i dag hlotid styrki fr4 Rannsoknastofu um héskéla og
Rannsdknasjodi Haskolans 4 Akureyri.

Akvedi rannsoknarhépurinn eda hluti hans ad halda 4fram samstarfi um vidfangsefni
verkefnisins eftir ad pvi Iykur formlega skal endurnyja pennan samning og laga hann ad
nyrri verkaaetlun. Rannsakendurnir skulu fa sampykki hver hja 68rum um styrkumséknir
til ad tryggja ad ekki verdi sendar of likar umsoknir til sama styrkveitanda.

Ef upp koma é4greiningsmal skal peim beint til styrihops til umfjdllunar og afgreidslu. Ef
adilar i styrihdp eiga hlut ad agreiningi skulu peir vikja medan malid er tekid fyrir.

Akureyri og Reykjavik 1. jini 2012
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Vidauki 3

Rannsoknir a islensku pjodfélagi
Radstefna i Haskolanum a Akureyri
20.-21. april 2012

Samfélagslegt
hlutverk haskola

Frumnidurstodur

Trausti Porsteinsson
Hjordis Sigursteinsdottir
Sigurdur Kristinsson

Forsendur rannsoknar

*Hrunid kallar eftir itarlegri endurskodun og mati & ymsum
samfélagslegum gildum.

*Gagnryni & framgdngu akademiskra starfsmanna haskélanna i
skyrslu rannsoknarnefndar alpingis.

*Rannsoknarstofa um haskola.

* Hvernig skilja islenskir hdskélakennarar og sérfraedingar
starfsskyldur sinar og fagmennsku?

* Hvernig skilja islenskir hdskélakennarar samfélag sitt og
samfélagslegar skyldur?

*Markmid ad varpa ljosi & ymsa paetti sem varda starfshaetti i
haskolum og tengslum peirra vid samfélagid.
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Rannsoknarteymi

*RHA og Midstod skolaprounar.

*Samstarfsverkefni kennara og sérfraedinga fra Haskolanum a
Akureyri og Haskola Islands:

* Amalia Bjornsdottir, dosent Hi.

* Audur Palsdottir, lektor Hi.

*Hjalti Johannesson, sérfraedingur RHA.
*Hjordis Sigursteinsdottir, sérfraedingur RHA.
* Ingolfur Asgeir Johannesson, professor Hi.
*Sigurdur Kristinsson, professor HA.

*Trausti Porsteinsson, lektor HA.

Fraedilegur bakgrunnur

*Haskolar vettvangur sameiginlegrar leitar kennara og nem-
enda ad pekkingu. Kennsla og rannséknir tvinnast saman.

* Akademiskt frelsi:
* Ad flestra mati lykilatridi i starfi opinberra haskola.

*Haskolar tryggi kennurum sinum frelsi til ad kenna og rann-
saka vidfangsefni sin eins og peir sjalfir telja skynsamlegast.

* Magna Charta. Stjérnarskra haskéla hérlendis.
* Vidleitni til ad vardveita sidferdilegt og andlegt sjalfstaedi
gagnvart stjornmalalegum og fjarhagslegum 6flum.
*Vinnumatskerfi:

* Andsn(id pvi ad taka patt i rannséknum par sem alitamal
samtimans eru til umfjollunar og ad taka patt i umraedu vid
adila utan akademiunnar
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Efnahagsleg ofl

*Efnahagsleg 6fl herja & visindin i natimanum.

*Hugmyndin um gridland fraedanna hvetur til ad
freedimenn:

*Standi vord um sjalfstaedi sitt gagnvart 6llum peim 6flum
sem vinna gegn hinni visindalegu hugsjon.

*Hafi gagnrynid eftirlit med stérfum sinum i samraemi vid
pad.

*Skodi & gagnryninn hatt hvernig pekkingin er virkjud i
pagu rikjandi afla i samfélaginu.

*Spurningalisti sendur til allra starfsmanna sem sinna
rannsoknum vid haskolana.

*Spurningalistinn vefraenn og patttakendur svorudu beint &
tolvu.

* pydinu voru 897 einstaklingar.
*Svor barust fra 454 - svarhlutfall 50,6%.
* 423 vinnanleg svor.
* 49% karlar og 51% konur.
*58% doktorsprof, 39% mastersprof, 3% bakkalarprof.

*31% professor, 20% dosent, 29% lektor, 13% adjlnkt, 7%
sérfraedingur, fraedimadur, visindamadur eda annad starfsvid.



Hlutverk haskodla

Hlutverk haskéla er

ad yta undir gagnryna hugsun

ad studla ad almennri menntun,
proska og vidsyni nemenda

ad yta undir
sidferdisvitund/sidferdisproska

ad undirbta nemendur undir
rannsokna- og fraedistorf

ad mennta fagstéttir

ad sja atvinnulifinu fyrir sérhaefdum
starfskréftum

T

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B Mjog sammala M Frekar sammala  ® Hvorki sammala né 6sammala M Frekar 6sammdla B Mjog 6sammala

Vidhorf til kennslu

beir sem kenna a haskdlastigi eiga
einnig ad sinna rannséknum

60 28
(NN N I N N OO O

35 a4 2
----------

Kennsla er mér mikilvaeg til ad halda
mér v4 sem fraedimadur

Eg vil gjarnan kenna minna

Eg hefdi gagn af radgjof til ad baeta
kennslu mina

Eg vil gjarnan sleppa vid ad kenna

T T T T T T T T

T T 1
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B Mjog sammala M Frekar ssmmdla M Hvorki sammala né sammala M Frekar 6sammdéla M Mjog 6sammala
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Siofraedi, sjalfbaerni og
starfsadstaeour

pverfraedilegt samstarf haskolafolks er mikilvaegt

Setja parf reglur um kostun & haskélastédum

Nam um sidfraedi eetti ad vera hluti af ollu
bakkalarnami

Nam um sjalfbaerni aetti ad vera hluti af
bakkalarnami fyrir nemendur i minni deild

Nam um sjalfbaerni aetti ad vera hluti af 6llu
bakkalarnami

begar haskdlastddur eru kostadar bitnar bad &
akademisku frelsi

begar haskolastidur eru kostadar bitnar pad &
fraedilegri hlutlegni

Matskerfi skdlans skerdir akademiskt frelsi mitt

Némi um sidfraedi er naegilega sinnt i minni deild 12 23 10

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B Mj6g sammala ® Frekar sammala m Hvorki sammala né 6 a m Frekar 6 al | Mjog 6

Myndir vilja hafa aherslu & i starfi

Hversu mikil ad litil ahersla er a birtingar i
békum og timaritum i starfi pinu?

T

Ahersla i starfi

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

W Mjog mikla  m Frekar mikla Hvorki mikla né litla = Frekar litla ™ Mjog litla
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Ad flytja erindi a

opinberum yettvangi

Hversu mikil ad litil ahersla er 4 ad flytja erindi &

opinberum vettvangi

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Ahersla i starfi

Myndir vilja hafa dherslu & i starfi

W Mjog mikla = Frekar mikla Hvorki mikla né litla = Frekar litla m Mjog litla

Ad taka patt i
samfelagslegri umraedu

Hversu mikil ad litil ahersla er & ad taka patt i
samfélagslegri umraedi i starfi pinu?

Ahersla i starfi

Myndir vilja hafa dherslu a i starfi

T T T T T T T T
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

W Mjog mikla ® Frekar mikla ~ Hvorki mikla né litla © Frekar litla ® Mjog litla
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Vidauki 4

Samfélagslegt hlutverk haskola

Konnun a vidhorfum haskolafélks

Trausti Porsteinsson, lektor, kennaradeild HA
Sigurdur Kristinsson, forseti hug- og félagsvisindasvids HA
Hjoérdis Sigursteinsdottir, sérfraeedingur, RHA

SRS,
9

5
i:E HASKOLI [SLANDS
))’::,;,.,1\oe Menntakvika 2012

i
Forsendur rannsoknar

* Hrunid kallar eftir itarlegri endurskodun og mati a
ymsum samfélagslegum gildum.

» Gagnryni a framgdngu akademiskra starfsmanna
haskolanna i skyrslu Rannsoknarnefndar Alpingis.
* Rannsodknarstofa um haskola.

— Hvernig skilja islenskir haskdlakennarar og sérfreedingar
starfsskyldur sinar og fagmennsku?

— Hvernig skilja islenskir haskdlakennarar samfélag sitt og
samfélagslegar skyldur?

* Markmid ad varpa ljési a ymsa peetti sem varda
starfshaetti i haskélum og tengsl peirra vié samfélagid.
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Rannsoknarteymi

* RHA og Midst6d skoélaprounar.
» Samstarfsverkefni kennara og sérfraeedinga fra
Haskdélanum a Akureyri og Haskola Islands:
— Amalia Bjoérnsdéttir, désent Hi.
— Audur Palsdattir, lektor Hi.
Hjalti Johannesson, sérfraedingur RHA.
Hjordis Sigursteinsdéttir, sérfraeedingur RHA.
Ingdlfur Asgeir Jéhannesson, préfessor Hi.
— Sigurdur Kristinsson, svidsforseti HA.
— Trausti Porsteinsson, lektor HA.

SRS,
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Fraedilegur bakgrunnur

$M U,

* Hlutverk haskola?

— Fyrirteeki, stofnun,
Samfélag imyndun

— ,Multiuniversities*
- Log um héSkéla Humboldt

Fylgispekt
. , Mmotstada /sampykki
Jonassonar (2008) a e
A~ P Napdleon
hefdbundnum svorum: Akving

— Greining Jons Torfa ~ Gagnmni/
&“sn.,,t Raunveruleiki
5 HASKOLI iSLANDS
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Magna Charta (1988)

1. Sidferdilegt og andlegt sjalfstaedi
gagnvart stjornmalalegum og
fjarhagslegum oflum

2. Nain og virk samskipti milli kennslu
og rannsokna

3. Frelsi i rannsoknum og pjalfun

4. Vardstada um humaniska hefd
Evrépu i sokn eftir algildri pekkingu.

HASKOLI ISLANDS

Fraedilegur iLakgrunnur

» Sjalfsteedi haskola
— Stofnanalegt, sidferdilegt, andlegt
— Pbekking égnar valdi; haskélar gagnrynié afl i samfélaginu
— Haskdlar samt hadir rikisvaldinu
* Akademiskt frelsi:
— Yfirlysing rektora islenskra haskola (2005)

— Haskolar tryggi kennurum sinum frelsi til ad kenna og
rannsaka vidfangsefni sin eins og peir sjalfir telja
skynsamlegast.
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Fraedilegur bakgrunnur

+ Takmarkanir a sjalfsteedi og frelsi:

Aukin krafa um ad sanna gildi og gagnsemi eigin kennslu
og rannsékna.

brystingur & ad afla ytri styrkja
Stjérnunarveeding stofnana
Markadsvaeding rannsokna

Pjénusturannséknir & samkeppnismarkadi
+ Greidendur ymist opinberir adilar eda adrir

SERSITg,

% HASKOLI ISLANDS
N8)2012
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Fraedilegur i!!akgrunnur

» Tengsl haskdla og ytra samfélags
Efnahagsleg og pdlitisk 6fl
Hugmyndin um gridland freedanna
Daemi ur skyrslu rannsoknarnefndar Alpingis
* Styrkir, stodur og uttektarskyrslur
Akademian & ekki ad vera til sélu en ekki heldur ad
hverfast eingéngu inn a vid
» Vinnumatskerfi akademiskra starfsmanna virdist andsnuid pvi ad

taka patt i rannséknum par sem alitamal samtimans eru til
umfjollunar og ad taka patt i umraedu vid adila utan akademiunnar

» Fjolmidlar hafa ahuga a skodunum frekar en fraedilegum rokum
Hvernig gagnast haskéli samfélaginu?

+ ,bua til dot* (nyskopun)

+ studla ad upplystri samfélagsumraedu (lydraedi)
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Rannsoknin

* Spurningalisti sendur til allra starfsmanna sem sinna
rannsoknum vié haskolana.

» Spurningalistinn vefraenn og patttakendur svérudu beint
a tolvu.

+ [ pydinu voru 897 einstaklingar.

» Svor barust fra 454 — svarhlutfall 50,6%.

423 vinnanleg svor.

49% karlar og 51% konur.

58% doktorsprof, 39% mastersprof, 3% bakkalarprof.

31% professor, 20% ddésent, 29% lektor, 13% adjunkt, 7%
sérfraedingur, fraeedimadur, visindamadur eda annad

starfsvid.
QRSN
3 S Bt
i% 74 HASKOLI ISLANDS
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Hlutverk

Hiutverk hdskéla er

ad yta undir gagnryna hugsun

ad studla ad almennri menntun, proska og
vidsyni nemenda

ad yta undir sidferdisvitund/sidferdisproska

af undirbia nemendur undir rannsékna- og
freedistorf

ad mennta fagstéttir

ad sja atvinnulifinu fyrir sérhaefdum
starfskroftum

0% 10% 20% 30% 40% 50% 60% 0% 80% 90% 100%

W Mjog sammala m Frekar sammala m Hvorki sammila né ésammala m Frekar dsammala m Mjig osammila
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Kennsla og rannsoknir

Peir sem kenna & haskolastigi eiga einnig ad sinna rannséknum:

Allir

Préfessor

Daésent

Lektor

Adjlinkt

Sérfraedingur eda annad starfssvid

W Mjbg sammala M Frekar sammdla W Hvorki sammdla né 6sammala W Frekar dsammidla W Mjog 6sammala
<RSITg,
A
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sjalfbaerni

Siofreedi o

o=

Nam um sidfraedi aetti ad vera hluti af 6llu bakkalarnami

Nam um sjilfbaerni aetti ad vera hluti af bakkaldrnami fyrir
nemendur i minni deild

Nam um sjilfbaerni aetti ad vera hluti af 6llu bakkalarnami

Nami um sidfraedi er naegilega sinnt i minni deild

i
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Kostun, frelsi og hlutlaegni

Setja parf reglur um kostun & haskélastadum

Pegar hdskdlastédur eru kostadar bitnar pad 4 akademisku frelsi

begar haskolastédur eru kostadar bitnar bad a fraedilegri hlutlegni

0% 10% 20% 30%  40% 50% 60% 70%  80% 90%  100%

= Mjog sammidla W Frekar sammala W Hvorki sammala né 6sammala W Frekar 6sammala ® Mjog 6sammala

HASKOLI iSLANDS

Vaentingar og veruleiki
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Fjoldi sem i raun leggur

aherslu, sem hlutfall af fjolda
sem vill leggja aherslu

Mjog mikla Mikla aherslu Mjog eda frekar
aherslu litla aherslu

Birtingar i bdkum  47% 87% 225%
og timaritum

Flutningur erinda  47% 84% 200%
a opinberum
vettvangi

patttaka i 25% 49% 438%
samfélagslegri
umraedu

Vinnumatskerfio

bverfradilegt samstarf haskdlafolks er mikilvaegt

Matskerfi skolans sker8ir akademiskt frelsi mitt

mMjogsammala W Frekar sammadla  ® Hvorki sammadla né dsammadla W Frekar dsammala B Mjdg Gsammala
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Samantekt

» Haskoélar eiga ad:
— Vera gagnrynid afl i samfélaginu, sjalfsteett griéland
freedanna grundvallad a akademisku frelsi

— Yta undir gagnryna hugsun, studla ad almennri
menntun og proska, bua nemendur undir fraedistorf,
fagleg storf og sérhaefd.

— Sporna vid kostun a haskoélastodum

— Meta betur pverfraedilegt samstarf og patttoku
haskolafélks i samfélagslegri umraedu
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Vidauki 5

Pjodarspegillinn XIil

Rannsoknir i félagsvisindum 26. oktdber 2012

Vidhorf haskélakennara
til kennslu sinnar

Amalia Bjornsdottir og Audur
Palsdéttir Menntavisindasvidi Hi

Samfélaglegt hlutverk haskaola

* Kynning pessi er hluti af staerri rannsékn (SamHA)
bar sem haskolakennarar og sérfraedingar voru
spurdir um hvernig peir skilja starfsskyldur sinar
og fagmennsku

* Hér er rynt i hvert er viohorf haskdlakennara til
— kennslunnar
— vilja til ad kenna
— kennslumagns

— pess hvort peir sem kenni i haskélum eigi einnig ad
sinna rannsdoknum
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patttakendur

* Spurningalistinn var sendur til allra akademiskra
starfsmanna i haskélum & Islandi haustid 2011
— svarhlutfall 51% (454 af 897)
— karlar 49%
— konur 51%
— 17% -> 40 ara eda yngri
— 34% - 41-50 ara
—36% = 51-60 ara
— 13% = eldrien 60 ara

f.{% pjodarspegillinn Xl ” -

Spurningalisti og framkvaeemd

* Spurningalisti saminn af rannséknateymi
— kennarar og sérfraedingar fra Hi og HA

— lesinn yfir af nokkrum einstaklingum utan
rannséknarhdépsins og endurbasttur

* Framkveemd

— rafraenn spurningalisti sendur a tolvupdstfong akademiskra
starfsmanna haskéla auk sérfraedinga sem sinna kennslu og
rannséknum

— itrekad prisvar sinnum

— patttakendur voru upplystir um rétt sinn til ad neita
batttoku

— koénnunin stdd yfir fra 10. névember til 8. desember 2011

1‘”2 pjddarspegillinn Xl ” -
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Styrkir og patttakendur

* Verkefnid var styrkt af
— Rannsodknasjédi Haskélans a Akureyri
— Rannsodknastofu um haskodla

* patttakendur
— Amalfa Bjérnsdoéttir, désent vid Hi
— Audur Palsdéttir, adjunkt vid Hi
— Hijalti J6hannesson, forstodumadur RHA
— Hjordis Sigursteinsdottir, sérfraedingur RHA
— Ingdlfur Asgeir J6hannesson, préfessor vid HA og Hi
— Sigurdur Kristinsson, forseti Hug- og félagsvisindasvids HA
— Trausti borsteinsson, lektor vid HA

& picoarspegilinn XIl




Vidauki 6

$: bjoaarspegillinn Xlil

Rannsoknir i félagsvisindum 26. oktdber 2012

Bolognaferlid, akademiskt frelsi
og ga0i i haskdlastarfi

Ingolfur Asgeir Jbhannesson

Haskola Islands og Haskdlanum & Akureyri

|. Bolognaferlid

e [ rannsékninni Samfélagshlutverk haskéla
(SamHa) var spurt

— hversu vel eda illa haskdlakennarar hefdu kynnt
sér Bolognaferlid

— hvort peir teldu skilgreiningu haefniviomida hafa
aukid fjolbreytni og gaedi

— hvort peir 6ttist ad akademiskt frelsi sé skert med
afskiptum af inntaki nams og kennslu

{5 picoarspegilinn Xil m
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Hversu vel edaiilla ...

hefur pa kynnt pér Bolognaferlid um ndm og kennslu? i 42 27 9 i

samraemast hafniviomid hugmyndum pinum um akademiskt
o 44 33 4
frelsi i kennslu?
= Mjog vel
hafa haefnividmid skerpt syn a inntak nams i pinum Frekar vel
" : 49 32 5 N -
namskeidum? Hvorki vel né illa
Frekar illa
m Mjogilla
hefur skilgreining haefnividmida aukid gaedi kennslu i peim 35 50 6
héskdla sem pu starfar vig?
hefur skilgreining haefnividmida aukid fjdlbreytni
2 27 5] 9
kennsluadferda og namsmats?
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1% Pjooarspegillinn Xl

Hvada alyktanir ma draga af tolunum?

* (Vid tokum i burtu pa sem téldu spurninguna ekki eiga vid um
ba sjalfa.)

» Bolognaferlid virdist ekki dgnandi pvi ad
naestum engir telja pad i 6samraemi vid
akademiskt frelsi — og flestir segjast pekkja
bad

* En poétt meirihlutinn telji pad skerpa syn sina a
inntakid eru faerri sem telja pad hafa aukid
fiolbreytni og gdi

1% Pjooarspegillinn Xl




Hverjir rdda innihaldi nams?
- Varla kemur & évart ad pad eru umsjonarkennarar.
- Mér kemur meira a évart ad hversu litlu nemendur eru taldir rada.

m Mjog miklu  Frekar miklu

 Hvorki miklu né litlu Frekar litlu = Mjog litlu

Umsjénarkennari

Hépur kennara

Namsbraut/namsnefnd

Deild

Freedasvid

Nemendur

Utanadkomandi adilar
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Hverjir rada inntaki nams a pvi svidi/deild sem kennt er i?
- Hér er namsnefnd meira dberandi en um inntak einstakra namskeida — en
almennt er pad nanasta umhverfid sem raedur (ad fratdldum nemendum)

B Mjog miklu  Frekar miklu  Hvorki miklu né litlu Frekar litlu = Mjog litlu
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Il. Kréfur um geedi og nyskdopun —
og akademiskt frelsi
Undirténn: Einfalt er ad skilgreina hvad séu

gd0dar rannsoknir: baer skulu vera gagnlegar
fyrir atvinnulifid

* Hvernig eru hugték um gaedi (quality,
excellence) notud pegar talad er um hdskola?

* Hvada afleidingar hafa kréfur um nysképun a
akademiskt frelsi?

& picoarspegilinn XIl

Gogn

Expert Panel. (2009, May). Education, research and
innovation policy. A new direction for Iceland.
(Rvk: Menntamalaraduneytid).

Verkefnastjoérn visinda og haskélamala. (2009, 25.
mai). Skilagrein. (Rvk: Menntamalaraduneytid.)

Starfshopur visinda- og taeekninefndar VTR. (2012,
26. mars). Einféldun d visinda- og
nysképunarkerfinu. Skyrsla drég. (Rvk: Visinda- og
taeknirad).

Rumlega 20 sidur hver skyrsla.

{4 picoarspegilinn XIl




Fjoldi valinna orda

Innovation, nyskdpun 203

Excellence, arangur 115

Competitiveness, samkeppni 111
Quality, ga0i 88
Mobility, hreyfanleiki 9

{5 piddarspegilinn Xill

prastef og logmaetismynstur

* Steerdin skiptir mali
— Stdrar stofnanir eftirsdknarverdar
— “Star companies” (Expert Panel, 2009)
— Utrds — Utrasarkarlmennska

» Sioferdilegur undirtdonn
— Vid soum fjarmunum med oskilvirku kerfi og smaum
einingum
— Einféldun — heiti a skyrslu
— Breytingar = Sameining stofnana (sérstaklega 2012)

{5 piddarspegilinn Xl
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Rannsoknir — visindi — nyskdpun

Kyrfilega spyrt saman i tvennum og prennum

Forgangsrodun, forgangsrodun
— “Intelligent prioritization” (Expert Panel, 2009)

Verdmeetaskopun — en hvers konar verdmaeti?

Akademiskt frelsi?

— Engin ahersla a rannsoknir sem ekki skila augljdsri
verdmaetaskdpun i brad

& picoarspegilinn XIl

Hvorki soguskilningur né framtidarsyn

* Hrunid gleymt, jafnvel i skyrslum 2009
— Notad sem afsékun i almennri skilvirkniordraedu

* Ekkert sagt um Bolognaferlid eda vidurkenningar
haskdlanna 2007

* Alpjédlegt samstarf i pagu staerdar fremur en smaedar

* Engin ahersla 4 akademiskt frelsi og gagnryna hugsun
— Biesta o.fl. (2009): Hvert geeti verid hlutverk haskéla i
samfélaginu?
* Og pad er einmitt vid petta sidasta atridi sem vid
vonum ad rannsoknin um samfélagshlutverk haskola
geeti komid ad notum

{4 picoarspegilinn XIl
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Vidauki 7

Pjodarspegillinn XIil

Rannsoknir i félagsvisindum 26. oktdber 2012

Kostun haskdlastarfs

Nokkrar nidurstodur ur rannsokn um
samfélagshlutverk haskdla

Hjalti J6bhannesson, starfandi forstédumadur, Rannsdkna og prounarmidstdd HA
Sigurdur Kristinsson, svidsforseti Hug- og félagsvisindasvids HA
Trausti borsteinsson, lektor vid Hug- og félagsvisindasvid HA

Bakgrunnur rannsdknar

* Hrunid 2008 kalladi eftir itarlegri endurskodun og
mati 3 ymsum samfélagslegum gildum
— M.a. gagnryni a framgéngu starfsmanna haskdlanna i
skyrslu rannséknarnefndar alpingis
* Rannsdknarstofa um hdskéla setti af stad rannsékn a
samfélagshlutverki haskdla

1. Hvernig skilja islenskir hdskolakennarar og sérfreedingar
starfsskyldur sinar og fagmennsku?

2. Hvernig skilja islenskir hdskdélakennarar samfélag sitt og
samfélagslegar skyldur?
— Markmidid ad varpa ljosi @8 ymsa peaetti sem varda
starfshaetti i hdskélum og tengslum peirra vid samfélagid

pjddarspegillinn Xl m
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Um rannsdknina Samha

+ Samstarfsverkefni kennara og sérfraedinga fra HA og Hi:
— Amalia Bjornsdéttir, désent Hi
— Audur Palsdéttir, lektor Hi
— Hjalti J6hannesson, sérfreedingur RHA
— Hjordis Sigursteinsdottir, sérfreedingur RHA
— Ingdlfur Asgeir Jéhannesson, professor Hi
— Sigurdur Kristinsson, préfessor HA
— Trausti borsteinsson, lektor HA
* RHA og Midst6d skélapréunar vid HA halda utan um rannséknina
* Verkefnid er styrkt af
— Rannsdknastofu um haskdla
— Rannséknasjodi Haskdlans & Akureyri

&: pidoarspegilinn Xill

Ahrif efnahagslegra afla

* Efnahagsleg 6fl herja a visindin i natimanum
— Hugmyndin um gridland freedanna p.e. akademiskt
frelsi hvetur til ad freeimenn:
* Standi vord um sjalfstaedi sitt gagnvart 6llum peim 6flum
sem vinna gegn hinni visindalegu hugsjén
* Skodi 4 gagnryninn hatt hvernig pekkingin er virkjud i pagu

rikjandi afla i samfélaginu — par @ medal hvernig rannsdknir
og kennsla er fjdrmognud!

— Kostun haskdlastarfs:

* Virdist geta dregid i efa ad kennslu og rannséknum sé sinnt
i akademisku frelsi

bjddarspegilinn XIi " .



Rannsokn medal haskdlafolks

Netkdnnun send 4 netfong starfsmanna sem sinntu
rannsdéknum og kennslu vid haskdlana

— Sté0 yfir 10. névember - 8. desember 2011

pydi: 897
— batttakendur upplystir um rétt sinn til ad neita patttoku
— ltrekad prisvar sinnum

Svor: 454 (svarhlutfall 50,6%)

423 vinnanleg svor

49% karlar og 51% konur

58% doktorsprof, 39% mastersprof, 3% bakkalarprof.

31% professor, 20% ddsent, 29% lektor, 13% adjunkt, 7%
sérfraedingur, freedimadur, visindamadur eda annad starfsvid

% piéoarspegilinn Xil ” .

Megin nidurstodur um kostun

[ konnuninni kom m.a. fram:

Um 28% svarenda hefur unnid ad rannséknaverkefnum sem
kostadar eru af fyrirtaekjum eda einkaadilum & sidastlidnum
premur arum
Mikill meiri hluti svarenda (85%) telur ad tryggja purfi
starfsskilyrdi haskola svo ad peir verdi ekki hadir fyrirtaekjum um
fjdrmagn
Meiri hluti svarenda (66%) telur ad fjarmognun
rannsoknarverkefna af einkaadilum geti dregid ur fraedilegri
hlutlaegni
Rannsoknir haskdlamanna attu ad vera fjarmagnadar ad miklu
eda ollu leyti af...

* Med rannsdknafé af fjarlogum (49%)

* Samkeppnissjodum (47%)

* Af fyrirteekjum (6%)

: bjdédarspegillinn XIll " -
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Hefur pu & sidastlionum premur drum unnid ad
rannsoknum sem kostadar eru af fyrirtaeekjum eda
einkaadilum?
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50%
mJa

M Nei

40%

30%

20%
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0%

Félags-, mennta-, Heilbrigdisvisindi Natturu- og Oll freedasvid
hugvisindi og listir raunvisindi, verk- og
taeknifraedi

Pearson Chi-Square 17,467a 2,000

jodarspegillinn XIll

Ad hve miklu leyti telur pu ad rannsoknir haskdélamanna
attu ad vera fjarmagnadar af samkeppnissjédum?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Heilbrigdisvisindi

Natturu- og raunvisindi, verk- og teknifraedi

B A3 miklu eda 6llu leyti W AJ j6fnu  ® A litlu eda engu leyti

Pearson Chi-Square 19,541’ 10 ,034
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A0 hve miklu leyti telur pu ad rannsdéknir haskdélamanna
attu ad vera fjdrmagnadar med styrkjum fra
fyrirtaeekjum?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Félags-, mennt hugViSindi oB listir W

Hellbrigdisvisindi _

Natturu- og raunvisindi, verk- og teeknifraedi m

mAJ mikluedaolluleyti  MAJjofnu M AJ litlu eda engu leyti M A ekki vid

Pearson Chi-Square  21,644" 8 006

Ad hve miklu leyti telur pu ad rannsoknir haskdélamanna
attu ad vera fjarmagnadar af rannsdknafé a fjarlogum?
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Natturu- og raunvisindi, verk- og teeknifraedi m

m A3 miklueda 6llu leyti  WAJ j6fnu = A litlu eda engu leyti ~ m A ekki vid

Pearson Chi-Square 34,707a 10 ,000
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,Fjarmognun rannsdknarverkefna af einkaadilum getur
dregid ur fraedilegri hlutlaegni”

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Félags-, mennt hugViSindi oB listir W

Hellbrigdisvisindi _

Natturu- og raunvisindi, verk- og teeknifraedi m

B Mjog eda frekar sammala M Hvorkiné  m Mjog eda frekar sammala M A ekki vid

Pearson Chi-Square 26,910a 10 ,003

jodarspegillinn XIll

Hefur pu a sidastlionum premur arum unnid ad
rannsoknum sem kostadar eru af fyrirtaekjum eda
einkaadilum?
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Rikisrekinn haskdéli eda stofnun Einkarekinn haskdli eda Samtals
stofnun m. sjélfst. fjarhag

Pearson Chi-Square  5,823° 1 ,016

pjddarspegillinn Xl
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A0 hve miklu leyti telur pu ad rannsdéknir haskdélamanna
attu ad vera fjarmagnadar af samkeppnissjédum?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Einkarekinn haskdli eda stofnun m. sjélfst. fjarhag _

mAJ mikluedaolluleyti  MAJjofnu M AJ litlu eda engu leyti M A ekki vid

Pearson Chi-Square 17,545° 5 ,004

jodarspegillinn XIll

[

Ad hve miklu leyti telur pu ad rannsoknir haskdélamanna
attu ad vera fjarmagnadar af rannsdknafé a fjarlogum?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Einkarekinn haskdli eda stofnun m. sjalfst. fijarhag _

m A3 miklueda 6llu leyti  WAJ j6fnu = A litlu eda engu leyti ~ m A ekki vid

Pearson Chi-Square 20,177a 5 ,001

: bjdédarspegillinn XIll
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Ad hve miklu leyti telur pu ad rannsdéknir haskélamanna
a&ttu ad vera fjarmagnadar med styrkjum fra fyrirtaekjum?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Rikisrekinn haskoli eda stofnun 207

Einkarekinn haskdli eda stofnun m. sjélfst. fjarhag _ 28

Samtals m 235

B AS miklu eda ollu leyti  ® AJ jofnu Ad litlu eda engu leyti  ® A ekki vid

Pearson Chi-Square 11,327 4,023

pjodarspegillinn Xl

Helstu dreettir

* Kostun einkaadila talsvert algengari medal einkarekinna stofnana
(um 40%) en opinberra (um 25%)

* Kostun einkaadila algengari i raungreinum og heilbrigdisvisindum
(um 40%) en i félags-, mennta-, hugvisindum og listum (um 20%)

» Hlutfallslega fleiri innan félags-, mennta-, hugvisinda og listagreina
sem telja ad kostun einkaadila geti dregid ur freedilegri hlutlaegni
(rdm 70%) & moti 55-60% hja 6drum

¢ Almennt vill haskdlafélk ad rannsdéknir séu einungis ad litlu leyti
fjarmagnadar af styrkjum fra fyrirtaekjum

+ Olik afstada er medal starfsfélks einkarekinna haskéla og
rikisrekinna hvad vardar fjarmégnum rannsékna

+ Olik afstada er milli priggja megin fraeedasvida haskdla hvad vardar
fjarmoégnum rannsékna
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Vidauki 8

The Public Role of Universities — Survey among Icelandic Academics

This presentation reports research on how Icelandic university staff involved in teaching
and research understands the role of the university, and how they view their own
obligations to serve society as academics. The results are measured against four university
traditions or ideologies, named after Cardinal Newman, Wilhelm Humboldt, St. Thomas
Aquinas and Napoleon Bonaparte. A questionnaire was sent to all academic staff and
researchers at Icelandic universities. The results strongly indicate that the basic values of
the Humboldt university are strongly entrenched in the community of Icelandic
academics. They emphasize that a university ought to be a force of criticism in society,
and they share the vision that a university is an independent, academic zone of immunity,
where academic freedom and institutional autonomy are fundamental values that need
increased protection. They believe it is important to establish rules for governing the
funding of university positions, and they are deeply concerned that university funding is
becoming increasingly dependent on wealthy special interests with the consequence that
researchers, specialists, teachers and students have less than full freedom to seek the truth
in every matter. The working environment of Icelandic academics is also strongly
criticized, especially the systematic evaluation of the effectiveness of university teachers
and researchers, which determines their wages and promotion opportunities. Being
directly linked with the academic workers’ material interests, this evaluation system has a
controlling influence that threatens academic freedom. In particular, the incentives it
creates appear to be at odds with the professional ideals to which university staff adheres

concerning participation in communal discourse.
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Samfélagslegt hlutverk haskadla

Trausti bPorsteinsson lektor i menntunarfraedi vid HA, Sigurdur Kristinsson préfessor
i heimspeki vid HA og Hjordis Sigursteinsdottir sérfraedingur hja RHA

Utdrattur

Greinin fjallar um rannsékn 4 pvi 4 hvern hatt starfsmenn islenskra haskoéla
skilja hlutverk haskoéla og samfélagslegar starfsskyldur sinar og pad matad ad
fijérum Olikum hefdum { starfsemi haskéla, Newman, Humboldt, Témas fra
Akviné og Napoleons hefdinni. Spurningalisti var lagdur fyrir alla akademiska
starfsmenn og sérfraedinga vid haskéla 4 Islandi. Nidurstddur benda sterklega
til pess ad grunngildi Humboldt haskélans séu fost { sessi innan islensks
haskolasamfélags. Tslenskt haskolafélk metur mikils pad hlutverk haskéla ad
vera gagnrynid afl { samfélaginu og tekur undir hugmyndina um haskéla sem
sjalfstett gridland fredanna par sem akademiskt frelsi er grundvallaratriodi.
Mikill meirihluti telur mikilvaegt ad settar verdi reglur um kostun 4 haskéla-
stodum. Bendir pad til ad haskolafolk hafi dhyggjur af peirri préun ad
fjarsterk hagsmunaofl geri sig dmissandi vid fjirmoégnun haskolastarfs med
peim afleidingum ad rannsakendur, sérfredingar, kennarar og nemendur hafi
ekki fullt frelsi til a0 leita sannleikans { hverju mali. Gagnryni kemur fram 4
starfsumhverfi islensks haskolafélks. Par berast béndin ad pvi kerfi sem
notad er til ad leggja mat 4 arangur haskoélakennara og sérfraedinga og grund-
vallar akvardanir um laun peirra og framgang { starfi. Matskerfio er beintengt
vid hag og kjor starfsmanna og pvi mjog styrandi. Notkun pess kann ad hafa
misfarist ad pvi leyti ad peir hvatar sem takid byr til virdast 4 skjon vid par
faglegu hugsjonir sem haskoélafélk adhyllist a0 pvi er vardar patttéku pess {
samfélagslegri umredu.

Efnisord: Hiutverk haskéla, akademiskt frelsi, sjalfstadi haskola, samfélags-

legar starfsskyldur, vinnumatskerfi.
The Public Role of Universities

Abstract

This article presents research on how Icelandic university staff understand the
role of the university and the service they owe to society as part of their job.
The results are measured against four university traditions or ideologies,
named after Cardinal Newman, Wilhelm Humboldt, St. Thomas Aquinas and
Napoleon Bonaparte. A questionnaire was sent to all academic staff and
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specialists at Icelandic universities. The results strongly indicate that the basic
values of the Humboldt university are strongly entrenched in the community
of Icelandic academics. They emphasize that a university ought to be a force
of criticism in society, and they share the vision that a university is an
independent, academic zone of immunity, where academic freedom is of
fundamental value. A large majority believes it is important to establish rules
for governing the funding of university positions. This indicates concerns that
university funding is becoming increasingly dependent on wealthy special
interests with the consequence that researchers, specialists, teachers and
students have less than full freedom to seck the truth in every matter. The
working environment of Icelandic academics is also criticized, including the
systematic evaluation of the effectiveness of university teachers and specialists,
which determines their wages and promotion opportunities. Being directly
linked with the academic workers® material interests, this evaluation system has
a controlling influence. Its use appears problematic because it turns out that
the incentives it creates seem to be at odds with the professional ideals that
university staff adhere to concerning their participation in communal discourse.

Keywords: Role of universities, academic freedom, autonomy of uni-
versities, communal working obligations, performance evaluation.

Inngangur

Islenskt samfélag hefur 4 undanférnum arum gengid { gegnum mikla efnahagslega
dyfu sem vard til med hruni hins {slenska bankakerfis. Petta alvarlega efnahags- og
samfélagslega afall hefur ordid til pess ad kallad er eftir {tatlegri endurskodun og mati
4 ymsum peim gildum sem samfélag okkar hefur verid reist 4. I samrami vid 3. mgr.
2. gr. laga nr. 142/2008 um rannsékn 4 addraganda og ors6kum falls islensku bankanna
2008 og tengdra atburda skipadi forsatisnefnd Alpingis rannséknarnefnd til a0 leggja
mat 4 hvort skyringar 4 falli islensku bankanna og tengdum efnahagsaféllum meatti ad
einhverju leyti finna i starfshattum og sidferdi (Pall Hreinsson, Tryggvi Gunnarsson
og Sigridur Benediktsdottir 2010). T skyrslu rannséknarnefndar Alpingis er m.a. vikio
20 haskolasamfélaginu og ymis gagnryni kemur fram 4 framgoéngu akademiskra
starfsmanna haskélanna (Vilhjalmur Arnason, Salvoér Nordal og Kristin Astgeirsdottir
2010).

Haskolar eru helstu menntastofnanir hvers samfélags. Hlutverk islenskra haskola
er 16gum samkvamt ad studla ad sképun og midlun pekkingar og feerni nemenda og
samfélagsins alls. Peir eiga ad styrkja innvioi {slensks samfélags og st6du pess { alpj6o-
legu tilliti. Peir eru midst6d pekkingar og hluti af alpjédlegu mennta- og visinda-
samfélagi (Log um haskéla nr. 63/2006). Haskolar hafa sjalfdemi um starfsemi sina
og veita menntun, sem tekur mid af porfum samfélagsins hverju sinni. Hun getur
hvort sem er verid fredilegs edlis eda starfsmidud nema ad hvort tveggja sé.

Pessari rannsokn er xtlad ad svara peirri meginspurningu 4 hvern hatt kennarar og
sérfradingar islenskra haskola skilja hlutverk haskéla og samfélagslegar starfsskyldur
sinar. Einkum er horft til sidfredilegra patta, sjalfbarni og starfsadstedna.
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Bakgrunnur rannséknar og fraedilegt samhengi

1.1 Meginhlutverk haskdla

Haskolar eru sérstok tegund stofnunar og hafa sérstaka st6du { hverju samfélagi. Peir
eru sjalfstedar menntastofnanir, sem sinna kennslu, rannséknum, vardveislu pekkingar,
pekkingatleit og sképun 4 svidum visinda, freda, takniprounar eda lista (Log um ha-
skola nr. 63/2006). Skipulag peirra getur verid mismunandi m.a. vegna 6likra
landfradilegra og s6gulegra adstxcdna.

Pall Skdlason (2007) segir ad lita megi 4 haskéla sem fyrirteki, stofnun eda samfé-
lag. Sé haskoli skodadur sem fyrirteeki ma lita svo 4 a0 meginafurdir hans séu annars
vegar profgradur stidenta og hins vegar verk sem verda til vid midlun, leit og vard-
veislu pekkingar. Frammistada hdskélans er 16gd 4 teknilegan melikvarda, p.e. skil-
virkni, hagkvemni, samkeppnishaefni. Ef haskoli er skodadur sem stofnun, pa vinnur
hann { pagu allrar pjédarinnar og er «tlad ad leysa af hendi pau verk sem skyldur hans
segja til um. Dessar skyldur eru fyrst og fremst kennsla og rannséknir i pagu
samfélagsins { heild. Starfsemi hdskodlans er pa 16gd 4 malikvarda sem midast einvord-
ungu vid almannaheill. Ef haskoli er skodadur sem samfélag, pa er um ad reda form-
leg samt6k kennara og nemenda sem purfa ad eiga { persénulegum og félagslegum
samskiptum sin 4 milli til 20 na markmidum sinum.

Af pessu prennu telur Pall Skulason (2007) ad { auknum meeli hafi verid litid 4
haskoélana sem fyrirteki 4 kostnad samfélagslegs edlis peirra. Hann segir hugtakid fj6l-
haskoli (e. multinniversities) Iysa peirti stoOu haskoélanna ad peir purfi a0 pjéona mérgum
hagsmunum samtimis og ad sem stofnanir purfa per sifellt a0 velja og hafna hvad
vardar verkefni og skipulag starfssemi. ,,Par med virdist nanast hvada starfsemi sem er
geta farid fram a vegum haskola allt eftir pvi hvad starfsmennirnir akveda hverju
sinni (Pall Skalason, 2007, bls. 385). Pannig geta haskolar og starfsmenn peirra
komist { pa erfidu st6du ad reyna ad pjona moérgum herrum samtimis.

bott ekkert einhlitt svar sé pvi hagt ad gefa vid spurningunni ,,hvert er hlutverk
haskoéla?* ma visa { haskélahefoir sem svara henni hver med sinum heetti. Samkvamt
ensku hefdinni, sem kennd hefur verid vid Newman kardinala, er citt af meginhlut-
verkum haskoéla ad veita almenna menntun an tillits til starfa eda starfstengdra
vidfangsefna (Jon Torfi J6nasson 2008). Gudmundur Heidar Frimannsson (2009) litur
4 hlutverk haskola { vidara samhengi og segir pa gegna margvislegum hlutverkum fyrir
eigin samfélog og fyrir alpjodlegt samfélag freedimanna. Nefnir hann { pvi sambandi
a0 haskolar mennti fagstéttir og sérfradinga af ymsu tagi, lekna, 16gfredinga, kennara,
hjukrunarfredinga, sem demi. Detta naudsynlega hlutverk { taxknivaeddu natima-
samfélagi er ahersluatridi 1 franskri haskélahefd sem kenna ma vid Napodleon (Jon
Torfi Jonasson 2008). bar deilur sem hafa hins vegar lengst stadi® um hdskoéla snuast
um pad hvernig hlutverk peirra vid 6flun pekkingar samrymist freedsluhlutverkinu
(Jon Torfi Jonasson 2008). T pvi efni er hugmyndafredi Humboldt-haskélans i Berlin
su sem norrenir og {slenskir haskélar eru reistir 4. Samkvamt henni eru haskoélar
vettvangur sameiginlegrar leitar kennara og nemenda ad sannleikanum og par tvinnast
pvi saman kennsla og rannséknir. Pott feera megi 6k fyrir ad petta fyrirkomulag sé
beedi 6pjalt og kostnadarsamt pa heldur hugmyndafradin sinu fulla gildi. T hugmyndum
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Humboldts er einkum prennt sem hefur haft lykilahrif 4 natima hdskélastofnanir: 1.
Haskolinn sem samfélag kennara og nemenda 4 ad meta fradi og visindi ofar 60ru og
gxta pess a0 ytri ahrif spilli ekki fredistérfum; 2. Haskolinn 4 ad veita menntun sem
gerir nemendur heaefari til ad skilja 1ifid { heild sinni, proskar pd og leidir til betra mann-
lifs; 3. Haskolinn parfnast akademisks frelsis og pess vegna er naudsynlegt ad aka-
demiskir starfsmenn komi ad stjérnun hans a 6llum stigum (Jon Torfi Jénasson 2008).

Svipud stef er ad finna { Magna Charta yfirlysingunni (1988), sem undirritud var
af rektorum evrépskra haskoéla 1 Bologna. Par segir ad haskolar skapi, fjalli um, meti
og flytji afram menningu med rannséknum og kennslu, sem verdi ad vera sidferdilega
og pekkingatlega 6had 6llu pélitisku og efnahagslegu valdi. Grundvallarskilyrdi haskola
er ad par tvinnist saman kennsla og rannséknir, eigi fredsla peirra ekki ad dragast
aftur ur breyttum pérfum pegnanna, kréfum samfélagsins eda framférum { visindalegri
pekkingu. T yfirljsingunni er ahersla 16g0 4 frelsi i rannséknum og pjalfun og segir par
a0 bxdi stjornvold og haskolar verdi af fremsta megni ad tryggja virdingu fyrir peirri
grundvallarkréfu. Yfirlysingin samanstendur af fjérum grundvallarskilyrdum sem muni,
nu og um 6komna framtid stydja starf haskola: 1) Vidleitni til ad vardveita sioferdilegt
og andlegt sjalfstzedi gagnvart stjérnmalalegum og fjarhagslegum 6flum, 2) dherslu 4
nain og virk samskipti milli kennslu og rannsékna, 3) aherslu 4 frelsi { rannséknum og
pjalfun og 4) vardst6du um himaniska hefd Evropu { sékn eftir algildri pekkingu.

Pau vidhorf til meginhlutverka hdskéla sem hér hafa verid nefnd ma kortleggja
eftir stadsetningu 4 tveimur asum (Jon Torfi Jonasson, 2008). Lodrétti asinn metur
pad hvort dhersla skuli 16g0 4 ad proska imyndunaraflid eda lysa raunveruleikanum,

eda gagnryni og endursképun.

Mynd 1. Vidhorf til meginhlutverka haskodla samkveemt greiningu Jons Torfa
Jénassonar (2008)

Imyndun

b

Gagnryni/ Fylgispekt/
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Hugmyndir Newmans kardinala, sem einkenndu préun enskra haskéla, lenda
ofatlega 4 badum asum, p.c. par cinkennast badi af dherslu 4 ad proska imyndunaraflio
og fylgispekt vid hid vidtekna. Hér er 16g0 ahersla 4 persénulega abyrgd, menntun og
persénuproska. Pverfaglegt ndm undir persénulegri handleidslu fellur hér undir, en
ckki patttaka nemenda i 6flun nyrrar pekkingar eda gagnryni a vidtekna pekkingu.
Hugmyndir Humboldts lenda hins vegar ofarlega 4 160rétta dsnum en nedatlega a
peim larétta, p.e. pxr einkennast af aherslu 4 ad proska imyndunaraflid en jafnframt
gagnryni 4 hid vidtekna. Hér er 16g0 dhersla 4 sannleiksleit sem markmid 1 sjalfu sér,
visindi og rannséknir sem nemendur taka patt { asamt kennurum sinum. Hugmyndir
fronskum anda Napoleons lenda sidan ofarlega 4 larétta dsnum en nedarlega 4 peim
160rétta, p.e. ahersla er 16g0 4 fylgispekt vid hid vidtekna og tengsl vid raunveruleikann.
Hér er 160 ahersla 4 krofur samfélagsins og porf fyrir menntadar fagstéttir, nysképun
og préun. Hugmyndir sem lenda nedarlega 4 badum 4dsum cinkennast af gagnryni 4
hid vidtekna og jafnframt tengslum vid raunveruleikann. Sem demi um slika afstéou
nefnir Jon Torfi kenningar heilags Tomasar fra Akvind, sem lagdi aherslu 4 gagnryna
umsképun pekkingar en jafnframt raunsanna og athafnatengda pekkingu 4 sidfradi og
fagurfraeoi. Pessa kortlagningu er gagnlegt ad hafa { huga pegar vidhorf haskélafolks
til hlutverka haskoéla eru kénnud og verdur pvi visad { hana { samantekt hér a eftir.

1.2 Sjalfstaedi haskdla

Skyrt er { hugmyndafraedi Humboldt-haskoélans og Magna Carta yfirlysingunni ad cigi
haskoli a0 gegna hlutverki sinu parf ad tryggja sjalfsteedi haskola og akademiskt frelsi
starfsmanna peirra.

Sjalfstaedi haskola sem um er fjallad { l6gum um haskola felst { pvi ad hann getur sett
sér reglur um eigin starfsemi 4 bord vid inntSku stidenta, profareglur, naimsmatsreglut,
gradur og pau skilyrdi sem patf ad uppfylla til ad hljota pzr, hvada namsleidir er bodid
upp 4 og hvada skilyrdi kennarar sem radnir eru til starfa purfa ad uppfylla (Gudmundur
Heidar Frimannsson, 2012). Vidari skilning er ad finna { Magna Carta yfirlysingunni (1988)
sem kvedur 2 um sidferdilegt og andlegt sjalfstedi gagnvart stjorn- og fjarmaladflum.

Sjalfstaedi haskola er gridarlega mikilvaegt af ymsum dstedum sem tengjast hlutverki
peirra. Jon Torfi Jonasson (2008) minnir 4 ad par sem pekking er dkaflega 6flugt verk-
feeri eru likur til a0 ymsir peir sem hagsmuna eiga a0 gaeta reyni ad hefta eda stjérna
6flun og utbreidslu hennar. Slikar tilraunir beinast m.a. ad peirri pekkingu sem 6gnad
getur radandi 6flum eda ad upplysingum sem nyta ma tiltecknum madlstad til varnar eda
framdrattar. Vilhjalmur Arnason (2009) segir hugsjon haskolastarfs pa ad frediménnum
beri einungis ad luta kennivaldi fredilegra réksemda og halla aldrei réttu mali vegna
annarra hagsmuna sem peir kunna ad hafa eda vegna prystings utanadkomandi afla.
Gudmundur Heidar Frimannsson (2009) telur mikilvegast af 6llu ad vardveita ha-
skolana sem gagnrynid afl { samfélaginu. Peir eiga ad hans mati ad ala nemendur upp {
gagnrynum hugsunarhzetti, leitast vid a0 lata pa temja sér a0 fallast ekki 4 skodanir fyrr
en ljost sé hver rékin eru fyrir peim. Haskolar eru jafnframt gagnrynid afl pegar
héaskoélakennarar leitast vid ad hafa ahrif 4 préun eigin samfélags med pvi ad vekja
athygli 4 68rum vidhorfum og skodunum en peim sem haest ber hverju sinni.
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bratt fyrir dherslu Magna Charta (1988) a sjalfstedi haskédla og pann almenna
skilning a0 sjalfstedi og sjalfredi séu naudsynlegir eiginleikar hdskolastofnana geta
pear teplega ordid fyllilega sjalfstaedar { raun. Til pess ad svo megi verda parfnast par
sanngjarnrar verndar gagnvart agengni tikisins og jafnframt annarri dgengni og
6gnunum 4 starfsvidinu. Nutima haskoli hefur pannig 4 pversagnarkenndan hatt ordid
hadur studningi politiskra yfirvalda rikisins til ad lifa af. Petta er e.t.v. augljésast vard-
andi efnahagslega patti par sem a.m.k. evrépskir hdskolar hafa almennt ordid hadir
fjarmognun fra riki til a0 tryggja sjalfraedi sitt og sjalfstedi. Med 16gum um hdskoéla
1997 var bess freistad ad tryggja dkvedna fjarlegd milli haskéla og stjornmala. Akvard-
anir af pvi tagi pyoa ekki ad yfirvéld haskola og stjornmalamenn eigi ekki ad radast
skipulega vid um malefni haskéla heldur ad stjornmalamenn reyni ekki ad pvinga
préun haskola i attir sem haskélamenn eru métfallnir eda beita tilskipunum umfram
bryna naudsyn (Gudmundur Heidar Frimannsson 2009).

En pad er ekki adeins 4 hinu fjarhagslega svidi sem haskoélinn verdur 60rum hao-
ur. Hann verdur einnig ad mota starf sitt og starfsheetti { 1josi prounar og nyrra vio-
horfa { samfélaginu sem oftar en ekki verda til 4 grundvelli rannsékna { haskélunum.
Gudmundur Heidar Frimannsson (2009) bendir 4 ad pad sé mikilvagt ad pad séu
deildirnar sem setja markmid namskeidanna { haskélanum en ekki einhverjir adrir,
innan eda utan haskélanna. Sa skodun utiloki hins vegar ekki ad deildir radgist vid
adila utan haskélanna um uppbyggingu nims eda ad rikisvaldid setji akvedna
forgangsrod 4 fé sem fer til rannsékna. A0 hans mati getur verid full dsteda til pess ad
samfélagid fai ad hafa ahrif 4 pad sem fram fer innan haskélanna en pau dhrif verda
a0 vera innan dkvedinna marka.

1.3 Akademiskt frelsi

Akademiskt frelsi felst { pvi ad haskolakennarar stjérna pvi hvada namskeid eru
kennd, hvad er kennt { namskeidum, hvernig er kennt, hverjir eru radnir til starfa og a
hvada svidum. Akademiskt frelsi 4 fyrst og fremst vid um kennara { hask6lum. bad
felur { sér samband kennara vid stidenta af pvi ad akademiskt frelsi nar yfir kennslu.
En akademiskt frelsi helst { hendur vid akademiska abyrgd. Hun lytur ad pvi hvernig
haskoélakennarar afla pekkingar sinnar og bera sig ad vid a0 setja skodanir sinar fram.
Peim ber ad gzta hofs, taka tillit til 6ndverdra skodana og raka med peim, nota
framsetningarméta sem hefir efninu. T kennslu leggur akademiskt frelsi pa skyldu 4
herdar haskoélakennurum ad gata allra malefnalegra sjonarmida, geta pess ad taka
ekki fyrir efni sem kemur vidfangsefni kennslunnar ekkert vid og halda fram afdrattar-
lausum skodunum sinum um slik efni { vidleitni til ad studla ad pvi ad nemendur
tileinki sér pessi sjonarmid (Gudmundur Heidar Frimannsson 2012).

Rektorar islenskra haskéla hafa undirritad yfirlysingu um forsendur og frelsi
haskola. Yfirlysingin er eins konar stjornarskra haskoéla hérlendis sem kvedur 4 um
pau grunngildi sem peim ber ad starfa eftir. T yfirljsingunni segir ad hlutverk haskéla
sé a0 skapa skilyroi il frjalsrar pekkingarleitar, -sképunar, -vardveislu, og -midlunar 4
svidi visinda, frada og lista. Med starfsemi sinni pjoni peir fradunum og langtima-
hagsmunum samfélagsins. Haskélunum ber ad standa v6rd um akademiskt frelsi sem
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felur pad m.a. { sér ad einstaklingur geti stundad rannsoknir, kennslu, eda nam an
6cdlilegrar ihlutunar laga, stofnana, eda félagshépa. Sa sem nytur akademisks frelsis
getur leitad pekkingar og tjad sannfaringu sina an pess ad eiga 4 haettu ad pad bitni 4
starfsorygei hans eda 60rum mikilvegum hagsmunum. Samkvamt yfirlysingunni neer
akademiskt frelsi til kennslu, rannsékna og nemenda. Pad felur { sér rétt kennara til ad
fjalla um kennslugrein sina 4 pann hatt sem hann telur skynsamlegt og { samrami vid
freedilegar krofur og til a0 meta arangur nemenda 4 faglegum forsendum. Nemendur
hafa frelsi til a0 velja sér namsgrein, komast ad eigin nidurst6du og tja skodun sina.
En akademisku frelsi fylgir jafnframt s abyrgd ad vidkomandi starfi af heilindum og
gangist undir fredileg vidmid. Honum ber ad fordast ad eigin hagsmunir hafi ahrif a
rannsoknarnidurstddur. Akademiskt frelsi dregur ekki ar abyrgd starfsmanns 4 ad fara
a0 almennum starfsreglum og sidareglum stofnunar sinnar (Yfirlysing 2005).

Frelsid er poé ekki sjalfgefido og fram hafa komid sjonarmid um ad pvi verdi
takmork sett (Lay 2004; Rochford 2003). Rostan (2010) segir ad 4 sidustu aratugum
hafi akademisku frelsi verid 6grad. Tengslin milli tikisins og hinnar 2dri menntunar
hafa breyst, valddreifing hefur aukist innan «dri menntastofnana og bzdi peim og
fredimoénnum hefur verid stillt upp gagnvart auknum kréfum og prystingi af bzdi
hagkerfi og samfélagi. A oftar eru fredimenn bednir um ad sanna gildi eda gagnsemi
eigin kennslu eda rannsékna sem gerir pa e.t.v. sidur frjalsa eda sjalfsteeda { a0 setja sér
eigin tilgang og markmid. Mat 4 kennslu er talid ein af helstu leidum par sem
frammistada freedimanna er metin og nemendur eru megin patttakendurnir { matinu.
Gudmundur Heidar Frimannsson (2012) segir ytri évini akademisks frelsis geta verid
stjornvold, hugmyndafradi eda markadsofl. A sidustu aratugum hafi markadsoflin
sott 1 sig vedrid med leyndum og ljdsum studningi stjornmalamanna og alpj6dastofn-
ana. Hann segir ekkert ad pvi a0 fyrirteeki 4 markadi setji fé { rannsoknir vid haskoéla
fylgi pvi ekki skilyroi. Pad sé péd engin trygging fyrir pvi ad storfyrirteki nyti ekki
moguleika, sem skapast vid pad ad veita fé til haskolarannsékna, 4 pvi ad hafa ahrif 4
birtingu nidurstadna og framgongu haskoélakennara { krafti hotana um ad fjarstudningur
verdi dregin til baka.

Bennich-Bjérkman (2004) bendir 4 ad ef ckki er hegt ad fjarmagna rannsoknir
beint { gegnum haskolana pa eru rannsakendur algjorlega hadir utanadkomandi fjar-
magni. Rannsakendur noti 6heyrilega mikinn tima og orku { ad afla fjarmagns til
rannsékna. Pa eru rannséknasjoédir eyrnamerktir tilteknum svidum sem skerdir
moguleika rannsakenda til ad fjarmagna verkefni sin. Rostan (2010) segir ad nidurst6dur
rannsoknar medal haskélakennara { fimm Evrépuléndum syni ad peir séu sammala
peirri stadhzefingu ad prystingur 4 ad afla ytri rannséknarstyrkja hafi aukist sidan peir
voru 1adnir { ndverandi starf. Karran (2007) bendir 4 ad stjérnunarvaeding stofnana
dragi ur frelsi en hann segir pad vekja athygli hversu litill gaumur pvi er gefinn {
tengslum vi® umraedu um akademiskt frelsi. Mikael M. Karlsson (2000) bendir 4 ad
vandamalid sé pad ad rannséknir gerist sifellt kostnadarsamari og fjéldi rannsakenda
aukist hlutfallslega midad vid rannséknarféd. A sama tima hafa haskélar og rannséknar-
stofnanir matt glima vid nidurskurd vegna efnahagsprenginga. Detta hafi ,,i0nvaett™
rannsoknir og dregid ur fraedilegum vinnubrégdum. Hann letur { 1jés dhyggjur sinar
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af markadsvadingu rannsokna, ad pear séu til s6lu og fradimennska lati { legra haldi
fyrir 6véndudum vinnubrédgum og von um skjotfenginn ard.

Arid 2006 alyktudu samtok haskolakennara 4 Nordurléndum um akademiskt frelsi
par sem fram koma par ahyggjur kennara ad pad eigi undir hégg ad sakja. Einkenni
pessa toldu peir birtast { eftirfarandi:

e Vaxandi skrifraedi og aukin midstyring 4 rannséknum og kennslu
haskolakennara.

e Minnkandi Ijoradi og takmérkud adkoma starfsmanna ad dkvordunum er
varda haskolasamfélagio.

e Hert politisk styring 4 rannsoknarfé og athlutun pess.

o Skertur réttur til frjalsra birtinga 4 nidurstédum rannsékna. Aukin ahersla 4 a0
cinkaleyfa s¢ aflad og pess krafist { rikara meli en 40ur a0
rannséknarnidurstédum sé haldid leyndum (Kennarafélag Kennarahaskéla
Islands, 2006).

Benda haskolakennarar 4 ad akademiskt frelsi sé grundvallar forsenda pess ad
rannsoknir geti blémstrad innan haskélanna. Deir segja ad { akademisku frelsi felist
frjalst val rannséknarefna og adferda, frjals og 6heft birting 4 rannséknarnidurstédum
og frjalsradi { skodanaskiptum visindamanna um rannséknir og rannséknarnidurstodut.
Jafnframt ad pad feli i sér frelsi til gagnryninnar umredu um pau mal er varda
samfélagid og préun pess. Um leid leggja kennarar aherslu 4 ad kréfu um frelsi fylgi
ik abyrgd gagnvart peim verkefnum sem haskoélakennarar eru radnir til ad sinna og {
samremi vid pad hagi peir storfum sinum (Kennarafélag Kennarahaskola fslands
2000).

En haskolar bua ekki adeins yfir akademiskum starfsménnum sem hafa rann-
séknarskyldu sem hluta af radningarkjérum sinum. Innan peirra eda rannséknar-
stofnana sem reknar eru undir merkjum haskélanna starfar fjldi sérfredinga sem
vinna vid rannséknir af ymsum toga og verda ad afla tekna til a0 kosta vinnulaun sin.
Oftar en ekki annast slikir sérfraedingar pjonusturannséknir af ymsu tagi, peir starfa
a0 hluta til 4 samkeppnismarkadi og annast rannsoknir fyrir hagsmunasamtok,
cinstaklinga, fyrirtecki eda stofnanir. Radningarformid sem slikt dregur ekki ar aka-
demiskum kréfum sem haskolinn gerir til pessara starfsmanna sinna en hatta er 4 ad
vidfangsefnin og fjirmognun peirra geti varpad ryrd a nidurstodur rannsékna pessara
sérfredinga sem sjalfstadra, hlutlausra rannsakenda.

1.4 Haskoli og ytra samfélag

I ndtimanum herja efnahagsleg 6f1 4 visindin. Vilhjalmur Arnason (2009) segir ad { pvi
lj6si verdi ad igrunda hugmyndina um gridland fradanna. Hian feli alls ekki { sér
skeytingarleysi um pad hvernig og { hvada skyni fradin eru notud heldur hvetur hin
til pess a0 fredimenn standi vord um sjalfstedi sitt gagnvart 6llum peim 6flum sem
vinna gegn hinni visindalegu hugsjon, og ad peir hafi gagnryniod eftirlit med stérfum
sinum { samrami vid pad. Fredimenn purfa ad skoda gagnrynid hvernig pekkingin er
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vitkjud i pagu rikjandi afla { samfélaginu. Ad 60rum kosti aukast likurnar 4 pvi ad
fredimenn verdi handbendi rddandi afla eda andstxdinga peirra. Petta getur gerst
hvort heldur med pvi ad fradin séu notud gagnrynislaust sem framleidslutaki eda ad
fredimenn verdi ,,aktivistar og noti fredin sem verkferi { politiskum atkum sem
koma sannleiksleitinni ekkert vid.

Gudmundur Heidar Frimannsson (2009) telur gagnryni hins vegar ekki tryggingu
fyrir eilifum framférum en hin er sennilega skasta leidin til ad tryggja pokkalegt
samfélag og ad vitneskja og pekking préist med edlilegum hzetti. Gudmundur Heidar
Frimannsson (2012) segir ad skyldur haskélakennara vio samfélagid séu i sem allra
stystu mali paer a0 sinna hlutverki sinu eins vel og kostur er, leggja sig fram i kennslu,
rannsaka pad sem vidkomandi hefur ahuga 4 ad rannsaka og midla eigin pekkingu til
samfélagsins af gagnryninni yfirvegun. ,,Menntunin, pekkingin og skilningurinn eru
otvired samfélagsgadi i peim skilningi ad pau bxta samfélagio allt, gera hverju sam-
félagi mogulegt ad lifa og starfa med peim hatti ad einstalingarnir geta notid fleiri
gxda sem lifid bydur en ella.

I kj6lfarid 4 hruni fslenska bankakerfisins og vid uppgjér 4 pvi kom m.a. fram
gagnryni 4 hlut fredimanna. Peir pottu oft og tidum ekki hafa sinnt nagilega vel
hlutverki sinu. T skyrslu rannséknarnefndar Alpingis 4 orsékum og afleidingum banka-
hrunsins (Vilhjalmur Arnason, Salvor Nordal og Kristin Astgeirsdéttir, 2010) kom
m.a. fram ad margir hafi gert sér grein fyrir vidtaekum ahrifum bankanna a haskolastarf,
lista- og menningarlif. T pessu sambandi gat t.d. verid um ad rada greidslur til haskéla
vegna rannsokna, t.d. styrkir eda st6dur fraedimanna, en hatt er vid ad starfsmenn
stofnunar eda fyrirtakis syni eiganda sinum eda borgunarmanni akvedna undirgefni
cda audsveipni. Pannig virdist svo sem gagnryni 4 préoun mala { addraganda banka-
hrunsins hafi 4 k6flum ekki verid sem skyldi. Forsvarsmenn fjarmaélafyrirtackja og
stjornmalamenn nyttu sér enda oft dtgafur fredimanna til ad auka traverdugleika
sinna fyrirteekja eda peirrar stefnu sem unnid var eftir 4 pessum tima. Sumar pessar
uttektir voru kostadar af adilum sem attu hagsmuna ad gaeta um peer nidurstédur sem
fredimennirnir komust ad. Nefnd eru nokkur demi um mal af pessum toga { skyrslu
rannsoknarnefndar Alpingis um sidferdislegan hluta bankahrunsins. P4 fengu haskolar
landsins a0 einhverju leyti styrki fra fjarmalastofnunum fyrir bankahrunio.

Allmargir {slenskir fradimenn hafa komid fram eftir bankahrunid og fjallad um
pad hvernig haskodlar geta betur rakt hlutverk sitt til ad rannsaka samfélagsleg vio-
fangsefni samtimans 4 hlutlegan hétt og til pess ad veita nagilegt adhald { samfélaginu.
Medal annars kemur fram hja Vilhjalmi Arnasyni (2009) ad pad vinnumatskerfi, sem
haskolakennarar og sérfradingar vinna samkvaemt, sé { raun andsndid pvi ad taka patt
i rannséknum par sem alitamal samtimans eru til umfjéllunar og pvi ad taka patt {
umrxdu vid adila utan akademiunnar. Préunin hafi hins vegar verid st ad meta meira
pad starf haskolakennara sem felst { samraedu vid adra innan akademiunnar, s.s. med
ritun ritryndra fredigreina, en fyrir ad skrifa skyrslur eda dlitsgerdir og veita radgjof
sem vardar alitamal samtimans sé veitt litil umbun. Pa bendir sami héfundur 4 a0
pegar freedimenn sitja fyrir svérum hja fjolmidlum um ymis alitamal er vardar fraedasvid
peirra sé ahugi fj6lmidla fremur 4 skodunum peirra en fredilegum rékum og greiningu.
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Sé petta svo, virdist ekki fyrst og fremst vid freedimenn ad sakast en ljost ad hér parf
a0 baxta vinnubrgd og pad hljtur ad vera hlutverk fredimanna ad syna dkvedid
frumkvaedi 1 pessu efni. Su nalegd sem skapast gjarnan { hinu, famenna, islenska
samfélagi kann ad valda pvi ad frediménnum pyki dhaegt um vik ad tja sig um politisk
deilumal samtimans. Pad gaeti t.d. bithad 4 peim sidar 4 einn eda annan hatt. Sémuleidis
kann alit sérfradinga ad vera dregid i efa vegna tengsla peirra vid stjornmalaflokka
eda fyrirteki. T sidfredihluta skyrslu rannséknarnefndar Alpingis (Vilhjalmur Arnason,
Salvér Nordal og Kristin Astgeirsdéttir 2010) er fjallad um pessi atridi og vitnad {
,»Reykjavikurbréf* Morgunbladsins fra lokum agast 2009 um ad erfitt hafi reynst fyrir
bladamenn bladsins ad fa dlit fraedimanna 4 ymsum alitamalum af framangreindum
astedum.

2. Adferdir

Meginviofangsefni rannsoknarinnar Samfélagslest hintverk haskdla er ad leita svara vid
pvi hvernig haskoélakennarar og sérfradingar skilja hlutverk haskéla og samfélagslegar
starfsskyldur sinar. Einkum er litid til sidfredilegra patta, sjalfbarni og starfsadstadna.
Gagna var aflad med spurningalista og verda pau skodud med hlidsjon af kyni og
starfsheiti.

2.1 patttakendur

Spurningalistinn var sendur til allra akademiskra starfsamanna { haskélum 4 Islandi
haustid 2011. Alls svorudu 454 af 897 patttakendum spurningalistanum og er pvi
svarhlutfall 51%. Vid urvinnslu kom 1 [jés ad 31 einstaklingur hafdi svarad mjég faum
spurningum og voru peir pvi settir til hlidar og pvi adeins unnid ur 423 svérum. Par
af voru 49% (n=205) karlar og 51% (n=216) konur. Tveir svérudu ekki spurningunni
um kynferdi. Um 17% (n=72) patttakenda eru 40 dra eda yngri, um pridjungur
(n=141) 41-50 ara, 36% (n=154) 51-60 ara og 13% (n=>56) eru eldri en 60 ara.

Mikill meirihluti, eda 85%, er { fullu starfi og adeins 4% eru { minna en halfu starfi.
Rumlega 58% segjast hafa lokid doktorsnami. Spurt var um starfsheiti og eru 31%
peirra sem svoérudu professorar, 20% dosentar, 29% lektorar, 13% adjunktar og 7% i
60rum storfum. Af patttakendum starfa 80% vid rikisrekna haskola, 14% vid einka-
rekna haskoéla en 6% starfa hja rannséknarstofnun eda stofnunum med annars konar

fjarhag,

2.2 Mzelitaeki

I rannsékninni var akvedid ad nota frumsaminn spurningalista. Su akvordun byggist
adallega 4 tvennu; annars vegar ad ekki fannst islenskur spurningalisti sem svaradi
med gédum hexetti peim rannséknaspurningum sem lagt var upp med og { 60ru lagi
skiladi etlend gagnaleit ad spurningalistum ekki peim arangri sem héfundar gatu sett
sig vid. Spurningalistinn var préadur af rannséknateymi sem skipad var kennurum og
sérfredingum fra HI og HA. Vid honnun listans voru hfd { huga alitamal og daemi dr
samtimanum er varda starf hdskoélakennara og fylgt var leidbeiningum DPorldks
Karlssonar (2003) um samningu spurningalista. Um var ad raeda lokadar spurningar
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og fullyrdingar sem annad hvort voru settar fram 4 nafnkvarda eda fimm prepa
radkvarda, auk pess sem patttakendum var gefinn kostur 4 a0 koma med athugasemdir
i lok spurningalistans. T listanum voru einnig spurningar um bakgrunn patttakenda
m.a. menntun, fyrri starfsreynslu, starfsheiti og hversu lengi peir h6fou verid {
naverandi starfi.

Fengnir voru 20 adilar til pess ad sannreyna spurningalistan og tekin var afstada til
peirra athugasemda sem fram komur ur forprofuninni.

I pessari grein voru notadar sex fullyrdingar um hlutverk haskéla (7 =,649) og niu
fullyrdingar um afst6du til samstarfs, kostunar, akademisks frelsis, sidfracdi og sjalfberni
(J =,647). Auk spurninga um afstédu til patttéku { samfélagslegri umredu, afstédu til
flutnings erinda 4 opinberum vettvangi og afst60u til birtingar { bokum og timaritum.

2.3 Framkvaemd
Spurningalisti var sendur 4 tolvupodstfong allra akademiskra starfsmanna haskoéla 4
Islandi auk sérfredinga haskélanna sem sinna kennslu og rannséknum. Oskad var
eftir patttoku peirra { rannsékninni og st 6sk itrekud prisvar sinnum. Spurningalistinn
innihélt kynningarbréf par sem fram kom hver st6d ad rannsékninni. Patttakendur
voru upplystir um rétt sinn til ad neita patttéku og tekid fram hvernig farid verdur
med upplysingarnar. Ollum var frjalst ad hafna patttku 4n athugasemda en einnig
gatu patttakendur sleppt pvi ad svara einstkum spurningum. Kénnunin st6d yfir fra
10. névember til 8. desember 2011. Spurningalistinn var vefrenn og gatu patttakendur
svarad beint a télvu.

Unnid var ar nidurstédum i SPSS 20.0. Notad var ki-kvadrat prof til ad meta
tengsl 4 milli breytna med nafnkvarda og radkvarda og Spearman rho til ad skoda
fylgni milli tveggja radkvaroa.

2.4 Takmarkanir

Megin takmarkanir pessarar greinar eru folgnar { pvi ad hun byggir eingéngu 4 spurn-
ingakénnun og utgefnum frediritum en ekki hlutlegum gégnum 4 bord vid stigamat,
rekstur og fjarmognun, t.d. um kostun haskolastarfs. Hun felur ekki { sér nein eigindleg
g6gn. Med fleiri gerdum gangna veeri hagt ad varpa skyrara ljési 4 ymsar spurningar
sem hér er velt upp.

3. Nidurstédur

I rannsékninni var leitad eftir afstédu patttakenda til pess hvert vari hlutverk haskéla
og peir bednir um ad taka afst6du til sex fullyrdinga 4 fimm stiga kvarda. Almennt eru
flestir starfsmenn haskoélanna sammadla peim fullyrdingum sem settar voru fram
vardandi hlutverk haskéla en fram kemur augljés dherslumunur { afstédu peirra til
fullyrdinganna, eins konar forgangsr6dun eins og sja ma 4 mynd 2.
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Mynd 2. Afstada til sex fullyrdinga um hlutverk haskéla

Hlutverk haskéla er

ad yta undir gagnryna hugsun

ad studla ad almennri menntun,
praska og vidsyni nemenda

ad yta undir
sififerdisvitund/sidferfisproska

af undirbla nemendur undir
rannsakna- og fraedistdrf

adl mennta fagstéttir

ad sja atvinnulifinu fyrir sérhaefdum
starfskroftum
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B Mjog sammdla M Frekar sammadla @ Hvorki sammala né 6sammadla Frekar Gsammala Mjog dsammala

Hlutfallslega flestir haskoélakennarar og sérfredingar eru mjog sammala peirri
fullyrdingu ad hlutverk haskola sé ad yta undir gagnryna hugsun (89%) og ad hlutverk
haskéla sé ad studla ad almennri menntum, proska og vidsyni nemenda (81%).
Hlutfallslega faestir eru mjog sammala fullyrdingunni um ad hlutverk haskola sé ad sja
atvinnulifinu fyrir sérhaefdum starfskréftum en jafnframt hlutfallslega flestir sem eru
frekar eda mjog 6sammala peirri fullyrdingu (7%).

Marktak tengsl eru a milli kyns og eftirfarandi fullyrdinga um hlutverk haskoéla; ad
yta undir gagnryna hugsun (¥’(3, N=415)=12,0, p=0,005), a0 studla ad almennti
menntun, proska og vidsyni nemenda (}?(3, N=415)=13,0, p=0,005), ad yta undir
sidferdisvitund/sidferdisproska (y’(4, N=415)=29,5, p<0,001) og ad mennta fagstéttit
(X’(4, N=407)=25,5, p<0,001). Herra hlutfall kvenna en katla er mjog sammala
pessu fullyrdingum. Einnig komu fram marktek tengsl milli starfsheitis og
fullyrdingarinnar um ad hlutverk haskola sé ad studla ad almennri menntun, proska
og vidsyni nemenda (¥?(15, N=415)=34,3, p=0,003) par sem lektorar og sérfradingar,
fredimenn eda visindamenn eru { meira meali mjég sammala henni en starfmenn med
onnur starfsheiti.

Leitad var eftir afstou patttakenda til peirrar fullyrdingar ad peir sem kenna 4
haskolastigi eigi einnig ad sinna rannséknum. 88% voru sammala fullyrdingunni, par
af 60% mjog sammala. Nokkur munur virdist hins vegar a afst6du patttakenda med
tilliti til st6du peirra innan haskoélanna (mynd 3).
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Mynd 3. beir sem kenna a haskdlastigi eiga einnig ad sinna rannséknum. Greint
eftir stodu

Allir .
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Sérfraedingur eda annad starfssvid
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Tengslin milli pessarar fullyrdingar og starfsheitis svarenda eru matktek (¥?(20,
N=415)=63,9, p<0,001). Afstada akademiskra starfsmanna til fullyrdingarinnar um
a0 peir sem kenna 4 haskolastigi cigi einnig ad sinna rannséknum fer saman vid
framgangskerfi kennara, p.e. eftir pvi sem menn radast ofar i hinn akademiska
virdingarstiga pvi harra hlutfall er mjég sammila fullyrdoingunni.

[ kénnuninni voru pétttakendur bednir um ad taka afstédu til fullyrdinga er
vordudu nam { sidfradi, sjalfberni, pverfaglegt samstarf og akademiskt frelsi (mynd
4). Tvar fullyrdingar skera sig nokkud ur hvad vardar sampykki patttakenda. Flestir
eru sammala pvi ad pverfredilegt samstarf haskolafolks sé mikilvagt (54% mjog
sammala) og ad setja purfi reglur um kostun a haskoélastédum (52% mjog sammala).
Fast ad helmingur patttakenda er peirrar skodunar ad kostun 4 haskélastooum bitni 4
akademisku frelsi og freedilegri hlutlegni. Lidlega fimmti hver patttakandi svarar pvi til
a0 hann sé 6sammala pvi a0 nami um siofredi sé nagilega sinnt { sinni deild en
fijéroungur er sammala pvi ad svo sé. Hlutfall peirra sem er sammala pvi ad matskerfi
skolans skerdi akademiskt frelsi sitt er svipad og peirra sem er pvi 6sammiala.
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Mynd 4. Afstada til samstarfs, kostunar, akademisks frelsis, sidfraedi og sjalfbaerni
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Marktak tengsl eru 4 milli kyns og eftirfarandi fullyrdinga um samstarf, sidferdi og
sjalfbaerni; pverfraedilegt samstarfs haskolafolks er mikilvaegt (¥’(4, N=414)=15,6,
»=0,004), ndm { sidfreedi =tti ad vera hluti af 6llu bakkaldrnami (y?(4, N=404)=25,5,
»<0,001), nam { sjalfbaxrni xtti ad vera hluti af bakkalirnami i minni deild (¥4,
N=390)=16,2, p=0,003) og nam { sjalfbarni atti ad vera hluti af 6llu bakkaldrnami
(X’(4, N=396)=15,5, p=0,004). Pad gefur til kynna ad konur séu almennt mun frekar
mjég sammala pessum fullyrdingum en karlar. Einnig komu fram marktakt tengsl
milli starfsheitis og fullyrdingarinnar um ad matskerfi skolans skerdi akademiskt frelsi
(12(4, N=393)=55,6, p<0,001) pannig ad professorar sketa sig ur pvi 35% peitra eru
mjég sammala pessu en 7-16% annarra starfsheita. 1 rannsokninni var leitad eftir
afstéou patttakenda til pess hvernig peim virtist tilteknum atridum vera hattad i starfi
haskélanna og hvernig peir vildu sja peim hattad. Leitad var m.a. eftir afst60u til
patttoku { samfélagslegri umradu, afstédu til flutnings erinda 4 opinberum vettvangi
og afst6du til birtingar i bokum og timaritum. Voru svarendur bednir ad leggja mat a
pad annars vegar hve mikil dhersla sé { raun a pessa petti { starfi peirra og hins vegar

hve mikla dherslu peir vilji leggja 4 pa (mynd 5).
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Mynd 5. Afstada til birtingar a opinberum vettvangi, flutnings erinda a opinberum
vettvangi og patttaka i samfélagslegri umraedu

Minar vaentingar

opinberum
vettvangi

Ahersla i starfi

Flytja erindi &
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samfélagslegri
umreaedu
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Fylgni (rg=0,42) er 4 milli dherslna { starfi og ventinga hvad vardar birtingar { bkum
og timaritum midad vid 99% Oryggi. Hér var safnad svérum sem toku til ritryndra og
oOritryndra greina, greina { radstefnuritum og bokarkafla. S6goust 83% vilja leggja
frekar (53%) eda mjog (30%) mikla aherslu 4 birtingar, en 72% s6gdust { raun leggja
frekar mikla (58%) eda mjog mikla (14%) aherslu a pennan patt { starfi sinu. Hlutfall
peirra sem { raun leggja hér mikla dherslu er 87% bpeirra sem pad vilja, en hlutfallid
leekkar { 47% ef einungis er litid 4 pa sem merktu vid mj6g mikla aherslu.

Einnig kom fram fylgni (rg=0,31) milli dherslna { starfi og ventinga pegar kom ad
flutningi erinda 4 opinberum vettvangi midad vid 99% oryggi. Undir pennan lid er
safnad svorum bzxdi um midlun 4 fradilegum og almennum vettvangi, p.e. annars
vegar a0 flytja erindi fyrir faghdpa 4 radstefnum, halda inngangsfyrirlestra 4 alpjédlegum
radstefnum og erindi { bodi haskdla, og hins vegar ad midla pekkingu 4 fundum,
radstefnum og i ljosvakamidlum. A ventingahlidinni ségdust 91% vilja leggja frekar
(46%) eda mjog (45%) mikla dherslu 4 ad flytja erindi 4 opinberum vettvangi, en
adeins 76% s6gdust { raun leggja frekar (54%) eda mjog (21%) mikla aherslu 4 pennan
patt. Fjoldi peirra sem { raun leggja mikla aherslu 4 ad flytja erindi 4 opinberum
vettvangi er 84% af fj6lda peirra sem myndu vilja leggja hér mikla dherslu, en petta
hlutfall lekkar { 47% ef einungis er metid hve stor hluti peirra sem vilja leggja mjog
mikla dherslu 4 pennan patt gera pad { raun.

Mun minni fylgni kom fram (rg=0,13) milli dherslna { starfi og vaentinga midad vid
95% 6ryggi hvad vardar patttoku { samfélagslegri umredu. Vaentingarnar voru pannig
ad 76% so6gdust vilja leggja frekar (48%) eda mjoég (28%) mikla aherslu a slika
patttoku, en veruleikinn sa ad adeins 37% s6gdust leggja frekar (30%) eda mjog (7%)
mikla dherslu 4 pennan patt { starfi sinu. Fjoéldi peirra sem { raun leggja mikla dherslu 4
patttoku i samfélagslegri umradu er pannig adeins 49% af fj6lda peirra sem myndu
vilja leggja hér mikla dherslu.
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Marktxk fylgni er 4 milli dherslna { starfi og vantinga eftir akademiskri st6du

starfsmanna. Fylgnin er meiri medal adjunkta (rg=0,58) og professora (rs=0,40) en

lektora (r;=0,33) og désenta (rg=0,28) (mynd 6).

Mynd 6. Birting i bokum og timaritum eftir akademiskri stodu
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Af nidurst6dum ad dema er ljost ad allir starfshoparnir vilja hafa meiri aherslu 4
pennan patt { starfi sinu.

4. Umraeda

Rannséknarspurningin sem sett var fram hér { upphafi var s 4 hvern hatt kennarar og
sérfredingar islenskra haskola skilja hlutverk haskéla og samfélagslegar starfsskyldur
sinar, einkum med tilliti til sidfredilegra patta, sjalfbarni og starfsadstedna. Paxr nid-
urst6dur sem hér hefur verid Iyst veita gagnlegar visbendingar um svor vid pessari
spurningu, asamt pvi ad vekja frekati spurningar.

4.1 Hlutverk haskéla

Greinilegt er ad skilningur islensks haskoélafélks 4 hlutverki haskéla er mj6g { anda peirra
hugmynda sem kenndar eru vio Humboldt-haskolann. Nanast allir segjast mjog eda frekar
sammala pvi a0 hlutverk haskoéla sé ad yta undir gagnryna hugsun og mikid sammaeli er vio
pa stadhaefingu ad peir sem kenna 4 haskolastigi eigi einnig ad sinna rannséknum. Pessar
nidurstddur benda sterklega til pess ad grunngildi Humboldt haskélans séu fost { sessi
innan islensks haskolasamfélags, hvad sem lidur umraedu um 6ndga skilvirkni.

S6mu alyktun ma draga af peim fjélda er segist sammala pvi ad hlutverk haskéla
sé a0 bia nemendur undir rannsékna- og fredistdrf, pvi dhersla 4 samfélag nemenda
og kennara vid frjalsa sannleiksleit, visindi og rannsoknir einkennir Humboldt-hdskol-
ann sérstaklega. Athyglisvert er ad eindregi® sammali vid pessa stadhafingu eykst
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jafnt og pétt eftir pvi sem ofar kemur { framgangskerfi haskélanna. Méguleg skyring 4
pessu er su ad haskdlakennarar velji sér starfshlutverk og dherslur { starfi Gt fra
skodunum sinum 4 hlutverki haskéla. Sennilegra er p6 ad skodanir haskoélakennara 4
pvi hver séu meginhlutverk haskola motist af peirra eigin starfshlutverki og aherslum {
starfi, eda ad pessar skyringar badar til samans bendi 4 samverkandi astadur.

Islenskt haskolafolk virdist einnig afar hallt undir paer hugmyndir sem kenndar eru
vi0 Newman kardinala og einkenna enska hefd, ef marka ma sammeali svarenda vid
pa stadhafingu ad hlutverk haskola sé ad studla ad almennri menntun, proska og
vidsyni nemenda. Rétt er b6 ad muna ad humanisk dhersla 4 persénuproska og heild-
stazda pekkingu eda lifsskodun er einnig lykilatridi hja Humboldt, svo ad pessi svor
samrymast einnig peirri tilgatu ad hugmyndir hans hafi haft djapstzed dhrif 4 islenskt
haskolasamfélag (Jon Torfi Jonasson 2008). Ekki var spurt sérstaklega um mismunandi
vidhotf til hlutverka grunn- og framhaldsnims en geta ma sér pess til ad hér hafi
svarendur sérstaklega { huga grunnstig haskélamenntunar; framhaldsnamid tengi peir
frekar vid undirbuning undir fredi- og rannséknarstorf likt og hefd er fyrir { Banda-
rikjunum, par sem framhaldsnam heyrir undir sérstaka skipulagseiningu haskoéla
(graduate school) og er pannig adgreint fra ndmi 4 grunnstigi. Segja ma ad { bandariska
fyritkomulaginu séu hinar ensku college-hugmyndir Newmans leidatljés grunnstigsins
en ahersla Humboldts 4 samtvinnun kennslu og rannsékna undirstada framhaldsnams-
skolans. P6 pessi adgreining sé ekki eins skyr { hask6lum sem skipulagdir eru { anda
Humboldt-haskélans, svo sem 4 Nordurlondunum ad Tslandi medtoldu, pé leggja peir
jafnan meiri dherslu 4 rannséknapatttoku nemenda eftit pvi sem peir eru lengra
komnir { nami.

Hja Humboldt er hugmyndin um haskélasamfélag { pagu lerdéms lykilatridi, en
han helst { hendur vid mikilvagi pverfradilegs samstarfs, sem mjég margir s6gdust
sammala. Tslenskt haskélafolk virdist meta mikils ad geta rett og starfad saman pvert
4 hefdbundna greinamira og myndad heildstatt lerdémssamfélag, Samkvamt Taylor
(2010) eru bandariskir haskoélar nd badi einangradri fra umheiminum og hélfaskiptari
innan eigin veggja en nokkru sinni. Hann telur ad af pessum sékum blasi vid kreppa {
haskoélakerfinu sem ekki verdi leyst nema med gagngerri umsképun haskolastarfs med
adherslu a pverfredilegt ndim og samstarf. Slikar dhyggjur eru ekki fjarlegar islensku
haskoélafolki ef marka mé pessa nidurstédu.

Mikid fylgi var einnig vid pd stadhafingu ad hlutverk haskéla sé ad yta undir sio-
ferdisvitund /sidferdisproska. Ekki er utilokad ad einhverjir spytdi svar sitt hér saman
vid jakvett vidhorf sitt til pess ad haskoli skuli studla ad almennri menntun, proska
og vidsyni. Fylgni 4 milli svara vid pessum tveimur spurningum parf e.t.v. ekki ad
koma 4 6vart, pvi eins og Carr (2005) bendir 4 felur hin enska hefd frjalslyndrar
menntunar, sem Newman kardinali er hér gerdur ad fulltrda fyrir, pad vissulega 1 sér
a0 haskolanam skuli yta undir sidferdisproska. Hins vegar er petta sidferdishlutverk
haskola roklega adskilid fra hinu almenna menntunarhlutverki hans og ekki er sjalfgefio
a0 almenn vidsyni og menntun haldist { hendur vid aukna sidferdisvitund. Hid mikla
fylgi svarenda vid sidferdishlutverk haskola er pvi athyglisverd nidurstada.

Rétt er ad velta pvi fyrir sér hvort mikid fylgi vid badi pessi hlutverk, ad studla ad
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almennri menntun og yta undir sidferdisproska, skyrist ad einhverju leyti af umradu {
kjolfar islenska efnahagshrunsins haustid 2008 og dkalli hennar um aukna sidvadingu.
Ohzett er ad fullyrda ad gagnryni Rannséknarskyrstu Alpingis 4 fslenskt haskélasamfélag
s¢ vel pekkt innan pess og { samfélagsumraedu um bankahrunid hefur athygli beinst ad
abyrgd haskolamenntadra sérfraedinga { bankageiranum, hja endurskodunar- og rad-
gjafarfyrirtekjum, 1 16gfredistérfum og sjalfu vidskiptalifinu. bvi er ekki oliklegt ad
islenskt haskélasamfélag meti a0 meiru nu en fyrir hrun abyrgd haskola a pvi ad efla
sidferdisvitund og proska jafnframt pvi ad midla sérhefori pekkingu og afla nyrrar.

Pvi midur skortir eldri samanburdargégn til ad stadfesta ad i pessu efni hafi 0rdid
breyting 4 vidhorfum hédskoélafélks, en { gégnunum sem hér var aflad er pé ad finna
visbendingar um ad svo sé. Ef vidhorf haskolafélks til hlutverka haskoéla hafa breyst
s{Oustu misserin md gera rad fyrir ad pad kalli na eftir tilsvarandi breytingum 4
starfshattum og skipulagi. Slikt akall m4d e.t.v. lesa Gt ur pvi ad einungis ramur pridj-
ungur svarenda er sammala pvi ad nami um sidfrxdi sé nagilega sinnt { peirra eigin
deild og par af eru adeins 12% mjég sammala. Pad er pvi ljost ad tveir pridju eru
ymist opnir fyrir eda beinlinis kalla eftir auknu nami { sidfradi { eigin deild. Einnig eru
tveir pridju svarenda sammala pvi a0 ndm um sidfradi axtti ad vera hluti af 6llu
bakkalarndmi, en st er ekki raunin nd. Pessi svor syna breytingaprysting og stydja pa
tilgatu ad fylgi vid sidferdishlutverk haskoéla hafi aukist { kjolfar efnahagshrunsins.

Minna fylgi er vid samberilegar stadhafingar um nam um sjalfbarni, en fleiri
samsinna pvi ad slikt nam eigi ad vera hluti af 6llu nami vid eigin deild en ad pad ecigi
a0 vera hluti af 6llu bakkaldrndmi. P6tt nam um sjalfbeerni sé haskélafolki pannig ekki
eins ofarlega { huga og nam { sidfredi pa syna pessar nidurstodur engu ad siour ad
umtalsverd vitund hefur vaknad um mikilvagi pess ad brautskrddir nemendur af
grunnstigi pekki til hugtaksins sjalfbarni og atti sig 4 mikilvaegi pess. Sjalfbarnihugtakid
er tiltélulega nytt af ndlinni og pvi varla samberilegt vid jafn rétgroid hugtak og
siofredi. Ahugi haskolafélks 4 pvi ad tryggja slikt nam er pvi likast til sist minni en
buast matti vid. Einnig vekur pessi nidurstada pa spurningu hvort pad vidhorf sé ad
breytast 20 almennri menntun ljoki med stadentsprofi. Pad sem er e.t.v. markverdast
er ad pegar pessi ahugi er settur { samhengi vid dhugann 4 ad tryggja nam { siofradi,
asamt miklum dhuga 4 ad efla almenna menntun, vidsyni og proska nemenda, pa
blasir vid ad islensku haskélasamfélagi er afar mikid { mun ad haskélar pjoni
samfélaginu til lengti og skemmri tima med pvi ad hafa baxtandi ahrif 4 pa
samfélagspegna sem viddvol hafa i haskolasamfélaginu.

Fylgi svarenda vid stadhafingar um sioferdisproska og sjalfbarnivitund benda
sterklega til ad hrunid og samfélagsumrada { kjolfar pess hafi haft ahrif 4 vidhorf
haskolafolks til hlutverka hdskoéla. Sa visbending styrkist enn frekar ef 1itid er til pess
a0 98% svarenda téldu pad vera hlutverk haskéla ad yta undir gagnryna hugsun. A0
sjalfségdu verdur aftur ad gera pann fyrirvara ad ekki er vitad hvort fylgi vid pa
stadhafingu hefoi mealst minna fyrir efnahagshrunid. Hins vegar er audvelt ad koma
hér auga 4 roklegt samhengi: Ef ofurvoxturinn og bélan sem leiddu til hrunsins
cinkenndust af héphegdun og gagnrynislausti fylgispekt vid nasta otrilega samfélags-
syn, oOsjalfbara lifshaetti og sidferdilega upplausn, pa parf ekki a0 koma 4 évart ad
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kallad sé eftir haskélamenntun sem ytir undir gagnryna hugsun, eflir sjalfbzrnivitund
og eykur sidferdisprek. Gégnin falla pvi vel ad tilgatunni um breytt vidhorf { kjolfar
hrunsins.

Islenskt haskolafélk metur greinilega mikils pau hlutverk haskéla sem tengjast
hefd Humboldts og Newmans, auk pess sem ahersla a sidferdispekkingu { anda
heilags Témasar virdist hafa aukist { kjolfar efnahagshrunsins. Fylgi vid stadhafingar
af att Napodleons reyndist minna, par sem 89% svarenda voru sammala pvi ad
hlutverk haskola sé ad mennta fagstéttir, par af 45% mjog sammala, og 83% svarenda
voru sammala pvi ad hlutverk haskéla sé ad sja atvinnulifinu fyrir sérhefoum
starfskroftum, par af 33% mjog sammala. Poétt vissulega syni petta ad yfirgnafandi
meirihluti svarenda sampykki ad hdskolar gegni 6llum pessum hlutverkum, pa kemur
hér fram athyglisverd forgangsr6dun hlutverka. Samkvaemt henni er pad mikilvaegasta
hlutverk hdskéla ad yta undir gagnryna hugsun og par 4 eftir ad studla ad almennri
menntun, proska, vidsyni og sidferdisproska. Aftar { mikilvegisrodinni koma sérhafdari
hlutverk, fyrst ad bua nemendur undir rannsékna- og fredistorf, pa ad mennta
fagstéttir og loks a0 sja atvinnulifinu fyrir sérhaefdum starfskréftum.

Eins og pegar var minnst 4 var ekki spurt sérstaklega um vidhorf til hlutverka
grunnnams annars vegar og framhaldsnams hins vegar. St forgangsr6d sem lesa ma
ur gbgnunum gati bent til ad svarendur telji mikilvaegustu hlutverkin tengjast grunn-
naminu en ad pau hlutverk sem aftar lenda tengist fremur framhaldsnami. Um petta er
p6 ekki hegt ad fullyrda an gagna.

4.2 Samfélagslegar starfsskyldur haskolafélks

Sidari hluti rannséknarspurningarinnar Iytur ad pvi hvada augum kennarar og sér-
fraedingar islenskra haskola lita samfélagslegar starfsskyldur sinar. Pessi hluti tengist
hinum fyrri pvi vidhorf til hlutverka hdskélans ttu réklega ad hafa ahrif 4 vidhorf til
starfshlutverka haskoélakennara og sérfredinga, sem eru langstersti hopur starfsmanna.
Hér er sjonum beint ad samfélagslegum starfsskyldum, en med pvi er att vid pa petti
starfsins sem koma samfélaginu til g6da med beinum eda 6beinum hatti.

Su mikla dhersla sem svarendur 16gdu 4 pad hlutverk ad yta undir gagnryna
hugsun bendir til samsvarandi aherslu 4 pad hlutverk haskoéla ad vera gagnrynid afl {
samfélaginu (Guomundur Heidar Frimannsson 2012). Haskoli getur ytt undir gagnryna
hugsun med pvi ad studla ad pvi a0 nemendur tileinki sér hana, en einnig med pvi ad
medlimir haskolasamfélagsins lati gagnrynisrédd sina heyrast uti { samfélaginu og tjai
6hraddir skodanir sem kunna ad vera andstedar politiskum og efnahagslegum
hagsmunum. Med pvi ad setja gagnryna hugsun i 6ndvegi tekur islenskt haskolafolk
pannig undir hugmyndina um haskéla sem sjalfstett gridland fradanna par sem
akademiskt frelsi er grundvallaratridi.

Ad sama brunni ber si nidurstada ad atta af hverjum tiu eru sammala peirri
stadhaefingu ad setja purfi reglur um kostun a haskélastooum. Af henni ma alykta ad
islenskt haskolafolk hafi dhyggjur af peirri préun ad fjarsterk hagsmunadfl geri sig
6missandi vid fjarmognun haskolastarfs. Astedur fyrir ahyggjunum koma ekki beinlinis
fram { gbgnunum, en bent hefur veri® 4 ad kostun geti haft par afleidingar ad
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rannsakendur, sérfredingar, kennarar og nemendur hafi ekki fullt frelsi til ad leita
sannleikans i hverju mali og taka afst6du einungis i ljosi peirra raka sem sterkust
reynast { fradilegri rokradu, allsendis 6had pvi hvernig su afstada fellur ad skodunum
eda hagsmunum annarra (Vilhjalmur Arnason 2009). Hér kann umraeda i kjolfar
bankahrunsins ad hafa dhrif, med demum um pad hvernig hagsmunaadilar nyttu sér
fredilegar nidurstddur Gr skyrslum sem peir kostudu sjalfir. Slik demi veikja
gagnrynishlutverk haskola og ganga pvert gegn peim hugsjonum sem liggja haskolastarfi
til grundvallar ad mati svarenda { pessari kénnun.

1 1j6si hins mikla ahuga svarenda 4 ad setja reglur um kostun kann ad koma 4 évart
a0 pegar spurt er hvort kostun 4 haskélast6dum bitni 4 akademisku frelsi og hlutlegni
eru einungis tepur helmingur sammala og par af adeins 13% mjog sammala. Petta
bendir til ad dhugi svarenda 4 reglusetningu skyrist ekki einvérdungu af hattunni 4 ad
kostun grafi undan akademisku frelsi og hlutlegni haskélakennara. b6 skiptir mali ad
um pridjungur tekur ekki afstédu og adeins fimmtungur er ésammala pvi ad kostun
bitni 4 akademisku frelsi og hlutlegni, par af er einungis teplega cinn af hverjum tiu
mjog 6sammala. Pvi ma velta fyrir sér hvort sa stori hopur sem ekki tekur afstéou telji
sig cinfaldlega ekki hafa nzgilega reynslu eda vitnisburd til ad segja af eda 4 — skyring
sem { sjalfu sér gerir rdd fyrir ad svarendur astundi gagnryna hugsun. Einnig ma taka
til greina ad hér var spurt um afst6du til stadhefingar um stadreynd og geta sér pess
til a0 svarendur séu varkarari { svorum en ef spurt veeri um afstédu til stadhefingar
sem lysir yfir vidhorfi eda gildismati.

Hvort sem pessar skyringar ciga vid r6k ad stydjast stendur eftir su spurning hvad
fleira en ahyggjur af beinum ahrifum kostunar 4 akademiskt frelsi og hlutlegni
héaskoélakennara kunni ad bia ad baki dhuganum 4 ad setja reglur um kostun 4 haskéla-
st6dum. Ef til vill ma velta fyrir sér peim moguleika ad kostun pyki 6gna forsendum
akademiskrar jafningjastjornunar. Eins og fram kom hér ad framan er pad lykilpattur {
arfleifd Humboldt-haskélans ad til ad tryggja akademiskt frelsi sé naudsynlegt ad
akademiskir starfsmenn komi ad stjérnun haskolans 4 6llum stigum (Jon Torfi Jénasson
2008). Haskolasamfélagid 4 pannig ad geta treyst pvi ad peir stjornendur, sem
haskolafolk heyrir undir sem starfsmenn stofnunar, beiti stjornunarvaldi sinu avallt {
samremi vid pau grunngildi akademisks frelsis og gagnryninnar hugsunar sem
haskolasamfélagid byggist 4. Hugsanlega ma efast um ad kostadir starfsmenn virdi
pessi gildi, en 4 méti ma benda 4 ad slikar efasemdir attu likast til einnig a0 koma
fram i svorum vid spurningum um dhrif kostunar a akademiskt frelsi. Eins og fram
hefur komid getur haskoli ytt undir gagnryna hugsun med pvi ad medlimir haskola-
samfélagsins lati gagnrynisrédd sina heyrast ati { samfélaginu og almennt getur
haskoélafolk pjonad samfélaginu med pvi ad taka patt { samfélagslegri umraedu 4
grundvelli sérpekkingar sinnar (Gudmundur Heidar Frimannsson 2009). Ur nidur-
sto0um ma lesa ad islenskir haskélakennarar og sérfredingar leggja { raun mikla
dherslu 4 a0 flytja erindi 4 opinberum vettvangi og birta efni i békum og timaritum.
Ennfremur sést ad { pessum pattum starfs sins eru peir ekki fjarri pvi ad standa undir
eigin ventingum og vilja, pott peir hafi vissulega dhuga 4 ad vera enn virkari 4 pessum
svidum. Hins vegar gegnir allt 60ru mali um patttéku { samfélagslegri umradu. Pegar
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kemur ad peim peatti { starfinu eru islenskir haskolakennarar og sérfredingar vids fjarri
pvi ad standa undir eigin vaentingum og dhuga, sem er umtalsverdur par ed prir fjérou
svarenda vilja leggja mikla aherslu 4 pennan patt { starfi sinu. Helmingi fleiri segjast
vilja leggja mikla dherslu 4 samfélagslega umredu en gera pad { raun og fjérum
sinnum fleiri segjast vilja leggja mjog mikla aherslu 4 hana en gera pad { raun. Peir sem
segjast 1 raun leggja litla aherslu a4 samfélagslega umraedu eru 4 hinn béginn fimm
sinnum fleiri en peir sem segjast vilja hafa pad pannig. Hér kemur pvi greinilega fram
a0 islenskt haskolafélk er verulega 6satt vio pad hve litla dherslu pad leggur 1 raun 4
patttoku { samfélagslegri umradu.

Ohjakvemilegt er ad tdlka bessa nidurstédu Gdruvisi en sem gagnryni {slensks
haskolafolks 4 starfsumhverfi sitt. Par hljéta bondin ad berast a0 peim hvétum sem
eru innbyggdir { starfsumhverfid, til demis pvi kerfi sem notad er til ad leggja mat 4
arangur haskolakennara og sérfradinga vid opinberu haskélana og grundvalla
alkvardanir um laun peirra og framgang { starfi (Vilhjalmur Arnason 2009), en um 80%
svarenda starfa vid rikisrekna haskola. Slik matskerfi eru beintengd vid hag og kjor
starfsmanna og pvi mj6g styrandi (Rostan 2010). Kostur vid slik kerfi er ad pau geta
haft hvetjandi 4hrif { starfi og jafnframt lagt grunninn ad hlutlegum dkvérdunum um
radningar, framgang og laun. bau eru hins vegar 6flugt taki og vandmedfarid.

Pessa nidurstédu er athyglisvert ad skoda { 1j6si peirrar spurningar hvort starfsfolk
haskola telji ad hvatarnir { starfsumhverfinu skerdi akademiskt frelsi pess. T kénnuninni
voru svarendur bednir ad taka afst6du til fullyrdingarinnar ,,matskerfi skélans skerdir
akademiskt frelsi mitt”. S6gdust 39% mjég eda frekar sammala peirti fullyrdingu, 35%
voru mjog eda frekar 6sammala og 27% toku ekki afst6du (sja mynd 4). Detta er
umhugsunarefni. Akademiskt frelsi er grunngildi sem vardar val 4 rannséknarefnum
og svigram til ad luta einungis fredilegum rékum an 4hrifa fra ytri hagsmunum. Pott
hvatakerfi stofnunar sé ekki { samraemi vid par aherslur sem starfsmenn vildu helst
leggja er alls ekki par med sagt ad pad skerdi akademiskt frelsi pess. Pad, ad fleiri eru
sammala en 6sammala fullyrdingunni vekur pvi spurningar annars vegar um skilning
haskolafolks a hugtakinu akademiskt frelsi og hins vegar um afleidingar peirrar styr-
ingar sem felst { matskerfum haskola.

4.3 Lokaoro

Starfsfolk islenskra hdskéla metur mikils pad hlutverk haskéla ad vera gagnrynid afl {
samfélaginu og tekur undir hugmyndina um sjalfstaett gridland fraedanna par sem
akademiskt sjalfstadi haskola og akademiskt frelsi eru grundvallaratridi. T meginatridum
alitur pad miklvagasta hlutverk haskéla vera ad yta undir gagnryna hugsun, pa ad
studla a0 almennri menntun, proska, vidsyni og sidferdisproska, pvi nast ad buia
nemendur undir rannsékna- og fraedistorf og loks ad mennta fagstéttir og sja atvinnu-
lifinu fyrir sérhefoum starfskréftum. Pad telur mikilvegt ad settar verdi reglur um
kostun 4 haskélastodum og hefur ahyggjur af peirri préun ad fjarsterk hagsmunadfl
geri sig émissandi vi0 fjarmognun haskolastarfs. Nidurst6dur benda til ad starfsfolk
haskola sé osatt vio pad kerfi sem notad er til a0 leggja mat 4 arangur haskoélakennara
og sérfredinga og grundvallar akvardanir um framgang { starfi. Notkun pess hefur
misfarist ef peir hvatar sem takid byr til eru a skjon vid par faglegu hugsjonir sem
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haskoélafolk adhyllist og motar skilning pess a tilgangi starfsins. Pvi midur litur ut fyrir
a0 su sé raunin ad pvi er vardar patttéku haskélafolks { samfélagslegri umredu.
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Introduction

The interest in writing this paper lies in a critical view to higher education and research
policy in Iceland. | am suspicous of the discussion concerning, for instance, how many the
universities are, as well as of the almost unregulated growth in number around the
millennium shift when three privately run universities were created and two agricultural
schools also formally became higher education institutions. Not that | really think that it
matters whether there are one, two, or ten independent colleges or universities; rather | am
critical of the discussion that

of higher education institutions is important for the efficiency of the system or for the
quality and excellence of the institutions.

Whilst there are many issues that could be scrutinized, my focus is actually a classic one: The
discourse on the relationship between the universities and the economy. To do so |
examined how selected reports deal with issues of efficiency and competitiveness and how
they use concepts of quality and excellence, and | considered the consequences that demands
to the universities about innovation might have for academic freedom. In this preliminary
investigation, using a discursive research perspective, | use as examples two reports from
2009 and one from 2012.



Background: Iceland and its higher education®

Iceland is an island of 100 thousand square kilometers, inhabited with 320 thousand
inhabitants. The history of modern Iceland is very brief, and so is the history of Icelandic
university. Its largest university, University of Iceland with almost 14.000 students (2011), is
also its oldest, established in 1911 with four faculties. Today, the University of Iceland is
organized into five schools with 25 faculties devided into 360 study programs in social
science, humanities, health science, natural science, and technology (University of Iceland,
n.d.). Other universities are six with altogether 130 study programs in social science, health
science, natural science, agricultural science, and arts (numbers as of 2009). Altogether,
universities in Iceland had about 19.000 students enrolled in 2011. The universities number
two and three in size are Reykjavik University with almost 2.500 students (2011), offering 50
study programs in social science and technology (2009), and the University of Akureyri with
1.500 students (2011), offering 20 study programs in social science, health science, and
agricultural and natural resource science (2009).

Several universities could call for being the second oldest in Iceland. Holar University College
even even traces its history to 1106 with the establishment of Iceland’s second bishop
diocese (Hdlar University College, n.d.). It is now an agricultural college that builds on the
roots of the farmer’s school, established in 1882. But if we look only at college level
education, the Agricultural University of Iceland, then an upper secondary farmers’ school,
established college degree programs in 1947 (Agricultural University of Iceland, n.d.). For the
status of the second oldest university, we can also appoint the University of Akureyri,
established as an independent institution in 1987, prior to the acknowledging any of the
other colleges as universities.

Many of the programs in the universities, noteworthy in the School of Education at the
University of Iceland, Reykjavik University and the Iceland Academy of the Arts, have roots in
upper secondary special schools of teaching, technology, and the arts. Only one of the
present universities did not adopt any such programs, that is, the University of Akureyri, but
some of the faculties at, for instance, Reykjavik University and Bifrost University did not have
any such roots either. Currently, the University of Akureyri is the only Icelandic university
that does not have direct roots in any other type of educational institution.

In most disciplines, excluding Icelandic literature, Icelandic linguistics, and history, Iceland
was dependent on other countries for graduate education until the 1990s. Icelanders
travelled to other countries, such as the Nordic countries and neighboring English-speaking
countries, but also to other European countries and many other places in the world. There
are positive results of this arrangement, for instance if look at the group of about 60 faculty

! Most of the information in this section was collected in 2009, using a report under analysis (Ministry of Education,
Science, and Culture, 2009) and the websites of the universities. Information about the number of students in each
university is from 2011 (Starfshépur Visinda- og teekninefndar VTR, 2012).



members at the Iceland University of Education around 1990, they had graduate degrees
from ten countries (Johannesson, 2008).

Prior to 1987 when the University of Akureyri was established, there were only two
universities, that is, University of Iceland and Iceland University of Education, which has now
merged with the University of Iceland as the base for its School of Education. Since then,
there has been much growth in the Icelandic university system: more universities, degrees in
new disciplines and interdisciplinary programs, more masters programs established, the
establishment of private universities, and most recently doctoral education has been
developed. Some of the programs in the new universities are in the same disciplines as in the
University of Iceland, such as the University of Akureyri in medical nursing, business, and
teacher education, and business in Reykjavik University and Bifrost University. In other
instances, the universities offer degrees in different disciplines, such as the University of
Akureyri in fisheries science, occupational therapy, and modern studies.

Various legislative changes about the university structure have occurred since in the last
years of the 20th century. These include changes in the funding system for the universities,
which are for the most part state-funded, now through contracts based on the number of
students; further, the higher education legislation now stipulates that universities are to
adopt a quality assurance system (L6g um haskdla no 63/2006, article 11).

The higher education system in Iceland also grew fast in number of students, for example
from 8.100 students in 1997 to 19.099 in 2011 (Iceland Statistics, 2012). Indeed, in the words
an international Expert Panel on Icelandic higher education, appointed by the Icelandic
government at the beginning of 2009, “higher education in Iceland has grown and diversified
more quickly and more recently than almost any other OECD country ...” (Ministry of
Education, Science, and Culture, 20093, p. 3). Yet the Icelandic higher education system is
behind the neighbor countries, as the same Expert Panel pointed out, “investment in tertiary
education is below the OECD average however, despite the enormous growth in the number
of university graduateds over the past 11 years (63%, compared to the OECD average of
15%)” (ibid, p. 3). It is also behind in that doctoral education programs are only emerging in
the 21* century.

Research approach

| have adopted an approach to studying discourse that can be described in several steps of
selecting issues and documents and analyzing (Ingélfur Asgeir J6hannesson, 2006, 2010;
Sharp and Richardson, 2001). These steps are identifying the issue (that has already been
described), finding documents (or other data, if applicable) to analyze, studying them
thoroughly for the discursive themes that can be identified, scrutinizing the patterns in
which the discursive themes fall, as well as the ways in which they refer to existing principles



of legitimation in the discourse or shape new such principles, and, finally, if possible, placing
these principles in the historical conjuncture of discourses and practices. The sixth step is
writing a report for later use; this draft paper partly serves that purpose.

The approach used here to understanding the discourse has been developed from French
philosopher and historian of systems of thought Michel Foucault (1979a, 1979b) whose main
task is to search for the rules that historically and politically govern what can be said. The
term discursive theme refers to words and ideas, behavior and practices, that are recurrent
in the discourse (J6hannesson, 2006, 2010). The particular notion of historically and
politically constructed legitimating principles used here is derived from French sociologist
Pierre Bourdieu (e.g., 1988). Using the concept of legitimating principles helps identify to
discursive themes and practices that fall into patterns that are durable in character. These
notions have been utilized by thousands of researchers in the social and human sciences
throughout our part of the world, for instance with higher education by Maarten Simons and
Jan Masschelein (2007)

Importantly for the task undertaken in the paper, the participants in certain discourse
consciously and unconsciously employ the various ideas and practices (Bourdieu, 1988;
Jéhannesson, 2010). This means that at the same time we, the bulk of university people, are
likely to denounce those suggestions in the reports that we do not like, we are also likely to
adopt some of the stances in the reports and, more importantly, take those we do not like
seriously enough to talk against them. Not only because we are forced to; rather, the
continuing discussion about higher education issues tends to be framed around some of
recommendations of the reports. [The task of writing this paper is therefore not an innocent
task but may lead to the strengthening of the arguments | am critical of.]

| have selected as data two examples from the discourse. In May 2009, the Ministry of
Education, Science, and Culture released two reports on university policy. The first was
written by a five-member Expert Panel of foreign experts, entitled Education, Research and
Innovation policy. A new direction for Iceland (Ministry of Education, Science, and Culture,
2009a). It was accompanied by a report prepared by a ten-member Icelandic Task Force
(Ministry of Education, Science, and Culture, 2009b). The Expert Panel and the Task Force
worked independently of each other but had coordinating meetings. For the purposes of this
paper, they are analyzed as the same “packet” because the committees were appointed and
the reports released simultaneously in the face of Iceland’s serious financial crisis after the
economic collapse in October 2008. A news release from the same time (Ministry of
Education, Science, and Culture, 2009c¢) and a brief follow-up report from August the same
year, composed by a group of 16 individuals appointed by the minister of education, science,
and culture, were also read (Ministry of Education, Science, and Culture, 2009d).



The interest in studying the 2009 reports was awakened almost immediately after they were
released in spring that year. With a colleague, | had been preparing a conference paper
about the Bologna Process in Iceland (Geirsdéttir and J6hannesson, 2009). | became
interested in seeing ho key terms, such as efficiency, excellence, quality, competitiveness,
and academic freedom, to see how they are used in these reports. This set of reports also
focused on efficiency and the relationship between education and economy, a recurrent
theme in the discourse on education. In this way, | could say that the 2009 reports chose
themselves.

The Science and Technology Policy Council decided in 2011 to compose a report on how it
would be possible to simplify the research and innovation system with quality and
excellence in mind (Starfshépur Visinda- og teekninefndar VTR, 2012, p. 9; refered to here as
Starfshépur, 2012).° It nominated a working group that released a draft report in March
2012. This report reawakened my interest in analyzing the 2009 reports. And while many
other documents might also be relevant for such an analysis in conjunction with the 2009
reports, the arguments for selecting this report are at least fourfold: It is one of most recent
documents that deals with education with a focus on efficiency; its focus on “simplifying”
(einfoldun) the research and innovation system; it ties together research and innovation
together as it does in the title; and, lastly, it defines its agenda as to utilize the ideas in the
2009 reports.

| searched for the discursive themes in the reports. The purpose of doing this is to identify
the ways in which ideas and practices are legimated in the discourse. The discursive themes
create patterns in the discourse that legitimate the use of certain words above other words.
These patterns or principles constitute what is appropriate to state at certain moments or in
certain places (J6hannesson, 2010). In this case | searched for the use of certain words, but |
also studied if there were underlying themes and found two: a moral stance and the theme
that the size of higher education institutions matters. Moreover, | examined how these
patterns can be viewed in the historical conjuncture of discourses before and after the
economic collapse in October 2008. In this paper, | more often refer to legitimating patterns
than principles as | am struggling with whether they can be considered durable or not, and
thus not “principles” in a strict sense of the concept of historically and politically constructed
legitimating principles.

The reports | have selected as examples are, in my opinion, fairly representative of the
university policy discourse. Yet they are not meant to cover all there about the policy of
higher education and research. Documents such as the policy of the University of Iceland
from 2006, insisting on that it would serve Icelandic society to bring the university into the

2 The term “einféldun” in the title of the report is a noun that means simplification or simplifying. | use the direct translation
when translating the title, but in the analysis | acknowledge the connotation that the noun “einféldun” and the verb
“einfalda” have to notions of efficiency.



group of the 100 best higher education institutions in the world (University of Iceland, 2006),
and the science and technology policy for Iceland 2010-2012 (Prime Minister’s Office,
Science and Technology Policy Council, 2010) are among other documents worth pursuing in
this context. A quick reading of these additional sources suggests to me that the documents
analyzed here are indeed good examples of the discourse.

Findings

Discursive themes in the 2009 reports

As mentioned above, these are two reports, a bit more than 20 pages each, accompanied
with two page Press Release from the the ministry and a four page Follow-up report by a
focus group appointed by the minister of education, science, and culture. Below these
documents are referred to as the Expert Panel report (Ministry of Education, Science, and
Culture, 2009a), the Task Force report (Ministry of Education, Science, and Culture, 2009b),
the Press Release (Ministry of Education, Science, and Culture, 2009c), and the Follow-up
report (Ministry of Education, Science, and Culture, 2009d). (Hereafter | use the abbreviation
MESC in the references. All translations from the Task Force report are mine.)

Analyzing the reports consisted of counting the use of particular words as well as to see how
they are used. | first searched for the use of the terms efficiency, innovation, governance,
private, public, excellence, quality, competitiveness, change, and academic freedom in the
Expert Panel report (see Table 1). Later | added international, mobility, and exchange to the
search. In the Task Force report, written in Icelandic, | chose corresponding words
(sometimes more than one word in Icelandic for a term in English): Nyting, samlegd,
skilvirkni, einka-, opinber, drangur, 6ndvegis-, gaedi, samkeppni, breytingar, alpjédlegur,
hreyfanleiki, and akademiskt frelsi, but with no corresponding word to exchange. | later
added prioritization to the search in the Expert Panel report and verkaskipting (division of
tasks) to the search in the Task Force report. Still later, while reading the report from 2012
(Starfshopur, 2012), | added einfoldun and verdmaeetaskdpun (creation of economic or
material value) to the search and placed them in the table just after efficiency and
innovation. | did not perform a word search in the Press Release or the Follow-up report
from 2009. There is absolute certainty about the correspondence between terms in English
and Icelandic, yet the potential differences are discussed if | think they matter.

The number of occurrences is at once telling about what the reports say and insufficient as it
does not explain how these terms are used. Therefore a closer reading was performed to see
the context and to examine terms that appear less often, review interesting statements, and
taste the flavor of the reports. The terms are not always used in exactly the same manner,
and in some instances there are variations about word group that may matter. Below under
certain headings are main the discursive themes as well as the underlying patterns of
legitimation.



[Table 1 about here.]

Efficiency and prioritization

Efficiency was the first word | searched for. | only found this particular word six times in the
Expert Panel report, 11 times if the adjective efficient is added, and three corresponding
Icelandic nouns, that is nyting, samlegd, and skilvirkni, but 12 times in the Task Force report.
The importance of these terms is greater than the number of occurrances. The Expert Panel
emphasized that “cuts” in the education sector “should not prevent efforts to improve
efficiency” (MESC, 20093, p. 11), and that it would be important “in the short run to increase
the efficiency in the system ...”. The Task Force focused on the importance of a “simple,
efficient, and wholistic institutional framework for higher education in the country ...
especially if many universities offer programs in the same disciplines ...“ (MESC, 2009b, p.
8).2

There seems to be a widespread belief in these reports that small higher education
institutions are less capable than large ones. The focus on merging of universities, or
expecting them to cooperate more closely, has been recurrent. Almost everyone seems to
be repeating the phrase “A small nation does not need seven universities”. This is somehow
a moral stance. | also wish to pinpoint this as the size matters-theme. In mid-year 2008 the
two largest universities, that is, University of Iceland and Iceland University of Education,
had been merged. Nevertheless, the Expert Panel argues that “moves towards the creation
of an effective and coherent system of higher education and research have not been
sufficient” (MESC, 20094, p. 9). This large merger may indeed have influenced the call for a
more widespread mergers, not because of any assessment of its success, but simply by the
example.

The Expert Panel argues that “Iceland needs to enter a new era in which, more than ever,
education, science and technology and innovation policy will be important as engines of
economic growth”. Further, the report contends, “Iceland needs to focus, further invest in
the knowledge based economy and sectors that create real value. Happily, it will be building
on a solid core of achievement and reform in these sectors in recent years” (MESC, 20093, p.

1). These opening words with an emphasis on innovation, economic growth, and “real value’
set the tone of the reports.

®In Icelandic, in full length: | samstarfi vid haskélana verdi unnid ad sameiningu haskéla eda sameiginlegum rekstri med pad
ad markmidi ad skapa einfalda, skilvirka og heildstaeda stofnanalega umgjord fyrir haskolastarfsemi i landinu. Skilgreina parf
fyrirfram avinning af sameiningu eda sameiginlegum rekstri skéla og leidir til ad tryggja ad sa avinningur sem stefnt er ad
naist. Sérstaklega skal hyggja ad aukinni samlegd par sem margir skélar kenna sému greinar.



A case in point in the efficiency discourse is the Expert Panel’s section on “intelligent
prioritization”. It argues that

the majority of research funding is so-called block funding, not competitive, which
makes it difficult to steer, and Iceland today does not appear to have sufficient
instruments to make effective prioritisation happen. This state of affairs negatively
influences both the effectiveness and the efficiency of research in general. (MESC,
20093, p. 13)

The Expert Panel goes on to discuss “promising areas for the future” and suggests that
prioritization might be ,easier if it does not entail budget shifts and even discontinuation of
existing programmes and initiatives” (MESC, 2009a, p. 13—14). Efficiency and prioritization
go hand in hand as discursive themes with a moral character, concerning that we need
research to create knowledge that could lead to material value — and, as it seems to me,
preferably in private business and industry (the Icelandic term is “atvinnulifid”).

The Task Force report describes how Icelandic universities are different in size and shape. It
is argued that they have developed in a different way and achieved strong status in the area
where they work. It is pointed out that this is their strength but that it also means that the
system as such is complicated and fragmented, and that the universities do not cooperate
much at all about teaching and development. The Task Force argues that this is partly due to
the differences between public and private ownership and financing systems they use.
Therefore they have different possibilities to acquire research funds as well as special
income (MESC, 2009b, p. 4). Thus the Task Force decided to specifically scrutinize financing
and organizational issues, and, further, to investigate if research and innovation funds and
institutions perform as expected (MESC, 2009b, p. 4). This is a strong focus on the efficiency
of the system. And it is indeed one of the most important discursive themes that there are
possibilities to make the system more efficient. The 2012 report — discussed below — uses
the term einféldun, that | have chosen to translate as “simplification” or “simplifying”, also
implying efficiency.

In line with such a term use, the idea of prioritization as a noun or a verb appears 19 times in
the Expert Panel report and the word focus appears 18 times. A similar word in Icelandic,
forgangsrodun, appears much less often, or three times.

While reading the Task Force report, | noticed the use of the term verkaskipting — used at
least seven times — which refers to how the lines of study are divided between the
universities and that not many universities would offer similar programs. It is noted that the
history of the universities has determined some of their roles, with no clear logic behind who
offers what. So the Task Force has made a simpler and clearer division of tasks between
them (,Einfaldari og skyrari verkaskipting haskéla“) as one of the key recommendations



about the structure of the system. Among the main arguments is more efficiency in teaching
and excellence (arangur) in research (MESC, 2009b, p. 10).

Innovation

The number of occurrances of innovation is high, but that only a small part of the story.
Tying together research, science and innovation seems to be the basic presumption of the
reports. Actually this is what the Expert Panel was asked to do. The underlying assumption
seems to be that the task of research and science is to serve business and industry.
However, while the Expert Panel recommends “focus on innovation” as a key strategy
(MESC, 20093, p. 22), it does not propose simple solutions nor that the only goal of research
is innovation in business and industry. But the recommendations for prioritization is narrow,
on natural sciences and technology where three areas — geothermal sciences, life sciences,
and creative industries/ICT — are mentioned (MESC, 20093, p. 22). Why not identify human
or social sciences?

In relation to the reports’ overt focus on innovation, there is an emphasis on
verdmaetaskdpun — | think most correctly translated as creating economic value in terms of
material goods — in the Task Force report. Verdmaetasképun is a term with a moral
dimension; it has the demand that research is useful, even in the short run. This is a part of
the efficiency discourse and the demand for a connection between the academia and
business and industry.

Governance and the private-public divide

Governance is an important theme in the discourse of the reports. The term itself,
governance, appears ten times in the Expert Panel report, not least in section headings.
However, | think that within this theme the private-public divide is most important, given the
high number of occurrences, 32 for private and 47 for public in the Expert Panel report and
42 for opinber (public) in the Task Force report. There is a general worry that the public and
private universities are working under different circumstances. A case in point is how seldom
“einka-" (private) is used to refer to privately run universities or money, only three times
(MESC, 2009b; in one of four occurrences the word “einka-" refers to sole rights but not to
private institutions or money). However, the word “rekstrarform” is used about ten times in
the Task Force report, refering to who, private or public body, is in charge of administering
the institution in question. Under this theme we see a criticism that private universities and
private bodies have less access to resources provided by public financing. In somewhat a
moral sense, it is considered good if public universities or research institutes cooperate with
bodies in the private section; therefore it is recommended to “stimulate collaboration
between the public and private sectors, although such collaboration is not required” (MESC,
200943, p. 8). It is also contended that there is a need to recognize the “potential synergies
and cross-fertilization (e.g. between the creative arts and business)” and “intelligent
integration” (MESC, 20093, p. 10).



10

There are seven recommendations by the Expert Panel about governance, some of them in
my opinion really curiously composed. For instance, the Science and Technology Policy
Council “should always be chaired by the Prime Minister” (MESC, 20093, p. 21). It is
suggested that Rannis (i.e., The Icelandic Research Center) should be a support agency to the
Council and placed under the prime ministry or even made into an independent agency
(MESC, 20093, p. 22). This can be labeled a power matters-theme, a theme that is a close
relative to the size matters-theme or even the same theme.

It is also repeatedly stated that the research and innovation systems are fragmented, a
subtheme under goverance that is definitely related to the efficiency theme. It is stated that
there are many universities and research institutions, and that the “innovation system” is
fragmented because it involves several ministries; four are mentioned (MESC, 20093, p. 5). It
is therefore of no surprise that one of five recommendations of the Expert Panel is to
“reform and strengthen governance structure and systems” (MESC, 20093, p. 21). The Task
Force report is focused on how to do so and uses the term support system (studningskerfi).

Excellence and quality

Because most of the time the terms excellence (appearing 11 times in the Expert Panel
report) and quality (appearing 13 times in the Expert Panel report) refer to one term in
Icelandic, the word gaedi, they are a pair in the discourse. The term gaedi, appearing 20 times
in the Task Force report, most often means quality, especially in combinations such as
quality assurance, quality improvements, quality control, and quality of education. In general
discussion, | would probably translate the term excellence with a bit stronger word than
ga0i, i.e. ageeti. In the discourse on research it has also been used as éndvegis-, combined
with, for instance, setur (i.e., 6ndvegissetur) —to refer to a center of excellence. In the end |
also decided that the often-used word arangur would also be somewhat equivalent to
excellence. [In early 2008, there had begun a process of identifying Centers of Excellence.
This process was continued regardless of the crisis, and three such centers established in
2009, but no such centers since then.]

The focus on excellence and quality indicates the ethical concerns which are also apparent in
the Task Force report where it is suggested to enhance the demands to universities, placed
upon them in the 2006 legislation about universities, that they increasingly assess teaching
and learning (MESC, 2009b, p. 10). When the accreditation took place in 2007-2008, the
reporting was more about the goverance and organization than about the teaching and
research. There seems to be a strong moral undertone in the discussion about the need to
assess and evaluate teaching and research.

Is it possible that by excellence both the Expert Panel and Task Force first and foremost have
innovation in a narrow sense in mind? Not creativity or traditional academic work where you
may only need a bit of time to study, think, and write, but not a large staff or expensive
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equipment. That these committees are more thinking about production in business and
industry than in ordinary humanities, social sciences, or even natural sciences when they are
not obviously applicable to business and industry? Yes, it is possible. One of the section
headings is entitled “Perception of government by some of Iceland’s ‘star’ companies”
where it is, among other things, argued that “it is clearly important for a government to have
a good relationship with the private sector, and particularly ,,star® companies, during difficult
economic times” (MESC, 20093, p. 15). This is a very clear example of the size matters and
power-matters discourse.

Competitiveness

The noun competitiveness (in Icelandic samkeppni), the adjective competitive, and the
adverb competitively are often used, as also the phrase competitive funding (in Icelandic the
noun in plural samkeppnissjédir), 23 times in the Expert Panel report and 51 time in the Task
Force report. The Expert Panel argues:

In our view, the level of competitive funding is too low (14%) to allow for manage-
ment of research and science in a dynamic and cost-efficient way. The 86% of block
funding needs to be redistributed by e.g. carefully analysing the type of research and
its value added carried out in the research institutes. It has been argued before that
competition in funding most often benefits the quality of research carried out as it
keeps all actors “sharp”. We are also of the opinion that the size of competitive
grants is in general too small to provide the support required for cutting edge new
ideas.

Increasing the levels of competitive funding is one way to increase the
efficiency and effectiveness of public funding ... (MESC, 20093, p. 14)

The Expert Panel recommends that the block funding shall be internally distributed in
competitive ways, “and only the best proposals should be funded in current circumstances”
(MESC, 20093, p. 14). There is no caution about whether such changes in practices might
influence academic freedom.

Change

| looked at how often change is mentioned, 11 times in the Expert Panel report, and 27 times
in the Task Report. In the Task Force report, | looked at the verb breyta as well as the noun
breytingar and the adjective breyttur. Often it is simply used as descriptive of how the
legislation or other conditions have changed. But | looked at the proposals of the
committees to investigate how they understand change. The Expert Panel suggests “five key
messages to Icelandic policy makers”:

“Maintain investments in education at all levels”
“Reshape the education and research landscape”
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“Focus on innovation”
“Reform and strengthen governance structures and systems”
“Unite support for short-term change and implement it quickly”.
(MESC, 20093, p. 18, italics removed)

In brief, these key messages and their explanations suggest that is relatively easy to change.

n u

This is a “power”-discourse. For instance, “reshape”, “implement it quickly”.

The Task Force has three main recommendations about change: To simplify and coordinate
the institutional structure of the university system of Iceland with that in mind to shape
more powerful units and make cooperation between them easier; that universities have as
much equality in support and funding from the state and official agencies; and that science
and research are supported in more effective ways to create more valueables and jobs
(MESC, 2009b, p. 4).” In this way the Task Force takes the moral stance that the private
universities or other such bodies are perhaps discriminated against in less access to funding.
If we sum up, the report authors present that it is easy to change, and they suggest to create
size and power as well as, | think, use size and power as measures to bring about change in
order to enhance efficiency.

International comparison and cooperation

The discussion of international connections is less prominent in the foci of the reports than
the efficiency-theme. Nevertheless, “international” and the Icelandic equivalent, alpjédlegur,
appear 25 and 26 times in the relevant reports, most of the time in discussion of the
necessity to be able to compare with other countries or to cooperate.

Mobility, mentioned six times by the Expert Panel, and exchange of ideas or people,
mentioned five times in the same report, are both recommended in the context that
learning from others is useful. The Icelandic equivalent for mobility, hreyfanleiki, is
mentioned only once by the Task Force, and | did not find any equivalent for exchange. | am
not sure if and how to interpret these differences. But all things considered, | think the
theme international in terms of comparison and cooperation, given also the mentioning of
mobility and exchange, is an important theme in the discourse.

Academic freedom - a non-present theme
Finally, | searched for academic freedom as a term. It is not used in the reports, and it seems
to me that the term “academic” is only used once in the reports — in the combination

4 In Icelandic: A3 einfalda og skapa aukid samraemi i stofnanakerfi haskélastigsins 4 islandi med pad ad markmidi ad skapa
oflugri heildir og audvelda samvinnu peirra i milli; ad haskdlar séu sem jafnast settir gagnvart fyrirgreidslu og fjarveitingum
fra hinu opinbera; ad studningur vid visindastarfsemi og rannsdknir sé veittur a markvissari hatt pannig ad hann nytist betur
til verdmaeta - og atvinnuskodpunar.
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“academic research with industrial application” (MESC, 20093, p. 16). | conclude from this
that the authors of the reports do not think that even mentioning academic freedom may
help in legitimating their claims about quality, innovation, so forth.

It is easy also to understand this assertion in connection with the focus on innovation and
the demand that research is useful for business and industry in the relatively short run. Here
the authors portray a contradiction between “academic” and “application”, not a very
creative portrayal, but very clear. Academic freedom is not only irrelevant — but possibly a
hindrance to application in business and industry.

Patterns of legitimation
There are three underlying patterns of legitimation other than the more obvious themes.
They are the impact of the crisis, a moral stance, and size and power matters.

First the reports were meant to provide ideas as how to respond to the financial trouble of
the state after the economic collapse in October 2008. This alone provides legitimacy of their
ingredience, almost no matter what would be said. But at the same time, it seems to me that
both the Task Force and the Expert Panel treat issues and problems in Icelandic higher
education somewhat independently from the crisis. For instance, these texts taste like that
the improvements that are needed are not related to the crisis, and that the system was not
efficient prior to the crisis. This tone appears almost at the beginning: “Higher education in
Iceland has grown and diversified more quickly and more recently than almost any other
OECD country, and circumstances dictate that Iceland must now adapt its system more
quickly than others as well” (MESC, 20093, p. 3). | am not making this critical note to say that
| think that the system was or is “efficient”, or that there never was space to make it better.

| argue that this is the moral undertone of the reports: Something needs to be improved! But
at the same time it is argued that the “type of quality thinking sem has been made the
foundation of the science and innovation community in recent years will be the base for our
increased outreach and status in international competition” (MESC, 2009b, p. 16).” Here we
see a sign of viking masculinity (utrdsarkarlmennska) (e.g. Pétursdéttir, 2011), which is
something that | relate to the notable phrase “star” companies. So there is a contradictory
stance about collapse and the crisis in the reports. This also tempts me to ask whether the
economic collapse indeed might be an excuse to address what report authors conceive of as
inefficiency of the system.

Second, there is a very strong moral stance that has been described above, rather obvious in
the language, and accounted for in part in the last paragraph. But | think that the authors of
the reports are not much aware of this attitude.

*sy gaedahugsun sem 16gd hefur verid til grundvallar i visinda- og nyskdpunarsamfélaginu a sidustu drum mun verda
forsenda pess ad vid seekjum hratt fram i alpjédlegri samkeppni.
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Third, there is the size matters theme, accompanied by power matters. Most of the time,
these arguments are covert — but not always. The Task Force argues that larger institutions
can be stronger in the international field (MESC, 2009b, p. 11). The focus on areas of
strengths and the possibilities to steer the system “efficiently” is an important theme that
relates to size matters. The phrase “promising areas” is one of the indications about the
belief that change is easy, and that it is possible to identify such areas. And note also the
funny phrase “intelligent prioritization”.

Discursive themes in the 2012 report

The report Einféldun @ visinda- og nysképunarkerfinu, or Simplifying the research and
innovation system (hereafter the Einfoldun report; refered to as Starfshépur, 2012), was
published as “draft” in March 2012. It is created by a five-member working group of the
science and technology committee of Science and Technology Policy Council, in cooperation
with five others who worked with the group, as it is phrased, including the editor who is a
former rektor of the University of Akureyri. The Einfoldun report is in two parts, Part A that
is a proposal about how to reform (“simplify”) the science and innovation system (23 pages),
and Part B that describes science and innovation in Iceland by pulling together information
about policy, legislation, universities, research institutions, firms, and others that conduct
any kind of research, financing and support systems of science and innovation, international
cooperation, and measuring systems about quality. There are also two short attachments
(Vidaukar) about budgeting.

My analysis of the Einfoldun report is mostly limited to Part A, which includes a number of
concrete recommendations. Part B is less normative, and as its character is to gather
information it is not comparative to the 2009 reports in a similar manner as Part A. The
Expert Panel and the Task Force reports from 2009 and Part A of the Einfoldun report are
also of a similar length each which helps in comparing how often particular terms are
mentioned.

| did three things in order to investigate whether the discourse in the 2009 reports is
continued in the Einféldun report. | began by investigating if and how the underlying
patterns of legitimation remained in tact with the 2009 reports. | then counted the terms
that | had counted in the 2009 reports as well as new terms that in the first readings of the
Einfoldun report appeared as discursive themes (see Table 1). These are the terms einfoldun
(simplification) and its equivalent in other word groups and verdmaetaskopun (the creation
of economic value). Finally | studied if discursive themes that did not appear in the 2009
appeared here. Of course, this last task lead to rereadings of the 2009 reports in order to
examine the variations in the discursive themes would constitute changes in the patterns of
legitimation.
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A moral stance and the size matters-theme remain in tact

In the very first sentence of the Einfoldun report, the tone seems to be set by emphasizing
the theme of fragmentation and inefficiency of the science and innovation system, and it is
stated that such a conclusion is derived from earlier reports. It is also pointed out that earlier
reports have stressed the arguments for the merging of the universities (Starfshépur, 2012,
p. 8). The normative tone of the earlier reports and size matters-theme are easily recognized
in this text and in the recommendations. However, the report may be more practical in its
recommendations than the 2009 reports. They are not necessarily practical in the sense that
all suggested mergers are viable but that it seems easier to evaluate each of the suggestions
for merging. At the same time, | think the size and power matters-theme is even stronger in
the way that some of the proposals for change adhere to the idea that larger and more
powerful institutions or units of cooperation (such as the suggested National Center for
Doctoral Studies) are the way to go.

The crisis after the economic collapse in 2008 is almost non-existing in the Einféldun report.
It is only mentioned twice, once in combination with the Expert Panel report from 2009 and
once in conjunction with the positive sign that 150 jobs had been created in innovation firms
(sprotafyrirtzeki) related to research projects of the University of Iceland professors and
students since the economic collapse (Starfshépur, 2012, p. 15).

All'in all, there is very little difference in the discourse of these reports. Below | discuss some
of the variations that clearly show that the legitimating patterns of the 2009 reports are at
least somewhat durable as principles of legitimation in the sense that Bourdieu describes.

Recurrent discursive themes - or with new twists

In this section, it is examined if or how the themes identified in the 2009 reports — efficiency
and prioritization; innovation; governance and the private-public divide; excellance and
guality; competitiveness; change; and international comparison and cooperation, as well as
the non-present academic freedom — are recurrent in the 2012 Einféldun report. Each of
them is evaluated from the perspective how often the terms are mentioned and whether
the tone remains. It is also considerd if something does not exist in the Einféldun report or
what might be added or further emphasized.

The simple counting of words (see Table 1) that mean efficiency revealed no particular
difference. But as the very name of the report, Einféldun (or Simplification) suggests, there is
much focus on efficiency. | am not sure, however, how exactly to understand the fact that
the term prioritizion does not appear so often, using the Icelandic forgangsrédun to search
for. It is possible that the use of that term offends those who do not gain from it, since the
prioritization term is connected to “promising areas” much more than einféldun does.
Forgangsrodun appears only two times in Part A of the Einféldun report; however, it appears
six times in Part B.
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What | find most interesting concerning efficiency are recommendations to merge
universities (even from seven into two), research institutions, and in some cases universities
and research institutions. It suggests to merge five of the thirteen independent research
institutions with universities and that four research institutes would be merged into one.
Here we see the argument that size matters in full force.

Arguments concerning the connection between education and economy continue, and they
even become stronger than in 2009. We see this most obviously by counting the term
innovation and the Icelandic counterpart, nysképun. This term appears even more often in
the Einféldun report, or 89 times compared to 56 and 58 times in each of the 2009 reports. |
also counted how often verdmaetaskdpun (creation of economic value) appears in the
reports in Icelandic: In the 2009 Task Force report it appears five times but 19 times in the
2012 Einfoldun report. Further, the Einfoldun report argues that Iceland stands low in
international comparison when it comes to “saleable goods” (Starfshépur, 2012, p. 17, my
translation).

Further on the theme of innovation, | believe that the Einféldun report connects research,
science, and innovation even more strongly together in the search for more economic
growth. These three terms, while not used interchangably, are tied together in the way that
research and science have now, somehow, the ultimate goal of innovation and the creation
of value in the material sense of creating goods.

Concerning the governance and the private-public divide, there is a continuing trend talking
about the devide. While the word rekstrarform, refering to the formal ownership of each
university, only appears three times in the Einféldun report, compared to ten times in the
2009 Task Force report, there is a recurrent worry about the different conditions private and
public universities work under.

Excellence and quality continue to be strong themes. Indeed the term drangur is mentioned
71 times in the Einfoldun report compared to 13 times in each of the 2009 reports, and gaedi
is mentioned 55 times compared to 13 and 20 times in each of the 2009 reports. While gadi
and quality are probably almost identical, “arangur” does not necessarily mean exactly the
same as excellence. It is also means being accountable for the excellence that is sought after,
for instance in using accountable schemes for funding, the importance of which is
highlighted in the report. It discusses current practices in Iceland, and provides examples
from other countries how it might be possible to further measure the efficient use of funds.
It is suggested to use information systems to gain better oversight (Starfshépur, 2012, p. 24).
In this discussion, the moral stance is just as apparent as in the 2009 reports. Using the term
gadi more often also relates to the power discourse of funding the “best [research] teams
and/or the best individuals” (Starfshépur, 2012, p. 18).
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This brings us to the theme of competitiveness. While the word samkeppni appears 37 times
in the Einféldun report compared to 51 time in the 2009 Task Force report, there is even
more emphasis in the Einféldun report on competition over the funds, between universities,
faculties, or individuals.

Concerning the theme of change, term that appeared 11 and 27 times in each of the 2009
reports, it appears 13 times in the Einféldun report. | think that “einféldun” has replaced
change; now there is basically one type of change that is valid, i.e. simplifying, making fewer
and larger and more powerful institutions, whether universities or other research bodies. All
of them should be accountable, and they should focus on innovation.

In terms of international comparison, | found some moral use of that Iceland is not
comparing well enough to other countries. There is also an emphasis on international
cooperation, not least in research projects, which | consider an example of the size matters-
theme.

Academic freedom, as a mentioned term or an idea, continues to be silenced. We could also
interpret more monitoring and reporting of publications through information systems to be
a potential threat to academic freedom. Academic freedom is mentioned once in Part B in
the Einféldun report. It is context with that the European University Associaion had
performed a study on the independence of state universities in Europe where academic
independence was, among other things, under consideration. In this study, the academic
independence of Icelandic universities scored number six of 27 European countries,
compared to other types of independence, such as organizational, economic, and staff
management, where Iceland was number 24, 25, and 15. The recommendation of the
Einfoldun report is enhance the three latter types of independence (Starfshépur, 2012, p.
46), but it does not mention what to do with the academic independence.

Conclusive notes on what is possibly new in the patterns of legitimation

There is not much “new” in the patterns of legitimation. The underlying moral stance and
the size and power matter theme continue. Not emphasizing — or ignoring — the existence
and importance of academic freedom continues. These patterns may be coming durable
enough to be called the principles of the discourse. And what can be considered new
patterns of legitimation, most importantly reorganization and innovation, are not entirely
new. Suggestions to reorganize the system are legitimated by just saying that it is important
to do so, but sometimes such assertions are also interwoven with arguments focusing on
size and power. Reorganization becomes a particular theme under the rubric of “einféldun”,
but it seems to me that some of the Einfoldun report suggestions is not just einféldun but
reorganization, size, and power intertwined.
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Another such new pattern seems to be innovation and verdmaetaskdpun. This is definitely a
thread from the 2009 Expert Panel report, but with an even stronger focus on the economic
argument for emphasizing higher education. This done by further link together research,
science, and innovation with the goal of more economic growth. Through this continuing
focus on innovation we see to undertone that is relatively easy to define what is good
research or even quality research — because what does makes the research good is that they
are (immediately) useful for business and industry.

Historical conjuncture - Discussion and some conclusions

In this paper | have so far examined how selected reports deal with issues of efficiency and
competitiveness and how they use concepts of quality and excellence. Through the
examination | have simultaneously counted the use of the above words as well as around 20
other terms in English or Icelandic. This examination indicates that there a strong moral
discourse about efficiency and use of funds. This should not have been surprising in the neo-
liberal atmosphere of accountability.

Very little sense of history

What surprised me was that the economic crisis following the collapse of the bank system
was not much mentioned. Nevertheless the crisis created a background for the kinds of
emphasis and reorganization that is recommended, as well as enhanced the morality behind
that funds might not be used wisely.

Most of the recommendations are made to look natural in bulleted or numbered lists. They
are reasoned about rather forcefully — but in a relatively simple manner. They do not seem
to be based on experiences of university developments or what might be learned from
earlier mergers of various institutions. For instance, the 2012 Einféldun report recommends
large mergers without using might be learned from the merger of the Agricultural Research
Institute with the Agricultural University of Iceland in 2005. This said does not mean that |
think the recommendations are all bad or useless; rather it is the not-critical discourse that
takes efficiency and competitivenes for granted and connects quality and excellence to
innovation (see below) that | am critical of.

The strangest silence in the reports is about the Bologna Process (on the Bologna Process,
see, for example, Geirsdottir and J6hannesson, 2010). The first question about silence must
always be should there be a reason to say something about the particular issue at stake. In
this case, for instance, the Bologna Process uses tools, such as the mandatory definition of
learning outcomes, to enhance quality as a system. Further, the Bologna Process facilitates
mobility of students, faculty, staff, and graduates; and the silence about the process in the
2009 and 2012 reports is consistent with how seldom mobility and transferability are
mentioned.
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The accreditation exercise of the universities, taking mainly place in 2007, is only mentioned
briefly in the 2009 reports. While all university programs were accredited without too much
criticism, documents accrediting the universities released, and photo opportunities for the
university officials and the minister of education, science, and culture created. This is in fact
somewhat contradictory to the flavor of the 2009 reports that reform of the university
system is needed, even sorely needed.

The emphasis on innovation - in contrast with academic freedom?

| have also begun to consider the consequences that demands to the universities about
innovation might have for academic freedom. There is no absolute way to assess such
consequences. However, through my investigation, | feel confident conclude that the rather
narrow focus on quality and excellence is not tolerant towards research that is not active in
the creation of economic value or being rather immediately or obviously useful. Further,
there is the tendency to define quality and excellence narrowly — “excellent research [is]
based upon a particular system of indicators” (Simons and Masschelein, 2008, p. 157).
Simons and Masschelein also state: “Being obsessed with quality and excellence is the only
way to guarantee our survival” (2008, p. 141). And while | believe that the independence of
the faculties within the universities in Iceland, at least the University of Iceland, is favored in
its day-to-day operations, this particular focus on quality and excellence — for instance in
terms of the new quality assurance system for Icelandic universities (The Quality Board for
Icelandic higher education, 2011) — narrows the limits of the independence — and the
academic freedom — of the faculties and the individual faculty members.

The three reports | analyzed have the undertone that it is relatively simple to define good
research, or excellent research, and what makes them excellent is how good they are for
business and industry, even in the short term. The reports also tie research and science into
a bundle with the notion of innovation. Biesta and colleagues from six countries (2008) have
also observed the tendency to tie research and innovation together. They conclude that “the
managerial attitude in search of innovation strategies ...” as well as the managerial viewpoint
in general highlights “efficient and effective production of research, teaching and innovation
... and that this dismantles institutions and restructures organizational units (Biesta et al,
2009, p. 250). They also point that the enterprize of reorganizing universities and research
institutions, in the favor of research in the service of business and industry, is made look
inevitable. In this sense, | believe that the economic collapse, mostly in the silence of the
reports, lurks beneath: We have less money than we thought we had in 2007, and now it is
inevitable to use them wisely, that is, in favor of innovation, business, and industry.

So what might this have to do with academic freedom? And what is academic freedom,
anyway? A basic definition defines academic freedom as “the freedom of teachers and
students to teach, study, and pursue knowledge and research without unreasonable
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interference or restriction from law, institutional regulations, or public pressure”
(Encyclopaedia Britannica, n.d.; see also Presidents of Icelandic Universities, 2005). | am
actually not sure if the two 2009 reports and the 2012 Einfoldun report, or the quality
assurance system, or many other initiatives, would count as “reasonable interference” which
the presidents of Icelandic universities call “6edlileg ihlutun” (Presidents of Icelandic
Universities, 2005). These initiatives tend to increase the workload, they refocus efforts from
research and teaching to administration, they prioritize values, they sound as there is a
moral failure somewhere that we are all reponsible for that exists. The reports do not bother
to discuss what academic freedom might be, or, for example, what the proposals of
reorganizing institutions might do to anything else than innovation and the creation of
economic value. And, “in the name of excellence ... an entrepreneurial ethos” is required of
the universities” staff (Masschelein and Simons, 2009, p. 237).

| believe that the discourse, which the two 2009 reports and the 2012 Einféldun report are a
part of, impacts academic freedom because the types of scholarship not aimed at serving
relatively narrow needs of business and industry seem now to be less favored. This is not a
direct consequence of the reports themselves but also related to the different composition
of the universities and their offers of programs, including the fact that graduate programs
are now available not only in the humanities or related sciences, but in a wide-spread variety
of academic fields. Norman Fairclough and Ruth Wodak (2008) connect this to a
contradiction between Humboldtian principles of morally and intellectually independent
institutions and the social demands of that universities work in public service. They point out
that universities are struggling with these two poles as if they are compatible rather than in
contradiction with each other. The reports are of this character: they appear as it they
include rather unquestionable truths.

Masculinity discourse

But more is going on. There is a masculinity discourse in the reports, which appears gender
neutral. The discourse is gender neutral in that there is absolutoly no mention in any of the
report of that researchers might be men or women. Should there be such a mention? At
certain points, but not often, “visindamenn” (“scientists”) or “researchers” are mentioned in
the relevant reports.

In general there is also a good reason to be suspicous of the size and power matters
arguments for men and women. Such a discourse has traditionally favored men. But | think
there is a reason to be even more deeply concerned with how the argument that size
matters and the emphasis on competition, “intelligent” prioritization, and star companies is
closely related to and must be viewed in context with the creation of international business
masculinity (see Pétursddttir, 2011; see also borgerdur Einarsdéttir and Gyda Margrét
Pétursdottur (2010). The most common term has been Utrasarkarlmennska that would
translate as outreach masculinity. Many authors, for example Gudbjort Gudjonsdattir and
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Juliana Magnusdottir (2011), use viking masculinity simultaneously with Utrasarkarlmennska,
and Janet Elise Johnson (2011) names the phenomonon “viking neo-masculinity”.

In this context we could call this the masculinity of aquiring funds to hire people to work for
you, something that goes against the image of the lone researcher digging into the archives.
For someone like myself as originally an historian, this considertion takes me right to the
actual choices that | must make as an academic researcher: whether to work alone or work
with others or take a leadership role to aquire funds and hire people. Of course, the “lone
researcher” is not a non-masculine identity, but a different masculinity, less favored in the
current discourse. Innovation, through its connection to entrepreneurship, is also a type of
masculinity.

There is no news that the discourses of how to behave in the university are masculine ways
where women are “guests” (O’Connor, 2011; Van den Brink and Benschop, 2011). The
university is a heroic place where publications count as ever — as they actually always did —
and with the addition of entrepreneurship, competitiveness, and large entities, it is not likely
that the discourse and organizational structures of the universities is going to sway away
from masculinity any time soon.

Can we change the discourse?

These reports are part of a discourse that is also bound in the practices and the ways of
thinking that we in the universitys’ administrative structures have adopted — and in that way
my observation and interpretation of the reports from 2009 and 2012 is also meant to be
self-reflective, as | am a participant in legitimating the emphasis on quality and excellence.® |
believe that the moral agenda in the reports from 2009 and 2012 that were analyzed in the
paper is in fact unethical in its focus on “BIG”, for instance because while this in discourse
certain actions are recommended, there are no practical suggestions about how to educate
young people, and for what purpose. Further, there no discussion either about what the
broad public role of the university could be or suggestions of how to reach out to others
than business and industry. Instead the reports have a very narrow focus in the way that the
over-emphasis on innovation and the creation of economic value polarizes the universities
as the majority of academics, men and women alike, grown-up and younger also alike, are
not themselves in favor of what this discourse carries with it.

Discourse in the Foucaultian sense used here is not changed by pushing buttons. But that
does not mean that | would not want it to be possible. And my attempt in this paper to
somehow disturb it is not without knowing that | could simply be even more stuck in the size

e However, this is not an exercise in self-criticism. My participation includes being a department head at the
University of Akureyri from 2004-2008 and the University of Iceland 2010 to present, and participating in the
University of Akureyri accreditation exercise and the Bologna Process induction from 2006 to 2011.
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and power agenda. The critique itself might very possibly help to legitimize the moral
agenda behind efficiency and the necessity that higher education serves relatively short-
term economic goals.

Biesta et al (2008) suggest that we need a discussion about what the universities have to
offer, not only for business and industry but for anyone. While supporting the Biesta et al
proposal, | think we need not necessarily to fully abandon the discourse of competitiveness
and excellence and quality. We should not think of spending our time in such efforts, but
rather we should simultaneously engage with questions about the public role and societal
responsibilities of the universities. This is not to go backwards to some neutral position of
the university as an ivory tower. As two of Biesta’s co-authors, in another article, also warn
that the we would never be going back the old days of “truth-telling” (Simons and
Masschelein, 2008).

Final words

That there is research on social role of the universities, for instance the project on
Samfélagshlutverk haskéla (SamHa), is important (e.g., Sigurdur Kristinsson et al, in
preparation). We need to examine what the universities’ faculty members think about the
social, cultural, and political roles and responsibilities of the universities. We need to discuss
the consequences of the divide between the focus on academic freedom and a neutral
position —in a traditional sense of the ivory tower — and service to business and industry
through an over-emphasis on innovation. We need to discuss, as our above-cited colleagues
in other European countries suggest, which other ways the universities can develop as
vibrant units in cooperation with all sectors of the society.
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Table 1. Occurrences of selected terms in three reports about higher education in Iceland

Term Expert Panel Task Force 2009 | Simplifying
2009 2012
Efficiency, efficient 11
Nyting (good use of (money and human capital)) 3 6
Samlegd 6 1
Skilvirkni 3 7
Verkaskipting (division of tasks (between universities and between research 7 2
institutes)
Prioritization, prioritize, priority 19
Focus 18
Forgangsrédun 3 2
Einfoldun, einfaldur, einfalda (simplification, simple, simplify) No corre- 7 14
sponding word
Innovation 56
Nyskopun 58 89
Verdmaetasképun (creation of economic value) No corre- 5 19
sponding word
Governance 10 No corre- No corre-
Rekstrarform No corre- sponding word sponding word
sponding word 10 3
Private 32
Einka- 4 1
Public 47
Opinber 42 30
Excellence, excellent 11
Arangur 13 71
Ondvegis- 0 1
Quality 13
Gaedi 20 55
Competitiveness, competitive, competitively, competitive funding 23
Samkeppni, samkeppnissjodir
51 37
Change 11
Breytingar 27 13
International 26
Alpjédlegur 25 15
Mobility 6
Hreyfanleiki 1 2
Exchange (of ideas or people) 5 No corre- No corre-

sponding word

sponding word
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